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FOREWORD 


The Present Book titled'Community Participation in Elementary 
Education' is a work based on research study carried out by Dr. 
Sanjeev Kumar. The volume speaks at length about the people's 
participation in primary education. The researcher himself has made 
efforts in securing people's participation in the literacy canipaign of 
N.C.T. of Delhi. He has mobilized a large number of community 
persons in Total Literacy launched by the Government of India. 

This book will be particularly useful in developing strategies 
and preparation of training modules. I am sure this volume will be 
of great help to the teachers, volunteers and all functionaries involved 
in Sarva Siksha Abhiyan. I appreciate the efforts of Dr. Sanjeev 
Kumar in bringing out this invaluable reference material and hope if 
will be put to use by all concerned. 


A > 


(S. Regunathan ) 
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РВЕЕАСЕ 


National Policy оп Education 1986 and Programme of Action 
1992 suggest that the participation of community is necessary to 
achieve the goal of Universalization Elementary Education. It is 
stated that the local community isto be assigned a major role in the 
improvement of education. Further Sarva Shiksha Abhiyan Calls 
for community ownership of School based interventions through 
effective decentralization. It will augment involvement of village/ 
Area Education Committees, Women groups, Parent Teacher 
Associations etc. 


Itis becoming clear that systematic social interventions by the 
community is the only alternative for improving access and quality 
of education that is desirable also for the poor sections of society in 
urtan areas like МСТ Delhi. It is essential that the parents of children 
who are studying in Schools of Municipal Corporation of Delhi, 
(MCD) participate in large numbers, so that they can observe the 
functioning of school to discuss the progress of their children with 
teachers and also participate in the planning and management of 
various aspects. 


The participation of community is needed in all aspects of 
functioning ofa primary school including planning and organization 
of activities, material support, regular functioning of school, 
increasing the number of beneficiaries, supervision and monitoring. 
If we consider the efforts made by a school in enlisting community 
participation, we find that most teachers complain of not having 
enough time for community contact, but as this aspect is considered 
necessary, some time must be squeezed in for it. The functions 
organized in schools are mostly made official with inadequate 
community involvement. However at many places ideal participation 
of the community has been observed. 


It now seems clear that systematic social intervention in the 
primary school system is only alternative of improving access and 


quality of education that 18 to be provided to the children of poor 
masses in Delhi. Lack of basic facilities, apathy of educational 
administration and teachers in particular are some of the main 
reasons as to why primary education in MCD schools is neglected 
and required qualitative improvement. So far achieving the goal of 
universalization elementary education in Delhi is concerned, it can 
only be achicved ifa consistent and sustainable people's participation 
attained. The extent to which community participation is taken place 
in the MCD schools in Delhi is enlisted in this research. 


The Author in the present book has worked on various aspects 
of community participation & further on the basis of discussion 
with Parents, Teachers & Headmasters formulated the strategies 
of improving community participation in Primary schools. These 
strategies will be helpful in seeking universal access, retention and 
achievement in Primary Schools. So this book will assist educational 
planners, administrators, teachers, headmasters and community 
members in seeking community participation ultimately to achieve 
the goal of Universalization Elementary Education. 


Finally, I wish to thank all functionaries who extended full 
cooperation during collection of data. My sincere acknowledgements 
are also due for Prof. B.K. Sharma & Prof. L.C. Singh, whose 


valuable suggestions and inspiring nature made me possible to 
complete this work. 


I am also thankful to Sh. S. Regunathan, Chief Secretary, 
Govt. of Delhi, for his continuous motivation to me to work for the 
Education of disadvantaged sections of society in NCT. Delhi. 


Apart from almighty God, this book was made possible through 
the cooperation of all my family members & friends. 


Dr. Sanjeev Kumar 
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THE PROBLEM AND ITS 
BACKGROUND 


INTRODUCTION 


The importance of Education in the economic, social 
and cultural development has always been recognized. 
Universalisation of elementary education and eradication 
of adult illiteracy have been two of the most important and 
basic goals of educational development since independence. 
Article 41 of the Directive Principles of State Policy of the 
constitution, says "the state shall, within the limits of its 
economic development, make effective provision for 
securing the rights to ...... education...". Further, its Article 

` 45, which deals with provision of free and compulsory 
education for children reads, "The State shall endeavour to 
provide, within a period of 10 years from the 
commencement of this Constitution, for free and 
compulsory education for all children until they complete 
the age of 14 years". Since Independence, considerable 
progress is made in the areas of elementary education and 
literacy. Literacy percentage improved from 16.7% in 1951 
to 65.38% in 2001. However, we still have long way to go 
before we achieve universal elementary education and 
literacy. 


ә 


The Problem and из Background 


The social and economic benefits of primary education 
are well understood. The question really is: what needs to 
be done to remedy the situation. The strategy to achieve 
the goal of universal elementary education must take into 
account both supply and demand factors. Supply factors 
include creation of adequate physical facilities such as 
schools and classrooms, and availability of teachers. The 
demand factors have to focus on how to induce families 
particularly poor families, to send their children to school. 

In order to achieve universal enrolment and universal 
retention of children, primary schools have been established 
within easy reach of all children. Teachers and Community 
are also involved in the process of universal enrolment and 
retention. Community has been involved in primary 
education through establishment of Village Education 
Committees. House to house surveys are made to locate 
un-enrolled children and parents are persuaded to send 
them to school. 

Universalisation of elementary education is the Priority 
area in educational development of our country since 
independence. Despite the several efforts made in this 
direction heavy dropout rate and non participation of 
substantial segment of weaker sections including SC, ST 
are continued to be areas of serious concern. There is a 
realisation that until the community itself is involved in the 
Process of education, it is difficult to achieve the desired 
goals. Therefore, the people themselves should involve in 
the process of education and participate in the educational 
Programmes of schools, specially the primary schools. 


THE CONTEXT N 
National Policy on Education (NPE) - 1986 and 
Programme of Action (POA) 1992, suggest that the 


participation of community is necessary to achieve the goals 
of Universal Primary Education * The objective is sought to 


Community Participation т Elementary Education 3 


be achieved through decentralization, participation, 
autonomy, and accountability. Regarding participation of 
community, NPE-86 stated that the local community is to 
be assigned a major role in the improvement of education. 
POA stated that the state Governments will lay down 
general guidelines regarding the constitution of Village 
Education Committee (VEC) which will look into overall 
management of all educational programmes at the village 
level. In the Metropolitan cities like Delhi involvement of 
community through Parent Teacher Association (PTA) can 
prove effective. Recognition of their supporting role in 
planning and management in primary schools, resource 
mobilization and evaluation is necessary. Similarly NPE and 
POA also emphasize the role of voluntary agenciés, action 
groups and community groups in the implementation of 
educational policies. This needs to be achieved through 
participation at school, zonal and district level of decision 
making bodies. 


Role of Community 


The role of community in management of primary 
education programme is essential for its effective 
functioning. It is possible to identify the community 
members who are willing to volunteer time and energy 
towards school improvement. These persons can interact 
with school teachers and parents frequently and can also 
take the responsibility to get other parents to send their 
children to schools. They can find solutions to problems 
like irregular attendance and enrolment of the children in 
the school. 


The members of Village Education Committee, Parent 
Teacher Associations and Non-governmental Organizations 
play an important role in the village/ community or cluster. 
They can help in enrolment campaign and also persuade 
other parents to send their children to school and also to 
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ensure their effective participation in development of the 
school. 


More than half of the country's children are out of 
school. In Delhi alone, it is estimated that 7 lakh children 
are out of school and are engaged in rag picking, child 
labour, begging, etc. It is seen that poor parents would 
rather have their children to earn money than send them 
to school. But interaction with these parents have 
consistently brought out the fact that these parents want 
them to be in school. Besides they find school environment 
not conducive to teaching-learning process. There are other 
drawbacks like lack of basic facilities and apathy of teachers. 
Within the community, it is observed that whenever any 
discussion is initiated, some people participate in discussions 
and they also take some action. So it is desirable that 
community members should organise themselves and think 
about the meaningful education for their children. 
Municipal Corporation of Delhi is running 1800 schools 
which impart primary education to the children of poor 
parents. In these schools availability of basic facilities like 
pucca school building, drinking water, toilets and other 
materials are not sufficient. There is shortage of teachers 
and also teachers are not interested in education of children. 
Therefore, the community whose children are studying in 
these schools should participate in school education and 
break the isolation between school and community. This 


would help i achieving universal primary education in 
Delhi. 


Panchayati Raj and People's Participation 


73rd Constitutional Amendment Act, 1992, was passed 
by parliament on December 22, 1992 which was notified 
by Central Government through official gazette on April 
20, 1993. The Gram Sabha has found its legitimate place in 
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the act and a three tier model of Panchayati Raj, except for 
the states having less than 20 lakh population has been 
adopted. 


With the Panchayati Kaj system of administration 
cominəg into operation, peoples participation has become a 
standard rhetoric today. Different organizations interpret 
differently. The bureaucratic view is that participation 
means getting people to agree to go along with a project 
which has already designed for them, or to get support of a 
few local leaders. But the connotation that 1 manage, you 
participate" loses their interest and enthusiasm in the project 
or development schemes. 


People's participation should include the notions of 
contributing, influencing, sharing or redistributing power 
and of control, resources, benefits, knowledge and skills to 
be gained through beneficial involvement in decision 
making. Perticipation is a voluntary process by which 
people, including the disadvantaged, influence or control 
the decisions that affect them. It must be therefore 
understood as a process by which the people assessable to 
organize themselves and through their organization are able 
to identify their own needs, share in the design and 


implementation and evaluation of the participatory action. 
Thus, various elements of participation are decision making 
at various stages, control and management of funds and 
resources. In other words participation should not only stop 
at information sharing but decision making and initiating 


action are also its essential components. 


International Commission on Education (1993) 


The International Commission on Education for the 
twenty first century was formally established in the 
beginning of 1993, with a wide ranging mandate to study 
and reflect on the challenges facing education in the coming 
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years and to formulate suggestions and recommendations 
in the form of a report that could serve as an agenda for 
renewal and actions for policy makers at the highest levels. 
The report of commission emphasized to get the reform 
strategies right. Three main factors contribute to the success 
of educational reforms - first of all, the local community, 
including parents, school heads and teachers; second the 
public authorities; and also the International Community. 
Much of past failure has been due to insufficient 
involvement of one or more of these partners. Attempts to 
impose educational reforms from the top down, or from 
outside, have obviously failed countries where the process 
has been relatively successful are those that obtained by 
determined commitment from local communities, parents 
and teachers, backed up Бу continuing dialogue and various 
forms of financial, technical and/or vocational assistance. 


It is obvious that the local community plays a paramount 
role in any successful reform Strategy. 


Local community participation in assessing needs by 
means of a dialogue with the public authorities and groups 
concerned in society is a first essential stage in broadening 
access to education and improving its quality. Continuing 
the dialogue by way of the media, community discussions, 
parent education and training, and on the job teacher 
training, usually arouses greater awareness, develops 
judgement and helps to build local capacities. When 
communities assume greater responsibility for their own 
development, they learn to appreciate the role of education 
both in achieving Societal objectives and in improving the 
quality of life. Here the Commission stresses the great 
advantages of prudent decentralization in helping to 


к responsibility and the ability to innovate at school 
vel. 
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District Primary Education Programme 


Decentralization of educational planning continues to 
be a major concern in India. The District Primary Education 
Programme (DPEP) is one of the recent effort in this 
direction. The DPEP initiatives have succeeded in 
overcoming existing constraints on decentralization by 
developing planning machinery and competency and by 
ensuring resource availability at the district level. India has 
one of the largest networks of primary schools in the world. 
With around 6,00,000 institutions enrolling over 100 million 
children and employing ‘around 1.8 million teachers, 
primary education has become a gigantic public enterprise. 
The DPEP was initiated in 1993 as a centrally sponsored 
programme with external funding from various 
international agencies. Primary Schools in India are 
predominantly state funded institutions. Educational 
planning in India is an integral part of overall economic 
planning. Hence all efforts towards decentralization of 
educational planning is to be seen in the context of changes 
in the overall planning process. 

The objectives of the DPEP are : Universal enrolment 
of all children in the age group 6-11, reducing dropout rates 
in primary stage to less than 10%, improving learner 
achievement levels by at least 25% points above the 
measured baseline levels, and reducing gender gap to less 
than 5%. The criteria for selecting districts under this 
programme are educationally backward districts with 
female literacy rate below the national average; and districts 
where total literacy campaigns have been successful leading 
to enhance demand of elementary education. 

In DPEP the district level plans are developed by people 
who are the direct beneficiaries of the programme. The local 
level bodies like the Panchayats, Parent Teacher 
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Associations, Teacher Unions, УЕСв and educational 
functionaries at local level are to be consulted in order to 
evolve a plan that can be owned by the people. Participation 
in the planning process takes place at different levels. The 
common practice of decentralized planning in India 
confirms to the pattern of preparing plans for district at 
the state level. But the DPEP is an attempt to initiate a 
process of planning from below. The framework of the 
programme envisages to initiate and complete the process 
of planning first at the district level. The state level 
intervention strategies and plans are meant to facilitate the 
successful implementation of the district plans. The process 
of planning ensures that state plans are not prepared unless 
and until the district plans are complete. And the state level 
plans are nothing but efforts to achieve district level targets. 


Community Participation in DPEP 


Community participation is the corner stone of the 
District Primary Education Programme in India. The 
programme intends to elicit active involvement of the 
Community in general and SC, ST and other backward 
classes of society and women in particular. The purpose of 
this large scale innovative venture is to empower the 
community to participate in development process, especially 
primary education enabling them to own the programme 
and manage schools. Given the social, economic and 
cultural diversity in the country, community participation 
is a real challenge. The DPEP has been making concerted 
efforts to promote wider participation by poor, 
disadvantaged people especially SC, ST and backward 
classes and women. In order to promote community 
participation, DPEP has created structures at the 
D банн for popular participation such as Village 
Education Committees (VEC), Mother-Teacher Associations 


C Community Participation in Elementary пио" 002 Participation in Elementary Education 9 


(MTA) and Parent-Teacher Association (PTA). 


The District Primary Education Programme stresses a 
participative process whereby the local community would 
play an active role in promoting enrolment, retention, 
achievement and school effectiveness. This process is 
institutionalized through Village Education Committees and 
bodies like Mother-Teacher and Parent Teacher associations. 
The institutions have been cooperating with the DPEP 
officials in planning, implementation and monitoring. VECs 
also play an assertive and supervisory role in managing 
Non-formal Education/ Alternative Schooling and 
Elementary Child Care and Education Centres. VECs have 
been satisfactorily participating in civil works too. They are 
increasingly playing a role in mobilizing the community, 
motivating parents to send their children to schools and 
voluntary contributions from the people. 


Community Mobilization in DPEP 

Community mobilization strategies devised in DPEP 
serve a multiple purpose. They are directed towards 
ensuring that the community is empowered to own the 
programme. States and districts are continuously 
reformulating and strengthening the communication 
strategy. Mobilization efforts have primarily used the local 
media. Idioms and methods starting from traditional folk 
forms to electronic communication are being used. This has 
already shown results that both enrolment and retention 
rates are improving particularly among the SC and ST 
communities and girls. 


In Assam, mothers are delaying the evening meal so 
that they can supervise children's homework. Teachers are 
responding to changing methods by increasing their 
involvement in the classrooms. In Karnataka, VECs have 
been constituted in four districts. Mobilization campaigns 
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have been conducted їп ай the districts. In Kerala, 
Kalajathas has been used as an environment building. All 
the districts have also carried out door to door surveys and 
used inter-personal communications to build a supportive 
environment for children's education. In Madhya Pradesh 
ainteraction with the community, particularly in rural areas, 
tends to be open minded and informal, it was decided to 
use the mobilizing Strategies popular emotive symbols and 
public functions, and teacher targeted motivational 
workshops. In Tamilnadu, environment building activities 
have tapped some unusual venues like mango fairs where 
a stall on DPEP was set up. Tremendously popular, the 
mango fair draws large crowds giving DPEP a large 
audience. 


EXPERIENCE OF TOTAL LITERACY CAMPAIGN 


(4) Community Participation in Chaha Village 

If one wants to see real community participation one 
has to go to Chaha tribal village on the outskirts of Gumla 
District headquarters (Madhya Pradesh). The people have 
developed the intense community consciousness through 
helping each other economically, socially and in other ways. 
For example, if one family in the village cannot afford to 
pay for building, a house or changing the roof of tiles etc., 
other families 80 to their help. They all together undertake 
ata convenient time and complete the job. There's a Church 
in the centre of village. It is the centre for their discussions 
and activities. This consciousness among them has helped 
to forge unity of Purpose and action for the good of all. 
Each family feels it is not alone but the community is behind 
it. It adds to their strength and confidence, In this 
background, literacy Promotion in the village has found 


taken roots in a short time. 
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were іп function іп the village, опе exclusively for women 
and all others are combined centres for both men and 
women, the project has planing to make village fully literate 
in a year. 


(b) The motivation strategy 
The purposes of motivation strategy are : 


a To mobilize public opinion of community to the 
educated sections of society in order that they may 
be enrolled as volunteer teachers. 


a To mobilize illiterate adults to demand literacy for 
themselves and for their children. 

a To enthuse teacher to enrol, retain and teach illiterate 
adults as well as child dropents. 

a To minimize dropouts from volunteer teachers and 
learners. 


Special effects are necessary to mobilize women and 
girls caught up in the daily struggle for fuel, fodder, and 
water, they have very little time for schooling. Past 
experience shows that once they overcome their hesitation, 
not only do they prove keen learners but also keen 
campaigners. A literacy survey is very vital for involving 
all sections of society through personal contact. It can 
abundantly aid environment building, as teams of people 
go from house to house not merely to collect information 
on the number of illiterates in each household, but also to 
disel the doubts and misgiving about literacy and impart 
positive perceptions about it. A convincing example of 
community participation has evidenced in far away villages 
in Madhya Pradesh. The literacy festival on the completion 
of literacy course is a unique event. On this day the entire 
community, to be formally declared totally literate rejoices, 
by dancing, singing in traditional style. 
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Lokshala - A People's movement towards achieving U.E.E 


Social intervention for empowerment of the 
government school system implies a re-definition of the 
relationship between people and the School. A possible 


vision that can inform field action enunciated by the 
Lokshala Process. 


Lokshala Process for Universalisation of Elementary 
Education is a process on-going in different geo-cultural 
regions of India which is being catalysed by the Bharat Jan 
Vigyan Jatha with the academic support of Maulana Azad 
Centre for Elementary and Social Education, Department 
of Education, University of Delhi 


Lokshala Vision 


a Social intervention for transformation of mainstream 
(including Government) school education. 


Community participation in decision-making of 

school and its curriculum as well as its plan for UEE. 

a Rising levels of community assertion in the affairs of 
the school, gradually leading to its control. 

Q Women from the marginalised sections such as the 

dalits, tribals, minorities and backward groups, will 

lead the process of intervention. 


Geo-cultural perspective for curricular, pedagogic & 
Structural transformation. 

a Establishing a Common School System through 
Neighbourhood Schools is a pre-condition to UEE. 


a The "World of Work' must be integrated with the 
"World of Knowledge'. 


a Learning through mother tongue in early Stages with 
pedagogic provision for gradual Switching over to the 
standard language of the region as the medium and 
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other languages (including English) to be practiced 
in all schools of the country as part of the Common 
School System. 

Early Childhood Care & Education (ECCE) to be 
linked with the primary school and incorporated into 
school's agenda. 


School to be responsible for the education of all 
disabled children of its locality. 

Decentralised system of governance through 
autonomous school clusters /complexes. 

The Government continues to fulfil its constitutional 
obligation by providing adequate resources to each 
community-controlled school. 


सशक्त स्कूल 


The Empowered School 


Lokshala - The Empowered School 


а 


Each school is responsible and accountable for 
reaching out to all children in the locality. 

Each school will have autonomy with regard to its 
timings, annual calendar, nature of community 
support, agenda for teacher-training and engagement 
of member of the community especially artisans as 
teachers. 


Each school will evolve its curriculum around a 
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common core in resonance with indigenous 
knowledge systems and geo-cultural context. 


Each school to make curricular, pedagogic and 
structural changes in consultation with members of 
the community especially the marginalised sections 
to ensure that all children, including those engaged 
inlabour have access to quality elementary education. 
Each school will view early childhood care and 
education for the 0-6 all groups as part of its extended 
responsibility. 

Each school is responsible for the education of all 
disabled children and willintegrate disabled children 
into its class-room or, in exceptional circumstances 
alone, specia] provisions will be made by the school. 


Each school will prepare to own plan and time-frame 
for Universalisation of Elementary Education along 
with bench-marks of progress at different stages. 

Any non-formal centre required under special 
circumstances will still operate under the aegis of the 


area with planned induction of children into the 
school. 


Cluster of schools/school complex, in consultation 
with concerned DIET for the training of its teachers, 
material preparation of evaluation. 


АП these will be implemented in consultation with 
community and VEC. 


АП schools will be part of Common School System 
Programme through Neighbourhood Schools. 


Community Watch Groups : А recent effort in Delhi 


by th 


Itis becoming clear that Systematic social interventions 


€ community is the only alternative for improving 


Un 
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access and quality of education that is desirable бог the poor 
classes in Delhi. It is essential that the parents of the children 
who are studying in the Schools of Municipal Corporation 
of Delhi, participate in large numbers, so that they can 
observe the functioning of school to discuss the progress of 
their children with teachers, and also observe the teaching- 
learning process. 


One such step is taken in which a team of four to five 
community members form a group with each of the primary 
schools of Municipal Corporation of Delhi. They include 
parents of children, representative of NGOs and social 
activists. Till date about 400 to 500 such community watch 
groups are working with MCD primary schools.* These 
Community Groups document the manner in which 
admissions take place in the schools and also observe the 
other issues faced by parents whose children are in the 
school. It is hoped this step will breakdown the barrier 
between school and community and enable the community 
to participate in decision making in school education. Once 
the community team have been identified they can be 
oriented by faculty of District Institute of Education & 
Training (DIET) and State Council of Educational Research 
& Training (SCERT). The Education Department of MCD 
have also issued a letter that the members of community 
teams will have the access to the schools. 


Community Financing of Education 


Community Financing refers to contributions by 
individual, family beneficiaries or groups. The contribution 


could be in cash kind or labour. The corner stone of 


community financing is collective action - a concerted action 


for the benefit of people who share a common interest or 
purpose. There are strong arguments in support of 
communitv financing. First, there are vast untapped sources 
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of finance for UEE, if only government relaxes its rules and 
regulations and encourages active participation of 
contributors in the management or running of schools, and 
at the same time, contributes to the capital cost of the 
building or to be running cost of the school. Second, 
community financing is a tangible demonstration of 
community participation which will increase utilization in 
due course. The school is not a place where merely children 
are educated but it is a place for the whole community. 
Instead of using school building for a few hours, it must be 
used by the whole community irrespective of creed or 
religious or political affiliations. 


In many countries, Government finds themselves 
financially hard pressed, and admit that they 
shoulder the total cost of education themselve 


generates its own resources to brid 
realize th 


cannot 
s. Community 
8९ the gap, for they 
at the alternative to self help is no help at all. More 
positively expanded community financing may encour 
participants to value education more highly, 


parental involvement can promote the effe 
School systems. 


age 
and greater 
ctiveness of 


In Kenya, one of best examples is the Harambee 
movement which is a Swahili word meaning "let's pull 
together". Most primary schools had a strong element of 
community funding. Zimbabwe is also well known for its 
community support. ` Chung (1990) states that between 
1979 to 1989 the number of primary schools increased from 
2401 to 4504 and number of Secondary Schools from 177 


to 1502. Construction was heavily dependent on 
community financing. 


In Nepal 60 per cent the labour for school construction 
is said to be provided free of charge by communities; 


and 
in parts of China over 60% of primary school teachers 


are 
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community employed. 


The Industrialized countries of Europe, North America 
and Australia also have important elements of communitv 
financing particularly through Parent-Teacher Associations 
and comparable bodies. In most of these countries, 
communities only supplement government provision but 
nevertheless provide some important extras. Parallel system 
of profit making private schools exists though these cannot 
be classified as community effort. 


School Business Partnerships 


Miron and Wimpelberg (1989) offer a tvpology of school 
business partnerships. Thev distinguish between two 
classifications of school level partnerships - conservative 
and reformative. Conservative partnership indirectly 
influence instruction in the classroom by restoring the 
physical condition of the school improving the school’s 
management procedures, and peripherally supporting 
curricular activities. Reformative partnerships take direct 
aim at school site change, either by expanding instructional 
time available to students or by directly changing 
instruction through implementing alternative teaching 
methodologies, curricular arrangements, or learning 
environments 

One of the most common school-business partnerships 
is the program generally referred to as adopt a school 
program in which a business or corporation adopts or more 
schools in a local school district. Participation levels range 
from occasional guest speaker to daily visits by the 
company's employees who provide instruction and tutorial 
service in selected subject areas. The most successful 
partnerships have the following characteristics, 


a Teachers, Administrators and Parents work together 
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to identify, the school problems and areas of need mav 
express their preference for assistance in terms of 
human resources. 


a The company identifies the human and financial 
resources that it can contribute: 


a Representative of company and school work identify 
a match between school needs and company 
resources and agree to a plan of action. 


NEED AND SIGNIFICANCE OF THE STUDY 


In order to enhance the standard of living of people, 
their economic and social development is essential. This 
indicates that education must be relevant to the community. 
If this is to be done, then, community participation in the 
education svstem will be necessary. Commu nitv 
participation is needed even to bring first generation learners 
to school. At primary level community participation is 
needed in school management and to ensure regular 
attendance of children in the school. At all India level 
UNICEF assisted project, viz. "Development activities in 
Community Education and participation" was undertaken 
in the year 1975. The project aimed at increasine 
participation of thé community in formal and non-formal 
education and to raise general level of literacy. In the year 
1979 another project, Comprehensive -Access to Primary 
Education (САРЕ) was undertaken which had one of its 
components aiming at community participation that was 
involvement of development agencies in the community. 
The National Policy on Education and its Programme of 
Action stated, "The planning would be decentralized and 
the teachers as well as local community be fully involved in 
the process". 


Emphasis was laid on mobilization of people and their 
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participation in these programmes at grass roots level. The 
73rd Constitution Amendment Act (1992), envisages 
establishing Panchavati Raj bodies at village, intermediate 
and district levels where each panchavat at village level 
would constitute a Village Education Committee for the 
administration of educational programmes:: The major 
responsibilities of the VECs would be to mobilize the 
community to ensure participation of every child in the 
family in primary education. In Delhi Parent-Teacher 
Associations in schools are constituted to play important 
and vital roles. The cooperative endeavours of parents and 
school personnel are limited or extend beyond it. The PT.As 
are constituted to create a rapport between parents and 
teachers and also to awaken the necessary awareness in 
parents and create interest for school and children. 


Parent Involvement : Influences on Participation in Schools 


Community and Parent involvement in schools has 
become a goal for many educators in light of theoretical 
and empirical work suggesting that increased school-parent 
interaction can result in significant educational benefits 
(Seeley, 1984; Bronfenbrenner, 1974): Further more, reform 
efforts in numerous countries have increased the legitimacy 
of parent involvement in school affairs, including 
curriculum (Goldring 1991). For the purposes of this 
discussion, community involvement will refer to the 
participation of citizens from the general school 
neighbourhood, while parent participation refers those 
specific community members who have children in the 
school. 

Carefully defining parent involvement in school is a 
` necessary precondition for identifying the factors that 
influence it (Epstein, 1992; Keith, 1991). Parent 
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involvement encompasses a broad range of parenting 
behaviour, ranging from discussion with children about 
homework to attendance at parent-teacher association 
meetings. Epstein has developed a typology of home-school 
relationship. The first two types refer to the basic obligations 
of two institutions separately families are responsible for 
providing children's health and safety for building 
acceptable home conditions for learning. Schools are 
responsible to communicate with the families of their 
students to inform them about policies, programmes, rules 
and regülations and to advise them about their children 
achievement and conduct. The other typology refers to 
inviting the parents as an audience for various events. 
Parents also participate in planning, decision making, 
priority setting and other aspects of educational governing. 
Epstein (1992) says that students at all grades level do better 
academic work and have more positive school attitudes, 
higher aspirations and other positive behaviour of the 
parent are aware, encouraging and involved on the basis 
of numerous research studies. 


School-Community Relations 


School is a social institution set up by the society to 
serve its ends. It is charged by the society with the duty of 
training and bringing up the students so that they may be 
able to take part effectively. 

The importance of linking the school life with the life 
of community has been stressed by the Secondary 
Education Commission in these words, "the starting point 
of educational reform must be the relinking of the school to 
life and restoring of intimate relationship between them 
which has broken down with the development of formal 
tradition of education". K.G. Saiyidain describes the 
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significance of school community relationship in these 
words "If we continue the present practice of working in 
isolated compartments, the school, not enriching the 
community, the community not supporting the school, not 
only will it defeat real educational objectives, but whatever 
education we provide, will be state and anaemic”. 


School-Community relations are the link of school 
established with the homes or parents of students which 
flourishes into a sound school community relationship. The 
teachers and parents can easily come closer in the interest 
of children. The parent-teacher co-operation can be secured 
and strengthened by taking a number of steps. Constituting 
Parent-Teacher association is one important step which 
brings the two on a common platform. The meetings of 
associations may be held according to the need of the both 
parents and teachers and also at the time of problems arise 
in school. This association enables the community and 
school management and teachers to discuss the difficulties 
faced by school and to evolve the best possible procedure 
to solve these difficulties. 


Parent Teacher Interaction - A Model 


The interaction of parents can be looked upon as a two- 
dimensional entity - one dimension being formal-informal 
and the other being the interest taken from own child to 
the whole school which may be shown in the following 
Table 11 :- 

Table 1.1 Diagrammatic representation of parents' participation 

in school affairs. 
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Informal own Child Formal own Child 
FormalWhole School 


Туре of Contact 
Own Child 


Whole School 


Informal Whole School 
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Informal-Own Child Contact 


This is the most common type of contact between 
parents and teachers. The parents are interested essentially 
in their own child's welfare and set up the contact as and 
when required and generally, in a crisis situation, common 
forms of this contact are : 


a Occasional visits to the school by the parents either 
on their own or on being called by the Principal / 
Teacher. 

a Communications between parents and teachers 


through the school diary or notes. 


Attempts have been made by good schools to improve 
and regulate this level of contact by setting apart day and 
time when teachers are available for discussions with 
parents. 


Formal-Own Child Contact 


The focus of this level of contact is still one's own child 
but the contact is more structured. It has been 
institutionalized into various forms of documents and 
functions some of which are : 


Q Progress Report Cards which are sent to the parents 


at regular intervals and are required to be signed by 
the parents. 


a "Open House" or "Open Day" when parents are 
invited to visit the school not only to see exhibitions 
of work done by the students but also for discussion 
about their wards with the teachers. 


Informal-Whole School Contact 
At this level parents transcend the needs of their own 


children and show interest in the welfare and improvement 
of the whole school. This contact brings team spirit among 
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the parents and teachers for a much higher objective of 
improving the school. 


a Offer of services to the school is one obvious form of 
this contact. Parents can help the school by offering 
their services as substitute teachers in their own 
subjects, helping in various activities under work 
experience, art education or sports; giving talks as 
guest lectures to school societies; contributing to career 
guidance activities by talking about their own work; 
arranging visits for school children to their place of 
work / employment. Those schools which have 
computers can prepare inventories of parents with 
their areas of interest. 

a Occasional questionnaries asking the parents to point 
out the strengths and weaknesses of the schools and 
asking for suggestions for improvement. 

a Frequent circulars to parents about various 
educational developments, innovations and other 
changes planned by the school. 


Formal-Whole School Contact 


Since this is a formal, institutionalized form of contact, 
it is most desired by parents and most avoided by school 
managements. At this level, the collectivity of parents 
participates in the decision-making process for the whole 
school. If the school is run on democratic lines, it 
automatically finds a place; otherwise it is dreaded by the 
managements. 


One mode which is becoming increasingly popular as 
a means of this formal contact is to set up a Parent Teacher 
Association in the school. It brings together parents and 
teachers in agreeable activities. Parents are always 
concerned about the standards in individual schools and, 
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therefore, the main objective of any PTA should be to 
understand the level of standards, and to help in 
maintaining and improving them. What should be avoided 
is the degeneration of PTA into a political organisation or a 
fund raising association. Since PTA isa double edged sword, 
Principals have to be doubly cautious in using it. 


Types of Community Participation 


The primary school is an institution which receives 
children directly from the laps of their mothers. The 
responsibility for educational institutions in a given society 
is to shape their personality in a continuum. The school of 
today is also an integral part of the society, it is therefore, 
has to have community support. Generally it is believed 
that help rendered by community is community 
participation. But participation has a wider connotation. 
Participation may also be of different type from the 
standpoint of willingness and desire of community to 
participate in a programme. It is not necessary that 
community members contribute on every occasion. Some 
times they just attend the functions to enthuse the children, 
on the need for regular attendance, helps teachers in the 
educational activities, come to teachers for advice and 
depend on the school for community functions. Community 
Participation is of three types. 


(i) Spontaneous participation occurs when some 
members of the community take initiative to bring 
about change / innovations in the community, such 
areas of spontaneous participation are rare but it 


occurs when there is an involvement without 
persuasion. 


(8) Coercive participation implies that participation is 
imposed from above such type of participation is in 
not the kind of involvement of people that one is 
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looking forward to. 


(iii) Persuasive / induced participation implies that since 
there is no demand of education and no knowledge 
of the importance. Such type of participation will 
therefore have to be mobilized or generated. Examples 
of induced participation include those used in total 
literacy campaigns and action research experiments. 


Aspects of Community Participation 


The participation of community is needed in all aspects 
of functioning of a primary school including planning and 
organisation of activities, material support, regular 
functioning of school, increasing the number of 
beneficiaries, supervision and monitoring. If we consider 
the efforts made by a school in enlisting community 
participation, we find that most teachers complain of not 
having enough time for community contact, but as this 
aspect is considered necessary, some time must be squeezed 
in for it. The functions organised in schools are mostly made 
official with inadequate community involvement. However 
at many places ideal participation of the community has 
been observed. 

The Investigator becomes curious to know the areas in 
which community participation takes place in relation to 
academic, administrative and financial aspects of the school. 
On the basis of the Investigators experiences, the 
Community Participation can be sought in the following 


aspects. 


(a) Academic Aspects 


1. Community can substantially help in motivating and 
persuading the members to enrol their children in 
school. It can help in checking regular attendance of 
children and their retention in the school. 
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There are many skilled persons in the community, 
who can help the school in taking up activities related 
to work experience. Besides in the absence of 
teachers, educated persons can come forward for 
voluntary teaching also. 


Inviting persons to functions of the school is another 
opportunity which brings the school closer to homes. 
These functions include Sports Day, Annual Day, 
Independence Day Celebration, Republic Day 
Celebration etc. Through participation in functions 
parents can keep in touch with physical, academic, 
Social and moral development of their children. 


Reporting the work and progress of the children is 


another area where co-operation between teachers 
and parents is needed. 


Financial Aspects 


Preparation of plans and generation of funds for 
construction of additional rooms, boundary wall and 
toilets in school. 


Generation of funds from within the community for 
helping the needy and poor students. 


Generation of funds for Sponsoring awards, prizes 


and meetings, expenditure incurred in functions 
organised in school. 


Administrative and Management Aspects 


Participation of the local community in microlevel 
planning. Micro level educational planning mean 
planning carried out at village or colony or at the 
habitation level. Micro-planning exercise can be 
undertaken by local people. Micro planning involves 


(i How to make school community based ? 
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(ii) How do we ensure accountabilities of the school 
to the community it serves ? 


(11) What is the mechanism to channelise social 
forces towards education ? 


2. Organization of Parent-Teacher Association meetings 
(i) Whether the meetings are organized regularly 2 


(1) Whether the community people attend meeting 
in large numbers ? 


(iii) Whether the community people and teachers 
discuss the problems of children. 


(iv) Whether the community members generate 
funds for school РТА. fund. 


3. Participation of Community in Management of School 
such as : 


(i) Electrification, white washing, repairs of 
compound wall, fence and donation of land; 


(1) Provision of material and equipments like 
blackboards, furniture, portraits of great leaders, 
and teaching aids; 


(iii) Management of mid-day meal; 
(iv) Providing personal hygiene materials; 
(v) Arrangement of drinking water facilities; 
(vi) Provision of sanitary equipments; 
(vii) Providing newspapers and magazines; 
(viii) Providing first aid materials. 

4. Organization of awareness campaign : 


0) For motivating non responsive groups to 
participate in the school education programmes. 


(ii) For motivating illiterate parents to join literacy 
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centres to become literate, so that they should 
take care of their children's education. 


(iii) For the enrolment drive in the beginning of 


session. * 
5. Organizing remedial teaching classes for weak 
students. 
THE RATIONALE 


It now seems clear that systematic social intervention 
in the primary school system is only alternative for 
improving access and quality of education that is to be 
provided to the poor in Delhi. Lack of basic facilities, apathy 
of educational administration and teachers in particular 
are some of the main reasons as to why primary education 
in MCD school is neglected and requires qualitative 
improvement. So far achieving the goal of universal 
elementary education in Delhi is concerned, it can only be 
achieved if a consistent and sustainable peoples participation 
is attained. The extent to which community participation 
is taking place in the MCD schools is to be studied. 


It has been found in other states, where DPEP is 
implemented, that increasing involvement of parents is 
having a positive effect on the teaching-learning process in 
primary schools. In Delhi the Parent Teacher Associations 
are in existence in every primary school of Municipal 
Corporation of Delhi. However, it is observed that PTA is 
not successful in its objective to bring home, school and 
community together. Parents do not spare time due to either 
lack of motivation or the pressures of living conditions in 
metropolitan city of Delhi. Parents are expected to know 
the role they are supposed in interaction with the school 
where their children are studying. It is therefore necessary 
that an enquiry is made to study the nature and extent of 
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participation Бу community in the school both in curricular 
and non-curricular areas. On the other hand, it is also to be 
studied that how much attention is to be paid by teachers 
and headmasters in seeking community participation for 
their school. However, it is very essential to bring community 
perspective in school setting and to plan strategies to 
mobilise necessary community participation. With this 
rationale in view, the research problem can be precisely 
stated as under. 


STATEMENT OF THE PROBLEM 


"A Study of the Community Participation in Primary 
Schools of Municipal Corporation of Delhi" 


DEFINING THE KEY TERMS 


It is both customary and useful to explain the meaning 
of the terms used in formulation of Statement and to clarify 
different terms and concepts used in the statement. 
Therefore, key terms are being elaborately discussed with 
their delimitations and scope for the present problem. 


First, it is necessary to define the term 'community 
participation'. It involves the terms - community and 
participation. These two terms are defined and elaborately 
explained. 


Community 


A community is generally defined as a group of people 
who have common interest and work together. In this study 
community refers to that group which participates in 
promoting the cause of education within a particular area 
- village, resettlement colony and residential colony. In this 
study, specifically community include those persons 
(parents) whose children are studying in MCD school, 
which is located in area in which they reside. 
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Community is also defined as the configuration of 
people we live next to, as well as of people with whom we 
share deep common bonds; work, love, an ideology, artistic 
talent, a religion, a culture, a sexual preference, a struggle, 
a movement, a history and so on. 


Participation 


Participation in its various dimensions has come to be 
recognized as a basic principle of action, an overall 
development strategy in national development efforts 
including educational development : 


= Participation is a means to increase the mobilization 
of human, physical and financial resources; 


- Participation is necessary to adopt education to the 
needs and aspirations of the people; 


Participation 15 а prerequisite in the process of 

democratization of education; and 

= Participation involves decision making at different 
levels. 

Participation is the collective efforts by the people 
concerned to pool their effort and whatever resources they 
decided to pool together to attain objectives set for 
themselves. In this терага participation is viewed аз an active 
process in which the participants take initiative and action 
that is stimulated by their own thinking and deliberation 
and over which they can exert effective control. 


In this study participation is collective efforts by the local 
community members to mobilize their resources for the 
quantitatioe and qualitative improvement of education of their 
children studying in primary schools. 

Particip. 


ation is defined as "A voluntary contribution 
by the peop 


le to one or another of the public programmes 
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supported to contribute to national development but people 
are not expected to take part in shaping the programme or 
criticising its content. (Economic Commission for Latin 
America). 

Participation is a process by which the rural poor can 
organise themselves through their own organization and 
able to have some say in local development efforts. (A J. 
Ladesma). 


Participation is a process of social action in which the 
people of community organise themselves for identifying 
their common needs and problems plan a course of action 
with maximum reliance upon community resources and 
supplement resource when necessary, with service and 
material from governmental and non-governmental 
agencies outside the community. (В.С. Muthavva) 

Participation is a collective sustained activity for the 
purpose of achieving some common objectives, especially a 
more equitable distribution of the benefits of development. 
(UNESCO): 

Participation can be defined as involvement of local 


population in decision making concerning development 
projects or in their implementation. (Alaslair T. White).” 


Community Participation 


Community Participation means access by 
disadvantaged people to resources, information and decision 
making through their own organised efforts. 


So accordingly community participation entails three 
inter-related but distinct processes. For this study, these are: 


i) The involvement of people in the process of planning, 
management and implementation of educational 
programme, 
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й) Eliciting their contribution to primary schools in the area. 


Ш) Their participation in sharing the benefits from the 
primary school for their children's education. 


It тау be defined as a method and а process used by 
democratic societies only, with a view utilizing to the 
minimum human resources for increased human welfare 
through the media of Programmes a voluntarv but planned 
basis. (John Barnalous and R.G. Srivastava) 


The community participation should be meaningfully 
exercised. Mahatama Gandhi said, "There are many things 
to do. Let each one of us choose our task and stick to it 
through thick and thin. Let us not think of vastness, but let 
us pick up that portion which we can handle best. No 
matter how insignificant the thing you have to do, do it as 
well as vou can, give it as much of vour care and attention 
as you would give to the thing you regard as most 
important". 

It is said there are enough schemes to help the poor 
from womb to tomb. But alas the poor remains to be poor, 
getting more and more degraded. Rural and urban poor 
people as community are not organized at least not well 
organized. Several Institutions like village Panchayats, 
Cooperative Societies and other voluntary organizations 
have failed to field dividends. A lack of motivation, absence 
of strong and effective organization, participative approach 


and need based plan or absence of social work skills could 
be mentioned as missing links. 


Primary Schools 


It means schools providing education upto class V. [n this 


study, primary schools are located їп specified area within the 


jurisdiction of a local authority (Municipal Corporation of Delhi) 


imparting education upto class V. 
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Municipal Corporation of Delhi 

It is the local authority imparting primary education 
to the common masses of Delhi in the area of its jurisdiction. 
‘It shall be the duty of every local authority to provide for 
compulsory primary education for children ordinarily 
resident within its jurisdiction, and for this purpose it shall, 
from time to time submit to the state government such 
proposals in the form of scheme as it may think fit providing 
for such compulsory primary education in the whole or 
any part of the area within its jurisdiction for children of 
such ages and upto such class or standard as it may decide.’ 
(The Delhi Primary Education Act, 1960, No. 39 of 1960). 


RESEARCH QUESTIONS 
The study seeks to answer the following basic questions. 

1. What are the perceptions of teachers about academic 
aspects of community participation in the primary 
schools of MCD? 

2. How do Headmasters of primary schools of MCD 
perceive Community Participation in its academic, 
administrative and financial aspects? 


3. How до the parents of children studying in the 
primary schools of MCD perceive community 
participation? 

4. What are the problems faced by teachers and 
Headmasters of primary schools of MCD in 
community mobilization? 


5. What kind of strategies are required for improving 
community participation in primary schools of MCD? 
OBJECTIVES OF THE STUDY 
The specific objectives of the study are stated below. 


To study the Community Participation in academic 
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aspects of primary schools of Municipal Corporation 
of Delhi as perceived by teachers. 


To study the Community Participation in academic, 
administrative and financial aspects of primary 
schools of Municipal Corporation of Delhi as 
perceived by Headmasters. 


To study all aspects of Community Participation in 
primary schools of Municipal Corporation of Delhi 
as perceived by parents. 


To analyze and study the problems faced by teachers 
and Headmasters of MCD in Community 
Mobilization. 


To suggest strategies for improving community 


participation in primary schools of Municipal 
Corporation of Delhi. 


SCOPE AND DELIMITATION OF THE STUDY 


The study is limited to schools of South Zone of 
Municipal Corporation of Delhi. The study includes 
Schools which are located in resettlement colonies, 
residential colonies and villages located in South Zone 
of Municipal Corporation of Delhi. The study also 
includes different types of schools - boys, girls and 
co-educational. The study includes those parents 
whose children are studying in these schools. 
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REVIEW OF RELATED 
LITERATURE 


INTRODUCTION 

Human knowledge has three phases - preservation, 
transmission and advancement. Practically all human 
knowledge can be found in books and libraries. Man builds 
upon the accumulated and recorded knowledge of the past. 
His constant adding to the vast store of knowledge makes 
possible progress in all areas of human endeavour. 


Review of literature is an important component of any 
research work. The purpose of the review of literature is to 
build up in the context and background of the research as 
well as to provide a basis for formulation of research 
questions or hypotheses. This helps in building a solid 
foundation on which any research is based. Since a good 
research is based upon everything that is known in the area 
of research, the review of research provides to this effect. 
The review helps the researcher to delimit and define the 
problem and also, researcher can avoid duplication of work. 
It gives immense help in gaining greater insight into the 
nature of problem and suggestions about research 
methodology. 


This chapter presents a brief review of background 
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literature related to the study. Research studies pertaining 
to community participation in primary schools, its 
functioning and management and teachers, headmasters 
and parents perception of the same have been discussed. 
In order to understand the research work done in the past 
in India as well as abroad, it is considered essential to 


classlify the bulk of studies into suitable categories given 
below : 


(A) STUDIES CONDUCTED IN INDIA 

In India since the concept of community participation 
is a recent one and its importance is being felt in the effective 
implementation of primary education. Now, many 
programmes on primary ecucation seeking in India have 
been launched in which community participatiori is 
concerned as main strategy for its qualitative and 
quantitative improvement. In India not too many studies 
were conducted. Following studies are reviewed by the 
researcher which were conducted in India. Further, these 
studies have been conducted in two sections - i) Related 
studies and papers and ii) Dissertation and project report 
submitted for various doctoral and diploma programmes. 


i) Related Studies and Papers 


Kumar, S., Patel, R.C., Mehta, Anjali, Community 
Participation in Primary Education, The Primary Teacher, 
Volume-24, No. 4, October, 1999, 32-41. 


Objectives 


The present investigation aims at studying the 
community participation in primary education and school 


effectiveness in the city of Baroda. Specific objectives are 
stated as follows : 


a To study the contribution of community in the primary 


бэ 
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schools of Baroda in terms of their (i) establishment, 
and (ii) finance 


a To study the community participation in the 
management of primary schools in terms of (1) school 
management committee and its functioning, and (ii) 
parent teacher association (PTA) and its functioning. 


a To study the procedure of obtaining community 
participation in schools. 

a To study the contribution of voluntary organisations 
in the community in primary education in the city of 
Вагода. 

а Tostudv school effectiveness and its association with 


the community participation in the school. 


Methodology 

For studying the contribution of community in the 
primary education in terms of establishment of schools and 
finance all the 372 schools offering primary education in 
the city of Baroda were taken into consideration. In order 
to study the community participation т school 
management and school effectiveness 50 schools were 
selected through stratified random sampling 

A questionnaire was developed for the Principals of 
different schools to collect data with respect to community 
participation in school management and school 
effectiveness. The developed questionnaire was given to an 
expert and modified as per his suggestions. The modified 
version was tried out in 4 schools and further modified on 
the basis of field experiences. In addition to this, a semi- 
structured interview schedule was developed for the 
administrative officer and trustees of the school 
management board based on the following aspects : 


40 Review of Related Literature 


(i) their involvement in the functioning of school, 


(ii) their perception and vision about the school 
improvement. 


The data regarding different tvpes of schools in Вагода 
were obtained personally by the investigators from different 
sources, viz., District Education Officer's Office, Nagar 
Prathamik Shikshan Samiti, and Central Schools. The 
questionnaires were given to the school principals 
personally by the investigators. The information (Class V) 
on attendance and results in certain cases were provided 
by the school principals in the questionnaire itself, whereas 
in most cases attendance register and results were provided 
by the school principal. 


Parent Teacher Association 


With respect to community participation in the form 
of PTA, it was found that, the schools managed by BMC 
did not form PTA. In the remaining schools, it was found 
that 50% of the schools in Baroda had formed PTA till 
January 1998. The members of PTA usually participated in 
the activities like celebrations of national days, sports day, 
and result declaration day for discussing the academic 
achievements of their wards. 


However, in some of the progressive schools, the 
members of the РТА participated in teaching school subjects 
in the absence of the regular teacher, helped in craft and 
knitting work, helped in conducting computer classes, 
providing transport facilities for picnic. In one of the schools 
the members of the PTA presented even a cultural 
programme. It is also worth mentioning that some of the 
members of the PTA sponsored a few activities of the school 
like school magazine, sports, etc. It may also be noted that 
most of the schools which did not form PTA were calling a 
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meeting of parents once a year. In case of BMC managed 
schools and the schools which were located in backward 
areas of the city, discussed in such meeting the problem of 
absenteeism of their wards and provided a platform to 
parents to discuss issues related to school. 


Voluntary Organisations 


Regarding community participation in the form of 
voluntary organisation it was found that out of 504 
voluntary organisations working in Baroda, 176 were 
contributing towards education, of which 160 were 
working for primary education. These voluntary 
organisations contributed in different ways towards 
educational development. 


Community Participation 

In order to study the relationship between community 
participation and school effectiveness, the data related to 
both aspects were quantified. The community participation 
included four components, viz. the criteria for forming 
School Management Committee and educational 
qualification of its members, involvement of its members in 
school activities, non-members involvement in the school 
activity, and PTA or involvement of parents. АП the four 
components were given equal weightage and a community 
participation score was arrived at. For the school 
effectiveness five components were taken into consideration 
which were : (i) planning and implementation of curricular 
and co-curricular activities, (ii) regularity of students in 
terms of their average attendance, (iii) participation of 
students in sports and other competitive events, (v) academic 
performance of Class V students, and (v) building and 
maintenance. Based on all the five components a composite 
score was arrived at. 
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The results revealed that there is a positive relationship 
between the community participation and the school 
effectiveness. The co-efficient of correlationship between 
the community participation and the school effectiveness 
was found to be 0.898. This shows that greater the 
community participation in a school, greater is the 
effectiveness of a school. In addition to these statistical 
results, there was another factor which affected the 
community participation in the school. This was the 
catchment area of the school which decided the social, 
educational and economic status of the community being 
served by the school. It was observed that the school serving 
to the higher strata of the society could achieve greater 
community participation whereas schools serving to lower 
strata of the society could not achieve the same in the school 
activities. There, even the resources and ability to participate 
in the school activities were also lacking. 


Menon Pramila, Towards Educating a Community: An 


Action Research Experience, Progressive Educational 
Herald, PP.33-35, July 1996. 


This is the report of a project which was helped to 
operationalize a participatory decentralized model of 
development with community initiative in a rural society. 
Project ARISE has made a beginning for the Meo 
community. This community was stagnating in a 
developmental backwate, content to remain away from the 
mainstream of progress. Hence an urgent need was felt to 
awaken the whole community from their slumber and 
search into the possibilities of these very people being made 


the primary agents of their own development, through 
education and Organization. 


The community is strongly tradition-bound. There are 


certain dogmas and beliefs in the community which 
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determine their lifestyle and behaviour. It is especially a 
male dominated society and women here form the 
submerged section who wait upon their menfolk for 
initiatives. The education of girls is not given any 
importance. Here was a community with its constraints of 
poverty, ignorance, superstition and orthodoxy. The project 
sought to bring children in the 6-14 age group who were 
not attending school, or had dropped out at various stages 
due to various reasons, and the community within the fold 
of education and to create a climate conducive to 
community participation in educational and developmental 
activities. The entire purpose of this project was, therefore, 
to create a culture of self-reliance in the community. Twenty 
geographically contiguous villages of this block were 
selected for purposes of studying the possibility of achieving 
universalisation of elementary education by involving the 
community in its programmes. 


It has been a common experience that development at 
the grassroot level cannot be achieved without the 
participation of the community. In Indian conditions where 
rural areas are remotely placed, a more active role for the 
community should be envisaged. The community must play 
a leading role and ensure support from other developmental 
agencies to achieve the target. The strategy adopted was of 
involvement of the community right form the outset in 
identifying their needs and choosing the sequence for 
beginning village improvements. This would also help to 
take into account, local traditions, customs and agrarian 
cycles of activity. 


The venture was started by going to the village to get 
to know the people, to establish rapport with them, and to 
analyse with them their situation and problems. The 
starting point for participatory development was an 
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understanding of the situation of this community in terms 
of its needs, resources and constraints. It was clear in the 
approach : that the main intention was to bring about 
literacy in the community. It was decided not to impose it. 
It was concentrated on bringing about an urge for that. A 
major break-through for the project was the remarkable 
change of attitude of these religious leaders. It was agreed 
to introduce the literacy component in the institutions. 
Learning material prepared by NCERT for non-formal 
education, along with slates or takhtis were made available 
to them. The instructional and writing materials provided 
to these institutions were received well and utilised by them 
and there was further and continuing demand for more 
such material. As a result of this, an awareness of the need, 


and benefit to the community of literacy, was created among 
the Imams. 


The Village Education Committee played a vital role in 
the formal sector by canvassing door to door in all villages 
to improve the enrolment of children, specially girls. More 
importantly they were active in ensuring retention of the 
students enrolled, and in reducing the drop-out rate. The 
Village Education Committee in this project emerged as a 
significant feature, and an effective instrument for people's 
involvement. Village learning centres were also set up in 
each of the villages where books and learning material were 
made available to the community. These centres were 
primarily aimed at creating an urge for literacy in the 
community and to enable them to discuss matters of topical 
interest in the reading material provided. 


In the project ARISE women have become aware of 
their conditions and want to have a better life style if not 
for themselves, at least for their children. The urge for literacy 
has come, the realization that the education of girls is an 
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important as those of boys, that a simple knowledge of 
numbers will help them to identify the bus that will take 
them to their destination, that a smokeless stove could 
prevent a lot of eye diseases, that simple precaution will go 
a long way in saving a life ..... that education would help 
to strengthen and sustain the community. 


While analysing the quantitative outcomes of this 
project, it is realized that where girls enrolment stood at 
7.37% in 1984, it had increased to 37% at the end of three 
years. Similarly, for boys it stood at 44% in 1984 and 8876 
at the end of three years. Enrolment in formal schools stood 
at 6796 at the end of three years. Two schools were opened 
exclusively for girls during this period. We had provided 
an avenue for the girl child, who beyond ten years could 
not attend the formal school, but could instead attend the 
maktab. 


Qualitatively the awareness regarding the need for 
education and its bearing on various aspects of the quantity 
of life was complete. A voluntary organization consisting 
of eighteen members of these villages had emerged and went 
on to continue the activities that had been initiated. There 
are no two options that universalisation of elementary 
education and adult education are prerequisites for all-sided 
progress of the community. With a view to achieving these 
objectives, community participation was adopted as a major 
approach in the present project. 


Tyagi R.S., Role of Village Education Committees in 
Improvement of Community Participation in Education, 
Journal of Educational Planning and Administration 
Research Notes/Communications, Volume XIII No. 3, pp. 
345-359, July 1999. 


The present paper is based on a field study on "The 


46 Review of Related Literature 


Role and Functions of Village Education Committees" 
conducted in two selected villages of Ranchi district in Bihar. 
The study shows that Village Education Committees (VECs) 
constituted by the state government and restructured by 
the Bihar Education Project have been playing a significant 
role in mobilisation of resources - human, physical and 
financial - and in creation and sustenance of awareness in 
the community about the educational development of the 
village. The efforts of Village Education Committees also 
help їл environment building in the village and to overcome 
the inherent difficulties that educational administration 
faces at village level in terms of enrolment and retention of 
children in school. The Bihar experience shows that the 
VEC's efforts for managing education would require a 
continuous support from the education department and 
also the convergence of other support services in the village 
till the VECs get financial and administrative powers under 
the Bihar Panchayati Raj Act 1993, which is yet to come 
into force. 

Primary data and information were collected through 
structural questionnaires, from the records and registers 
maintained by VECS, from discussions and by conducting 
personal interviews with VEC members, teachers, general 
public and parents, educational administrators at block and 
at district levels, officials of the Bihar Education Project and 
the non-government organisations, block development 
officers and social welfare officers; and by organising 
meetings of the Village Education Committees as well as 
meetings of the general public and parents of both villages. 


Major Issues 
The present study of two Village Education Committees 


м district shows that in spite of restructuring of the 
УЕС$ Бу the Bihar Education Project, which also provides 
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training to УЕС members, there аге а number of issues which 
need to be addressed and looked into for strengthening the 
educational planning and management structure at village . 
level. To ensure that right persons or those who are devoted 
to the cause of education are elected to the VEC is very 
difficult, if not impossible, since influential persons in the 
village want to see themselves or their favourites as VEC 
members without ensuring their interest or availability tor 
participation in the VEC activities. 

The study reveals that 4 to 5 members in both VECs 
were not attending meetings regularly and not taking part 
in any activity; they do not even know what the specific 
objectives of the VEC are. No effort was made to remove 
such persons and to elect or provide opportunity to other 
persons who could participate in VEC activities with more 
interest and devotion. 

The study shows that the resolutions passed in the VEC 
meetings on various demands (such as for an additional 
teacher in school, grants for construction and maintenance 
of school building/boundary wall) were sent to the Block 
Education Extension Officer and the officials of the Bihar 
Education Project. Since there is neither any formal 
mechanism for decision-making process on the VEC 
resolutions nor there is any process of feedback to the VECs, 
itleads to frustration among the VEC members, dampening 
their initiative and sapping voluntary spirit. This has become 
one of the many demotivating factors; as the study reveals, 
only 5 to 6 meetings per year were organised by each VEC 
after 1995 whereas VEC meeting should be organised on 
every 21st of the month. The study also reveals that the 
mukhiya of the panchayat is not necessarily the right choice 
for the presidentship of the VEC. As far as the venue of the 
VEC meetings is concerned, it was particularly demanded 
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not only by VEC members but by the general public also 
that in view of the need for enrolling all children from each 
and every house in the village, VEC meetings should be 
held tola-wise so that general public, and specially the 
persons belonging to different tolas, could also participate 
in the meeting. 


The main difficulty which both the VECs face in 
performing their functions is that they do not have any 
financial or administrative powers. Sometimes irregular 
teachers from the village school are not transferred even 
after the VEC makes a request to this effects. On the other 
hand, the devoted teachers are transferred without the 
consent of the VEC as it happened in case of Ita-childri. 
Thissituation even creates tension among the VEC members 
since their views are not taken into consideration by the 
education authorities. The VECs do not receive any grants 
from any agency or the government for even minor activities 
like maintenance and repair work in schools, except Rs. 
2,000 from the Bihar Education Project. The VEC cannot 
charge any cess in the village and depends on local 
resources, particularly on donation. The chances of receiving 
donations are also very bleak since more than half of the 
population in both the villages is living below the poverty 
line. Even the block Angara wherein village Jonha is situated 
is identified by the Development Department as the 'labour 
block' as more than three fourth of the population of this 
block is engaged as agriculture labour. 


Ambasht, N.K. Rath, К.В. : A Study of the Effect of 
Household, Community and School Factors on the 
Enrolment, Retention and Achievement of Scheduled Tribal 


Children at Primary Level. Indian Educational Review, 
Volume 30, No. 1, Jan. 1995, 123-132. 
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Objectives 
The objectives of this study were to find out : 


a If there were anv effect of the household, community 
and school factors on the enrolment of the Scheduled 
Tribe children; 


a If there were गाए effect of the household, community 
and school factors on the retention of the Scheduled 
Tribe children; 


a If there were anv effect of the household, community 
and school factors on the achievement of the 
Scheduled Tribe children; at the primary stage of 
education. 


Methodology 


The samples of all the studies were examined to find 
outif any two studies had covered the same learner or village 
or block or the district or the state. This convergence was 
found only at the district level and not even at the block 
level let alone the village or the learner level. Thus, the 
answer to the first research question was in the negative. 


Instruments and tools of all these studies were analyzed 
to collect the data pertaining to ST communities from those 
items that gives ST discrimination. The data from different 
studies were pooled together and they were classified as 
pertaining to household, community or school factors. Some 
of the items were such that transcended such categories 
and therefore were considered for more than one category, 
if necessary. The data was analyzed and statistically treated, 
wherever possible, by using analysis of variance, Chi-square 
for high, average and low achievement groups and Pearson 
product moment correlation for significant association 
between household, community and school factors with 
achievement in language and mathematics. It may be 


50 Review of Related Literature 


mentioned that some of the studies did not yield data that 
could be subjected to statistical analysis except that in 
percentages. Nonetheless they provided rich information 
in ethnographic and demographic details that has provided 
insights into the why of the phenomenon. 


Other published literature related to the tribe in 
particular or education of the tribal communities has also 
provided insights into the causal factors of certain observed 
phenomena, and have been relied upon drawing the 
findings and conclusions. Three major variables - 
enrolment, dropout (converted into retention) and 
achievement - were linked with different household, 
community and school factors. Achievement of only ST 
students were selected from pupil file of the baseline studv 
referred to above. On the basis of school code where 
achievement marks of ST students were available 
corresponding schools and teachers were selected. The 
household and school factors identified in the pupil 
schedules (who were present) were analyzed, keeping pupil 
as unit. To draw more factors related to school and teachers, 
the achievement marks of the pupil were aggregated at the 
school level. These factors were analyzed in relation to the 
mean achievement of the students at school level keeping 
the school as unit. At pupil level and school levels, the 
samples of less than 30 and 20 respectively were excluded 
in the analysis. 

The study derived its data from a number of studies 
conducted under District Primary Education Programme 
(DPEP) such as Baseline Achievement Study, Tribal Study, 
Teacher Needs and Motivation, Household Study (Assam) 
and Planning for and with Tribals : The case of DPEP. The 
sample includes the data pertaining to Scheduled Tribe from 
Assam, Karnataka, Kerala, Madhya Pradesh, Maharashtra, 
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Orissa and Tamil Nadu. In all, 29 districts have been 
represented in the sample. The study is delimited by the 
fact that no fresh data was collected. Inference have been 
drawn with respect to effect of household, community and 
school factors on enrolment, retention and achievement, 
which are cardinal concerns for universal elementary 
education. The study brings out the need for making tribes 
as specific unit for planning and decentralization of 
curriculum development and implementation. It also brings 
out the need for greater community participation by relating 
education to the community needs. 


ii) Dissertations and Project Reports 


Arora, R., Functioning of the Parent Teacher 
Association in some schools of Delhi, unpublished M.Ed. 
Dissertation, C.I.E., Delhi University, 1996. 

The purpose of the study undertaken by the researcher 
was to identify the areas in which the Parent-Teacher- 
Association in schools plays important and vital roles, which 
are the areas which do not come under the purview of the 
P.T.A., what kind of rapport does the РТА. have with the 
management and teacher community and to what extent 
does this rapport help the two agencies viz., the home and 
school, to achieve and fulfill the educational objectives? Is 
the parent teacher relationship limited to the class-rooms 
only, or does it extend beyond that? Does the present scenario 
of education reveal that educational progress depends to a 
great extent on the cooperative endeavours of parents and 
school personnel ? Is the school, the community, and the 
home tending to work together more closely for the welfare 
of the child ? These doubts, queries, ambiguities, and 
curiosity have to some extent been cleared, satisfied and 
answered in the present study. How valid it is that only 
time will tell. But the researcher hopes that the study 
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conducted in all earnestness and sincerity reveals results 
and findings in the same spirit. The findings confirm to the 
aims and objectives of the study. 


The first objective was to identify and analyse the 
objectives of P.T.A. from the P.T.A. constitution of the school. 
The responses of the Principals by and large are in the 
affirmative that the constitution of the school P.T.A. parent 
body. The aims and objectives of this constitution are (i) to 
work for the welfare and progress of the children and youth 
in homes, (ii) to create a rapport between parents and 
teachers and (iii) to awaken the necessary awareness in 
parents and create interest for school and children. This 
objective has been achieved to a commendable extent but 
scope for improvement cannot be ruled out. Findings amply 
satisfy the next two objectives i.e. locate both curricular 
and non-curricular areas of activities where P.T.A. decisions 
have been honoured and implemented and their natures 
and magnitude. Facts and figures reveal that P.T.A. 
functions vitally in non-curricular and extra curricular 
activities. For example contributing towards sports, its 
growth and expansion, organising shows, fetes, fund- 
raising programmes; providing facilities like medical check- 
ups; organising excursions and trips. Apparently this is the 
area in which the P.T.A. has its stronghold. P.T.A. 
contributes in a major way to provide, promote and add to 
the curricular activities. The management appreciates and 
encourages the contribution of the Р.Т.А. in this area and 
has easy access into this territory and very vast scope to 
exercise its decisions. 


The role of the РТА. in formulation of school policies 
is limited to exercise its prerogatives in the curricular and 
co-curricular areas. Only it has very little or virtually say 
no, in school policy matters. The analysis reveals that the 


Community Participation in Elementary 2068 0002 Participation in Elementary Education 53 


Community F'articipaHon ue сое — 


P.T.A. does not have easy access to the domain of the 
management which automatically curbs its influence. This 
in fact should not bother us much because even the 
constitution of the P.T.A. of India, too does not mention 
aboutany significant role РТ.А. could play in policy making 
in schools. The role of the P.T.A. in facilitating continuity 
between home school activities is also not evidently 
perceptible. The parent and teacher relationship is 
confirmed to the precincts of the class-room and its activities. 
A very successful way to establish this continuity is byway 
organising social get-togethers in a non-academic 
atmosphere. This aspect of parent-teacher, home and school 
link is not given due attention by the РТ.А. Thus, the Р.Т.А. 
is not successful in its objective to bring the home, school 
and community together. The analysis show that the P.T.A.’s 
contribution in encouraging staff morale is at a low etc. Its 
lack of perception of the non-academic aspect of the teacher 
community divides the home and school into water-tight 
compartments, affecting the continuity. The school is 
supposed to be the second home of the child. 


Analysis do reveal that there is a perceptible difference 
in the performance of the P.T.A. in government and private 
schools. Barring the involvement in curricular (academic 
performance) and related areas the P.T.A. plays a passive 
role in government schools as compared to the private 
institutions. Though Heads of the Institutions consider the 
РТ.А. ав an asset, they fail to exploit the potential. Why it 
is so, could become an interesting subject of study. 


Gowda, К. Gangappa, to review the role of community 
in promoting primary education in Komalpura, Mysore, 
Dissertation, DEPA, NIEPA, New Delhi, 1990. 

The study was conducted with the following objectia 
ves in view :- 
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General Objectives 


а То know the meaning апа importance of community 
participation. 


To appreciate the need for community participation. 


To understand the problems and constraints in 
generating community participation and remedies. 


а То know the causes for insufficient community 


participation. 
Specific Objecuves 
a To understand the process and procedures adopted 


for effective community participation. 


Q То analyse the role of local departmental and other 
` governmental organisation in the promotion of 
primary education. 


To review the activities in the project area in terms of 
sustenance of community participation. 


Findings & Recommendations 
2: As from the data collected and the views ascertained 
from the teachers at the school level and the public 


personalities of community following points emerged. 

Out of the total 16 responses received from the heads 
of the institutions in the selected Survey area, the majority 
as many as have opined that it is the interest of the Head 
Master which makes the community participation more 
effective and three have felt that the combined activities of 
the Assistant Masters are responsible for effective 
community participation. This shows clearly that the 
activities of the school do play a vital role in generating 
effective community participation. 


Two each have preferred the interest of the local leaders, 


Community Participation in Elementary Education 55 


the activities of the school Betterment Committee 
respectively as the guiding force for effective community 
participation. Here it can be inferred that the staff and the 
local leaders have to pose as the two faces of the same coin 
in acquiring the best from the community. 


During the course of informal discussion with the field 
level functionaries and also of the prominent local leaders. 
It may by and large felt that the inadequate number of pupil- 
teacher ratio is a main threatening force for the apathy of 
the community towards the school and its activities. 


Another notable point worthy to mention is that in 
generating community participation the resourcefulness and 
leadership qualities together with persuading capabilities 
of the block level supervisory officers can contribute to a 
very large extent towards effective involvement of the 
community. The rigid structure of the school together with 
the compartmentalised syllabi fails to attract the children 
to the school, which naturally develop apathy among the 
parents. Involvement of the staff of the school in the village 
functions will make the parents feel that the school is theirs 
and induce them to contribute their mite for the development 
of the school. 


Community persons should be involved in all the 
national festivals, conduct of sports, competitions and the 
like. Here an incentive to the VEC's which have done 
outstanding achievements will encourage more Village 
Education Committees to involve themselves effectively in 
the management and qualitative improvement of the 
institution. Besides, process and procedures to be followed 
in generation and sustenance of community participation 
can broadly be considered under the following three ways: 


о Process and procedures to be followed by Educational 
Administrators. 
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a By Government. 


a Role of school in generating and sustaining 
community participation. 


Yadav, Basu Deo, А Study on Community Participation 
in Education Development Programmes at School level in 
District Ballia of Uttar Pradesh, Dissertation, DEPA, 
NIEPA, New Delhi, 1987. 


The study was conducted to find whether the objective 
for which U.P. Govt. has constituted Gram Shiksha Samities, 
Parent Teacher Association, Committees of Management 
and other Community Organisations are achieving the goal 
of education or not. 


Objectives of the study were :- 


а To investigate problems with regards to community 


participation in the school management in Ballia 
District of Uttar Pradesh. 


To identify important areas of community 
involvement in achieving UEE. 


a To suggest measures for participation of community 
in the improvement of schools. 

There were 104 Higher Secondary Schools including 
Intermediate Colleges in ВаШа District were taken in the 
sample. Out of these 20 schools were taken on the basis of 
random sampling for the purpose of study. In tools of study 
a set of questionnaires, opionnaires and interview schedule 
were prepared for Managers, Principals and Teachers, 
Officers of different associations. The trend of community 
participation was detected in different areas. The areas 
which were taken are construction of school building, supply 
of teaching aids, co-operation of school community, help in 
enrolment drive, to send students regularly, to check 
attendance of teachers, to help poor students, to prepare 


Un 
~ 
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good teachers etc. 

Investigation has bring how education system can 
improve with the help of community participation. Study 
has revealed that commitment is required on the part of 
officials to enlist participation of community. Study has also 
revealed the problems and constraints in community 
participation. 

Das, Hitendra Kishore, A Study of the impact of 
Community Participation in the Universalization of 
Primary Education, Dissertation DEPA, NIEPA, 1983. 


Objectives of this study are : 


a To study the progress of universalization of primary 
education in Anandapur Educational District. 

a To study the nature of community participation in 
development of primary schools in Anandapur 
Educational District. 

а To find out relationship between different kinds of 
indicator of community participation in primary 
education. 

a To make suggestions for encouraging community 
participation in primary education with a view to 
achieve the target of universalization. 


Findings & Conclusion 


The study was undertaken to find out the ways and 
means how to harness community participation for 
universalization of Primary Education. Only for this 
purpose the survey is made in some selected primary schools 
for an area which is neither backward nor advanced in 
education. The collection of data may be subject to errors 
like :- 

g Extremely local. 


a Disinterested Sarpanches of the Gram Panchayat (A: 
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they are now not in Power). 

а Dominating teachers. 

a Lack of the thorough knowledge of the field officers 
(The field officers are now-a-da vs more busv in office 
works than school inspection). 


But inspite of the above errors the analysis of the data 
reveal certain facts which are general features of a primary 
school in Orissa. The necessity felt by the reporter for the 
work is justified by the findings of the data. 

The 10 factors in questionnaire (1) for indication of 
community participation for analysis can be classified as 
controllable and uncontrollable factors. 


A. Controllable factors 
1, Checking of teachers attendance. 
ii. Organisation of enrolment drives. 


ul. Pursuing parents to send the children regularly to 
the school after they are enrolled. 
In the above three factor 
between teachers and pare 
uncontrollable. 


S there is close relationship 
nts. The rest 7 factors are 


B.  Uncontrollable factors 


1६ Provision of accommodation for Schools. 
li. Inquiries by the parents / members of school 


committee in respect of progress of the school 
students. 


Provision of teaching aids and equipments. 


iv. Allowing the School (s) to share facilities of the villa ge, 


panchayat community (both human and material) 
resources. 


у. Helping the children 


belonging to the weaker sections 
of th 


е community Бу donating uniforms, text books, 
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stationery, mid-day meals etc. 

In the above factors, the community participation is 
satisfied to some extent. As these factors are 
uncontrollable the Govt. alone can not help for better 
school accommodation, teaching aids and equipments 
for uniforms text-books, stationary, mid-day meals etc. 
The Govt.'s budget is limited for education and the 
lionshare is meant for the salaries of the teachers. The 
community should come forward to bear this amount 
with the Government. So better the community 
participation greater the universalisation of primary 
education. 

vi. Felicitating the children for their remarkable 
achievements in studies and various co-curricular 
activities and competitions. 

vii. Felicitating the teacher for their good works 
remarkable achievements. 

These two factors are unfavourable and uncontrollable 
and were not satisfied at all. 

Shinde, G.B., Role of Panchayati Raj Leadership in 
expansion and improvement of primary education in 

Panchmahal district, Ph.D., Edu., MSU, 1975. 


Objectives 

Major objectives of the investigation were (i) to study 
the major elements of leadership in Panchayati Raj with 
regard to the administration of Primary education (ii) to 
find out the relationship between Panchayati Raj leadership 
and the success achieved in the development of primary 
education (iii) to study the leadership role of the Panchayati 
In relation to their status 


The sample consisted of 100 Panchayati of the 11 Taluks 
of Panchmahals district of the State of Gujarat. Tools 
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employed in the investigation were (i) basic data sheet for 
Gram Panchayats (ii) questionnaire and (iii) rating scale. 
Findings 

Major findings of the Investigation were (i) Leaders of 
Gram Panchayats were found to be oriented towards the 
development of primary education (ii) Panchayati Raj 
bodies did not achieve expected amount of improvement 
in primary education (iii) Gram Panchayat education 
committees were relatively more effective than Taluk 
Panchayat Education Committees and (iv) The Panchayati 
Raj leadership had failed in creating a positive image of 
unbiased personality. 


VIJ, D.R. A Study of Parent-Teacher Co-operation т 
Secondary Schools, Ph.D. Edu., Surat, 1972. 


Objectives 


a To assess the importance which teacher educators, 


need of the schools, school teachers and parents 
realise about parent teacher cooperation. 

To take stock of the existing position regarding parent- 
teacher co-operation in the secondary schools of 
Punjab. 

To study some PTAs in Punjab through case study. 


To find out empirically the impact of parent-teacher 
associations in the achievement of students. 


To have a general survey of the parents interests in 
the education of their children. 
To find the relationship between parents interest in 


the education of their children and school 
achievement of there children. 


D 


To find the relationship between parents occupation 
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their educational qualification and their interest in 
the education of their children. 


Methodology 

A cooperation scale showing eleven possible agencies 
of cooperation with school was prepared and administered 
to heads of schools (N=100), teacher educators (N=100), 
school teachers (N=100) and parents N =100. А check list- 
cum-Questionnaire was prepared to find out the existing 
position with regard to the working of parent teacher 
cooperation in the schools. It was administered to 400 heads 
of schools all over the State. A case history schedule for 
studying the working of PTAs was developed and made use 
for studying some PTAs of Punjab (М=20) Teachers, Parents, 
Principals and Education officers were interviewed to collect 
information. Records of PTAs were also consulted. A scale 
to measure attitude towards education has developed and 
administered to 300 students. The Prayag Mehtas group 
verbal test of intelligence was used to measures intelligence. 
Annual Examination result were taken as the measure of 
achievement. An experimental study was also conducted 
оп а sample of class X students (М=50), Co-relation technique 
was used for analysis of results. 


Findings 
The results of the study revealed that (1) Parent-teacher 

cooperation and students achievement were positively and 
significantly related. (ii) Interest of Parents in the education 
of their children was substantial, though mainly provisional. 
(iii) There was also а positive relationship between Parental 
interest and achievement scores of their children (iv) Most 
of the work done by РТА 5 at present aims at parent teacher 
contact rather than parent teacher cooperation (v) Parents, 
Teacher-Educators and Heads of institutions seemed to 
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realise the importance of the role of Parent-Teacher 
cooperation in any programme of effective schooling, but 
discussions revealed that the concept of Parent-Teacher 
cooperation remained misunderstood and somewhat vague 
to all of them. 


Kaul Adalati, A.N., The Role of Local authorities in 
Indian Education, Ph.D., Edu., Sagar University, 1969. 


‘Objectives 


The objectives of the present study were (i) to trace out 
the evolutionary growth of the local bodies with particular 
reference to the cause of education and (ii) to find out how 
democratic decentralisation of power helped to shape the 
educational patterns and growth. 


Methodology 


Uttar Pradesh was taken as the sample of the study. 
This sample was considered to be typical as it represented 
all shades of cultures and economic patterns besides 
evolution any growth of local bodies in India, their 
contribution in the field of education was covered in a 
graphic manner. As this was a histor 
documents in government as well a 
main sources of information. Beside 
with administration of local bodi 
Historical method was used in the 


ical normative survey, 
8 local bodies were the 
this, people connected 
es were interviewed. 
investigation. 
Findings 

The study has brought out (i) the concept of local self 
government from its humble beginning to present status 
(ii) the way in which the local bodies would serve the people, 
solve their problems and attend to the educational needs of 
their children (iii) how people have developed the political 
consciousness through local bodies (iv) that contributions 


= 
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local bodies help in moulding the future of masses for better 
life, developing leadership qualities in young generation. It 
is concluded that local bodies marked more effectively and 
profitably than other agencies in India. 


(B) STUDIES CONDUCTED IN ABROAD 


In foreign countries mostly studies were conducted on 
Parental Involvement and its influences on their children's 
education in the school. Some studies were also conducted 
on community-school relationship and school community 
collaboration. Further, review of these studies have been 
conducted in two sections - i) Related studies & papers 
and ii) Dissertations and project report submitted for: 
various doctoral and diploma programmes. 


i) Related Studies and Papers 

Abe Feuerstein (Bucknell University), School 
Characteristics and Parent Involvement : Influences on 
Participation in Children's Schools, The Journal of 
Education Research, Haldret Publication, Vol. 94, No. 1 
SeptemberlOctober 2000. 

Several school-level variables though to influence the 
degree to which parents are involved in their children's 
education were explored. The author sought to clarify, both 
theoretically and empirically, the meaning of parent 
involvement. Also, several statistical regression models were 
developed on the basis of school characteristics. The models 
help to explain the variance in 9 categories of parent 
involvement. The results of this study indicate that many 
forms of parent involvement, such as the structure that 
parents create for students in the home environment, are 
not easily influenced by school-level variables. However, 
several forms of parent involvement, including parent 
volunteerism and participation in parent-teacher 
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organizations, can be increased when teachers attempt to 
contact parents. 


Method 


This study explores a variety of school-level factors and 
their relationship to parent involvement. The first part of 
the study involves the process of empirically defining parent 
involvement; subsequent sections explore parent 
involvement as an outcome variable related to school-level 
characteristics in a series of ordinary least squares (OLS) 
regressions. School-level factors that influence parent 
involvement are of considerable interest because some 
factors may be influenced more easily through policy 
measures than through individual-level variables such as 
SES and family composition. The section details various 
aspects of the current study, including the choice of data 
set and statistical techniques. 

Findings 

The findings in this study show that increased school 
contact with parents typically resulted in reciprocal parent 
contact with the school. However, that effect was not even across 
all forms of school contact. For example. Contact that focused 
solely on the collection of general information did not appear to 
promote better school-parent interaction. Regarding the 
academic focus of the school institution, increased academic 
focus seemed to have both negative and positive aspects 
regarding parent involvement. In general, the greater the 
academic focus of a school became, the fewer parents 
volunteered, except for PTO participation. With respect to PTO, 
Parent involvement was enhanced, rather than diminished, by 
the presence of a strong academic focus in the school. 


Because parent involvem 


: ent is considered to be an 
import: 


ant variable associated with student success in school, 
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the factors that increase parent involvement should be of 
considerate interest to schoolleaders and educational policy 
makers. Unfortunately, this study shows that many of those 
factors cannotbe easily influenced. Several of the regression 
models carried out for this study demonstrate that large 
proportions of the overall variance in parent participation 
are related to issues such as race, SES, and family size. Other 
factors that are difficult to influence and that affect the 
level of parent participation include both the percentage of 
the school population receiving free lunches and whether 
the school is urban, suburban, or rural. Overall, five areas 
of parent involvement seem to be most affected by the hard- 
to-change variables: (a) the amount of time that students 
speak with their parents about school, (b) the amount of 
time that parents volunteer at school, (c) the expectations 
that parents have for their children, (d) the amount of time 
that parents involve themselves in the PTO, and (e) the 
degree to which parents involve themselves in grade- 
placement decisions for their children. 

Volker Krunun, Parent Inooloement in Austria and 
Taiwan. A Comparative Study, International Journal of 
Educational Research, Volume 25, No. 1, 1996, рр. 9-15. 

In this study it was attempted to gather information in 
parent involvement in Austria and Taiwan to answer the 
following questions : 

a What did teachers think about the participation of 
parents ? Teachers' attitudes concerning parent 
involvement. 

a What did teachers really do ? How did they involve 
parents ? Teachers' behaviour concerning parent 
involvement. 


a How did parents view participation ? Parents' 
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attitudes concerning parental involvement. 


a How did they involve themselves? Parents' behaviour 
/activities concerning parent involvement. 


a Did they feel that the teacher involves and supports 
them? Teachers' behaviour / activities concerning 
parent involvement from the point of view of parents. 


Teachers of grades one to six were questioned in both 
countries, as were four parents per class - two parents with 
the first two boys and with the last two girls in the alphabet. 
The data from 137 Austrian and 194 Chinese teachers were 
material for the teacher study. In the parent study the 
numbers were 604 and 753 respectively. A random 
procedure ensured that all grades were approximately 
equally represented. The considerable effect of the grade is 
therefore eliminated from the results. The investigation can 
be said to be representative for the whole of Taiwan. In 
Austria, however, teachers from only four of the nine federal 
provinces were questioned. It is believed that results did 


not, however, deviate from the results for the whole of 
Austria. 


The following comments summarize the many results 
of the five main questions in the study. 


a The parents have a positive attitude to their 


involvement and are highly motivated. 
The teachers in both countries rather underestimate 


the involvement of parents - Austrians more than the 
Taiwanese. 


The involvement of parents is greater than the efforts 
of teachers would lead upto expect - particularly in 


Austria. The involvement of parents is large, but due 
to the efforts of teachers. 


Tea 5 7 MPN = 
eachers have rather average distinctive attitudes, the 
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Austrians more than the Taiwanese. 


a Teachers maintained that they make efforts to involve 
parents with only slight results; those of the 
Taiwanese are greater than one would expect from 
their attitude. 


a As a result of their perceptions of parents, Austrian 
teachers made little effort to involve them. Parents in 
Taiwan attribute rather greater commitment to parent 
involvement with the teachers. 


a With one exception (that of teacher attitude) the 
Taiwanese data was always more favourable with 
regard to parent involvement. 

Anne West, Philip Noden & Ann Edge, Parental 
Involoement in Education in and out of School, British 
Educational Research Journal, Vol. 24, No. 4, 1998, pp. 461- 
463. 

This paper seeks to answer five key questions 
formulated with the intention of enabling to improve 
understanding of parents' involvement in their children's 
education, namely: 


a In what ways are parents involved in their children's 
education, both formally and informally? 


a How much homework, if any, is set by schools? To 
what extent do parents supplement their children's 
formal education by helping with homework, 
through the use of workbooks and by employing 
private tutors? 

a Does involvement vary between parent with children 
in state and private schools? 


Does involvement vary between mothers and fathers? 


Are there any differences in involvement between 
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parents from different social backgrounds? Given the 
diverse nature of the family, with an increasing 
proportion of lone mother families, can the mother's 
educational level be used as a predictor of 
involvement? 


This paper explores the ways in which parents - 
mothers and fathers - are involved in their children's 
education both in and out of school. It compares 
involvement of families with children in the final year of 
primary education (or its equivalent) in state and private 
schools, and amongst the state school parents compares 
families in terms of social class and mothers' educational 
level. The findings indicate that mothers generally assume 
overriding responsibility for their children's education. 
Furthermore, mothers with higher levels of education are 
likely to use workbooks and employ private tutors to 
support their children's education; attendance at “parents 
evenings' and informal discussions with teachers were also 
more likely to be shared, with the child's father. It is 
suggested that mother's educational level is a better predictor 
of involvement than is social class and that, in the face of a 
diversification of family forms, mothers’ education may be 
more instructive in understanding educational involvement 
than social class based on employment groups. 


Frederik Smit and Van Esch, Current Trends in the 
Partnership between Parents and Schools in the 
Netherlands, International Journal of Educational 
Research, Volume 25, No. 1, 1996, рр. 67-72. 


The role of parents in education has been a topic of 
increasing interest. The Dutch authorities have opted for 
exercising less control and granting greater responsibilities 
to those directly involved. Once again, the key role of 
parents in education is being emphasized in theories on 
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educational policy. 


National Educational Policy is aimed at increasing 
parent participation both in schools and at home. The failing 
number of students has been one of the reasons for many 
schools in The Netherlands to strengthen their relations with 
parents over the past few years. Also, schools have been 
showing a growing need to respond more closely to the 
varving cultural-educational home environments of 
students. Many also recognize the need to involve parents 
in education in order to enhance students' opportunities 
for development and educational success. In most schools, 
parents are being involved in a variety of activities, enabling 
them to become familiar with all aspects of education. 

a 


Growing possibilities for parents to establish and 
organize schools; 


a A stronger position of parents in training and 
education; 
Wider parental influence; 
А stronger consumer position for parents; 

a 


Better training and competence for parents. 


Marianne Gareau and Don Satwatzky, University of 
Alberta, Parents and School Working Together: A 
Qualitative Study of Parent-School Collaboration, The 


Alberta Journal of Educational Research, Vol. XLI, No. 4, 
December 1995, pp. 462-473. 


The term parent-school collaboration is a relatively 
recent one in education, and little research to date has 
attempted to study what parents and educators mean when 
they talk about parent-school collaboration. This article is 
areport ofa study that focused on the perceptions of parents 


and educators of elementary school children. In-de 
interviews were conducted with five p 


pth 


articipants: a school 
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principal, a school counsellor, a teacher, and two parents. 
Nine themes emerged from the analysis of these interviews; 
two were related to the importance of parent-school 
collaboration, and the remaining seven corresponded to 
important characteristics of parent-school collaboration. 


It is generally agreed that good relationships between 
teachers and parents are important for schools, children 
and families. However, the term parent-school collaboration 
is a relatively recent one in education, reflecting a general 
societal trend toward increased participation of parents in 
the educational decision-making process. Although the 
enhancement of parent-school collaboration is often touted 
as one of the priorities of education departments and school 
systems, very little research investigates what principals, 
counsellors, teachers, and parents really mean when Феу 
talk about such collaboration. Until about 10 years ago, 
most literature on parent-school relationships focused on 
the term parent involvement (Sattes, 1985). Recently the 
more frequently used terms are family-school partnerships 
or parent-school collaboration (Coleman & Tabin, 1992; 
Epstein, 1992). Collaboration is generally seen as a broader 
and more inclusive term than parent involvement because 
the latter term focuses mainly on the parents' role, whereas 
the former term focuses on the relationship between the 


home and the school and how parents and educators work 
together toward common goals. 


Objectives 


The purpose of this study was to understand how 
parent and educators describe parent-school collaboration, 


to learn how their views on this topic are similar, and also 


how they differ from one another. The inv 


estigation, 
conducted 5 


c as part of the requirements for a master’s degree 
in counseling psychology, employed in-depth, semi- 
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structured interviews, and grounded-theory techniques of 
analysis. The participants for the study included a school 
principal, a counsellor, a teacher, and two parents. 


Findings 

Nine major themes or issues emerged from the analysis 
of the interviews. The first two themes (children live in two 
worlds, and changes in society) address the question of the 
importance of parent-school collaboration; whereas the 
other seven themes (communication, trust/openness/ 
honest, positive/caring attitudes, personal connections, 
being equals, power/conflict/roles, and schoolwise 
commitment) can be seen as characteristics of that 
collaboration. 


Conclusions 

The term parent-school collaboration is a relatively 
recent one in education, reflecting a significant societal 
paradigm shift that is also occurring in other institutions 
such as health care and social services. Parents and schools 
have shared responsibility for children's education ever 
since public schools came into existence, but the recognition 
that parents might have equal rights in educational decision 
making is a concept that has emerged only over the past 
two or three decades (Cross, 1989). It is becoming an 
increasingly accepted fact that education, like other social 
services in our democratic society, is everybody's business; 
it is especially the business of those parents who have 
children in schools. 


Carol Vincent, Department of Policy Studies, Institute 
of Education, University of London, Community 
Participation, The Establishment of ‘City’s’ Parents' Centre, 
British Educational Research Journal, Vol. 19 No. 3, 1993, 
ор. 227-232. 
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There is a current trend in education, apparent in 
several Western nations, towards decentralization and 
redistribution of power to parents and the wider community. 
Many such initiatives focus on encouraging schooi-based 
management. This paper, however, examines an area-based 
innovation: a Parents' Centre established by a local 
education authority (LEA) which aims to involve parents 
more closely in the education service. It explores the nature 
of that involvement through a careful appraisal of the 
concept of participation. Those concerned with the Centre's 
establishment share an apparent consensus over its aims, 
yet competing priorities are to be found working within 
that agreement. This paper concludes that these submerged 
differences stem from varying constrains operating on the 
different groups involved in the Centre, and on the LEA as 
à whole. These ensure that the opportunities for 
participation open to parents are of a limited kind. 

Campbell, Trudy, and Lori Navarret. Hispanic 
principals' perceptions of parent involvement in ethnically 


diverse schools, Educational Consideration, 24 (1) : 15-19, 
Fall 1996. 


This is an exploratory investigation of Hispanic 
elementary principals” perceptions of parent involvement 
in schools with high Hispanic student enrolements. 
Objectives include identifying principals” perceptions 
regarding the types of parent involvement existing in their 
Schools and understanding which personal and 
professional characteristics of the principals were perceived 
as having the greatest influence on successful involvement. 
Interviews were conducted of elementary school principals 
at 11 schools in rural and urban communities in the 
southwestern United States. Interview were tape recorded 
and lasted from 30 to 60 minutes long. Results indicated 
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that involvement in decision making, governance and 
exchange with community organizations were the three 
most frequent types of involvement, in that order. The study 
also describes the personal and professional characteristics 
the principals consider most useful in establishing parent 
involvement. 


Crozier, Gill, Black parents and school relationships : 
a case study, Educational Review (ИК) 48 (3) : 253-267, 
Nov. 1996 


The role of parents as consumers reflects a change from 
the ideology of meritocracy to the ideology of parentocracy, 
which gives parents a more central role in education. In 
this role, the parent has several rights : (1) choosing their 
child's school : (2) ensuring that the National Curriculum 
and Assessment requirements are being implemented; and 
(3) being fully informed about their child's progress. This 
paper presents a case study of the experiences of a group 
of black parents in relation to their children's schools. This 
educational knowledge, a form of cultural capital, has been 
described by others as a requisite for parents to ensure 
effective relationships with their child's school. In spite of 
having the advantage of educational knowledge, there is 
dissonance between these parents and the schools. The 
evidence presented is analyzed with a view to exploring 
the constraints on a more fruitful partnership. The events 
are recounted from the parents' perspectives. The parents 
in the case study are not presented here as a representative 
sample but, rather, as a critical case. The dissonance 
experienced by these parents, their experience with their 
own schooling and that of other black parents, and their 
knowledge of other aspects of the educational system have 
led them to lose confidence in the schools. If these children 
of African - Caribbean origin are failing in examinations 
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and the disproportionately being excluded from school, then 
schools must realize that their parents are going to be 
concerned. 


Gorard, Stephen A.C. Three steps to "heaven"? The 


family and school choice. Educational Review (UK) 48 (3) 
: 237-252, Nov. 1996. 


British research on the process of school choice has 
focused on how families from different social class 
backgrounds go about selecting high schools for their 
children. This study of school choice in Wales uses a mixture 
of methods for data collection and analysis and assesses 
the views of parents and children from five families in 11 
types of schools, both before and after making the selection 
ofa new school. Results indicate that the process of choosing 
a school has three major components : (1) the selection of a 
type of school for further consideration; (2) the selection of 
4 number of schools of the chosen types, or "choice set"; 
and (3) the decision itself. The role of the parents and child 
vary typically at each step. Each of the steps can be 
approached by families in very different ways, and although 
previous writers have suggested a simple dichotomy, 
between those who are and those who are not willing or 
able to engage in an education market, such a model is not 
sufficient to explain the diversity found. It may be difficult 
for parents to distinguish between takinga child's preference 
into account and allowing the child, as a person, to choose, 
and this may account in some part for the differences 
reported by previous research. The evidence here suggests 
that some parents have developed reasonably sophisticated 


Strategies that seem to empower children and make choice 
decisions appear collective. 


Griffith, James. Relation to parental involvement, 
empowerment, and school traits to student academic 
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performance. Journal of Educational Research 90(1) : 33- 
41, Sept./Oct. 1996. 


School-level data on parent perceptions and structural 
characteristics of 42 elementary schools were used to 
examine the relation of parental involvement and 
empowerment to student academic performance. The 
survey instrument consisted of 41 items taken from national 
and regional surveys of school climate and satisfaction. 
Survey questions addressed programmes in which children 
participated, children's grades, parental expectations for 
their children's educational attainment, and respondent 
characteristics. Additional questions focused on parents' 
participation in school activities. Results showed that 
measures of parent involvement and empowerment could 
be reliably predicted. Multiple regression analysis showed 
that parental involvement and empowerment accounted 
for substantial variance in student standardized test 
performance. 


Kysela, Gerald М., et al. The child and family resiliency 
research programme. Alberta Journal of Educational 
Research 42 (4) : 406-409, Dec. 1996. 

This article reports on the Child and Family Resiliency 
Research Programme in the Faculty of Education at the 
University of Alberta. The programme components include 
a longstanding research programme and a growing 
network of program development approaches for early 
intervention with at-risk families, including those with 
young children with special needs. The programme stems 
from research and development activities over several 
decades in the field of early intervention. This study 
addresses aspects of daily living and family support 
necessary to enable young children to develop in their 
natural family and community environments. Intervention 
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help children and families to develop more effective 
cognitive skills, child-parent relationship, friendship, social 
competence, adequate self-control, and emotional 
expression. In the study design, the impact on child and 
family resilience of two early intervention approaches is 
evaluated. Three intervention approaches were investigated 
in an experimental / control group design : Family-Centered 
Assessment and Intervention Planning : Natural Teaching 


Strategies Intervention; and Cooperative Family Learning 
Intervention. 


Sanders, Mavis G. Building family partnerships that 
last, Educational Leadership 54 (3) : 61-66, Nov. 1996. 

In Baltimore, 49 schools are working with the National 
Network of Partnership-2000 schools at Johns Hopking 
University to involve families and communities in a variety 
of ways, including promoting learning at home to 
encouraging volunteers at school. These schools attribute 
success to action teams, a framework of six types of 
involvement, and the assistance of full-time project 
facilitators. This programme illustrates how schools with 
differing populations and needs can experience similar 
success in building strong partnership. Insights into how 
partnerships works include making it a shared 
responsibility; reaching out to all family members; and 
reaching out to the hard-to-reach family, such as those 
without a telephone or with two working parents. Parents 
who have volunteered have also enrolled in general 


equivalency diploma (GED) programmes, and a few have 
entered college. 


Webb, Rosemary, and Graham Vulliamy. Headteachers 
as social workers: the hidden side of parental involvement 


in the primary school. Education 3 to 13 (UK) 24 (2) : 23- 
31, June 1996. 
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Ever since the publication of the Plowden Report, there 
has been a growing emphasis upon the importance of home- 
school links in the primary school. More recently, 
government reforms have changed the rhetoric of 
"partnership: with parents" to one of strengthening the 
rights of parents as consumers. This combination of an 
educational ideology espousing the virtues of parental 
involvement and government pressures to convey more 
information and more influence to parents has resulted in 
greater levels of parental participation in primary schools. 
Research recently conducted into the impact of the 
Education Reform Act of 1988 (ERA) on roles and 
responsibilities in the primary school has highlighted a major 
problem arising from such greater levels of parental 
involvement. This article uses several research findings to 
raise questions about the role of the primary school head- 
teacher as a social worker. If as findings indicate, this is 
very much on the increase, what are the reasons for this 
development, and what, if anything, should be done about 
it? The article begins with a brief review of the changing 
nature of home-school links in the post-plowden era, since 
the current dilemmas can only be understood in relation to 
their historical context. 

Cockrell, Karen Sunday, communication gate keeping: 
aresponse to mediating conditions in American Indian and 
school personnel interactions. Journal of School Leadership 
6 (4) : 368-398, July 1996. 


Findings reported in this paper indicate the need for a 
more robust explanation of communication failure between 
American Indian parents and school personnel than cultural 
discontinuity provides. According to the data, conditions 
that contain interactions between American Indian families 
and educators in one consolidated district lie within the 
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bounds of politics, economics, and social circumstance. The 
conditions of distrust, racial tension, maintenance of tribal 
identity, dependence and isolation inform the perceptual 
frame that influences the ways American Indian people 
interact with school personnel. Through gatekeeping, 
American Indian parents act to control the dilemma thev 
face in American public education. Proposed solutions to 
problematic American educational] issues suggest that 
transformative schoolleaders must create inclusive learning 


communities in which American Indian students have 
opportunities to thrive. 


ii) ^ Dissertations and Project Reports 


Mrugalo, Ramadhani, The role of the community in 
improving the quality of education in primary schools of 
Tanzania, Dissertation IDEPA, NIEPA, New Delhi, 1997. 


The purpose of the study was to find out who co- 
ordinates community to participate in quality development 
of education in primary schools. To identify different roles 
played by community developing quality in Education to 
find out if there is enough integration between community 
based projects in primary schools & the government. 


The study is carried out in Dareosalaam city. The 
community there is helping government schools also in 
opening private primary schools. A sample of 15 
government primary schools were selected randomly. 


Community Activities in primary schools 


Q The task of enrolement of children to school is upon 
the parent, so it was tested to if it is practised. 

Q Whether parents encourage their children to attend 
to school regularly. 

a 


It is common in most of schools to contribute money 


Community Participation in Elementary Education 49 
Dee uf р ту s uL а ER 


and materials for tests and examinations of the pupils. 


a Parent through school committee agreed to pay a 
certain amount of money to pay teacher for extra 
teaching. 

а School committees are established to do major roles 


decision making in school parents, discipline of the 
pupils and fee collection. 


a Security of schools depend on community. 


Moffitt, Thomas Lawson, An evaluative study of the 
impact of elementary grade span structure on family-school 
partnerships, Ph.D. Miami University, 1996. 


The purpose of this study was to evaluation school 
districts use of clustering grades span (6-1, 2-3, 4-5) in school 
buildings and the impact that organizational structure had 
on effective family-school partnerships. The role of the 
family in student achievement through involvement, 
expectations and encouragement has been confirmed by 
decades of researcher, however parent participation 
remains limited in most elementary public school. Family 
school partnerships develop overtime, yet grade cluster 
schools reduce the time parents have to form a sense of 
community with the school personnel. The study revealed 
that grade clustering was at least partially responsible for 
the barriers that developed between the families and the 
school. 


Smith, Annc, Parent involvement as perceived by 
administrators and teachers in urban elementary schools, 
Ed.D., Wayne State University, 1996. 


The study was designed to measure the perceived level 


of parent involvement in urban elementary schools; to 
strators 


measure the congruency of teachers and admini 


perceptions; and to investigate the relationship, if any, 
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between these perceived level of parental involvement and 
student achievement. The first hypothesis was designed to 
test the relationships the perceptions of parent involvement 
in the school between administrators and teachers. There 
were significant differences in the factors :- (1) 
Communications; (2) Home Instructor; (3) Local School- 
Community Organization; (4) Leadership and (5) Parent 
capability. There were no significant differences in the 
perceptions of teachers and administrators on the factor of 
parent capability. These results indicated that teachers and 
administrators often have different perspective on the 
success of parent involvement. The second hypotheses 
examined the agreement of the perceptions of teachers and 
administrators and its effect on school achievement. The 
result did not support the hypothesis that there would be 
significant differences between schools with high and low 
levels of agreement. 

Putam, Robert Russel, Parent and Teacher perceptions 
of ways teachers work with the parents of their students, 


Ed.D. University of Massachusetts, 1996, Advisor - Robert 
L. Sinclair. 


This descriptive study examined the current practices 
used by two hundred and twenty seven elementary school 
teachers in 23 demographically different schools across the 
United States to work with the parents of their students. 
Further parent and teacher recommendations for improving 
parent and teacher collaborations were considered. 
Attention has been turning toward the practices teachers 
use to encourage parents involvement in his or her child's 
education. The practices teachers used to communicate, 
inform, and influence parents can have profound effect on 


parents attitude and action towards working closely with 
teachers to help youngsters learn well. 
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The data seem to support five major findings. First, the 
data show that written communication, conference, 
telephone calls, involving parents at school, open houses, 
workshops, homework and home visits are categories that 
account for most of the ways teachers report working with 
parents. Second, Parental involvement practices are more 
likely to be used in early childhood classrooms. Third, there 
are differences between teacher leaders and other teachers 
in this study. Fourth, teacher leaders reported high level of 
personal efficacy. Fifth, teacher leader and their respective 
parents share markedly. Similar perceptions about the 
practices used by these teachers. 


Ali Md Yousuf, The role of Community Participation 
in Compulsory Primary Education in Bangladesh, 
Dissertation IDEPA, NIEPA, 1995. 

The objective is to assess the level of participation of 
community in primary education in rural area and to enrol 
guidelines for better participation of the community. 


The compulsory primary education act (Act No. 27 of 
1990) has been fully introduced, for the complete fulfillment 
of this law. The local mass have to participate directly in 
the activities of primary schools and extend their 
cooperation and support. The School Managing Committee 
(SMC) and Parent Teachers Associations are in action. It 
has been found that regular meeting of PTA and ward 
committee are being held and all the agenda about 
admission of the pupils, their regular attendance, dropout 
problem. 

Babayco, Martin Edward, A study investigating parent 
involvement programmes in California Middle Schools, 
Ed.D., University of La Verne, 1994, Advisor - Pat Spancer. 

The purpose of the study was to determine to what 
degree California Middle Schools align their parent 
involvement practices in accordance with recommended 
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research based parent involvement principles from the 
Department of Education: California strategic plan for 
parent involvement in Education. 


This study found.that middle schools provided 
programmes and activities promoting parent involvement 
opportunities in all of the six types of parent involvement 
recommended by Department of Education. Most middle 
Schools provided programmes and activities promoting 
clean two way communication between school and family 
over half of the principals reported receiving little or no 
parent involvement programmes. 

There was a significant difference with large schools 
promoting parent involvement more than medium sized 
school in the area of helping parent develop parenting skills, 
providing technologies to assist children at homes, 
providing access and co-ordinating community. Support 
for families and supporting parents as decisions makers. 

Long, Joanilla,Leadership practices of elementary 
principals and parental involvement in their schools, Ed.D., 


Eastern Michigan University, 1994, Advisor Martha W. 
Tack. 


Parents can do many things to help their children 
succeed in school. Unfortunately, recent evidences indicate 
that many parents are doing much less than they might. 
Thus school of future will improve when and if schools 
and families recognize the potential of collaboration for 
increasing a child's level of educational success. Building 
Principals have the capacity to challenge, inspire, enables, 


model and encourage an effective parental involvement 
effort. 


The purpose of this study was to compare the 
leadership practices of elementary school principals who 


represented schools in the Michigan with low, middle and 
high levels of parental involvement. 


Community Participation in Elementary Education 83 
Ee LH нырлык i ыы кы ыы. „шэ 


The leadership practices of elementary principals were 
found to differ by level of parental involvement. Overall, 
the elementary principals in this study who were effective 
leaders also indicated that there was a high level of parental 
involvement in their schools. Further more, given the 
different levels of parental involvement, the variables of 
school setting, years of principalship experience, and 
leadership training for parentalinvolvement were not found 
to contribute to differences in the principal” leadership 
practices. When compared to men, women scored higher 
in the leadership practices described in the Kouses & Posner 
leadership. Practice inventory, self instrument and were 
issued as more effective at all levels of parental involvement. 

Pant, Y.R., Peoples participation in Education : A Socio- 
personal Study of Village Communities of Nepal, Ph.D. Ed., 
Pan U., 1984. 

The objectives of the study were to examine (i) the 
historical perspective and environmental setting of 
community participation in education (ii) Peoples 
involvement in informal participating activities in the 
development of education in the community and their 
perceptions of local school programme (iii) modalities of 
school involvement in the village communities (iv) the 
patterns and practices of monetary and labour donations 
in the provision of educational facilities in the community 
(v) the nature of participatory forms (vi) Peoples 
involvement in participative forums (vii) peoples 
performance and participation in local participative forums 
in education. The sample of study included heads of the 
households and members of school committees. A group of 
8 respondents from hill locality and 70 from Tarai of Nepal 
formed the sample of the study. The data is collected with 
the help of preliminary study. A study of relevant 
documents, interviews and observation. The documents 
mainly comprised of publication of govt. and related 
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agencies such as education acts, rules and gazettes, reports 
of different education commission, statistical reports. 
Interview comprised face to face interview with the help of 
two interview schedules, one for general respondents and 
other for school committee members. Further, people were 
observed through visits to all schools. For analysis of data 
and drawing conclusions the chi square and rank difference 
correlation were used. 


The findings of the study were : 


I) The structure of participative institutions did not 
provide any meaningful opportunity for broad 
participation. There was an information gap between 
institutions and the common man. People at large 
had no opportunity to express their views through 
formalized forums of participation. The institutional 
forums had only assisting roles in the form of 
donations of money as well as labour. They did not 
have any mandatory powers in the management of 
schools. 

2) The poor and illiterate people have been deprived of 
the opportunity to take advantage of the educational 
facilities in the community. The poor people could 
not afford to spare their children from domestic help. 
The significant association between socio-personal 
factors like education level, role position, 
substantiated this finding. The most extensive 
participation was in the implementation of 
educational facility in the community. 


3) Involvement of local people in the decision making 
and implementation of education facility in the 
community presents a more or less similar picture. 


GENERAL CONCLUSION 


After reviewing the research studies, papers and reports 
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of various programmes in India and abroad, it is evident 
that community participation in the process of education 
should be a meaningful exercise. It may be seen that local 
communities are best suited to take up the responsibility as 
an agent of change because they are part and parcel of the 
society. Many researches showed that the parent's frequency 
of contact with the primary schools and their concern for 
their children progress were positively correlated with the 
children's success. 


Review of the studies conducted in India reveals that 
there is a positive correlation between community 
participation and the school effectiveness. Some studies 
which are concerned with the role of village education 
committees in managing primary education showed that 
VECs have been playing a significant role in mobilization 
of resources - human, physical and financial. The studies 
conducted under District Primary Education Programme 
showed that for promoting community participation, 
various structures are created at the community level. There 
are Village Education Committees (VEC), Mother Teacher 
Associations (MTA) and Parent Teacher Association (PTA). 
Secondly, DPEP has devised context specific community 
mobilization strategies. In various other studies conducted 
on the functioning of Parent-Teacher Associations, it was 
found that PTA functioned vitally in non-curricular and 
extra curricular activities only and due attention is not paid 
by PTA to bring home and school together. Studies on the 
functioning, of local authorities showed that these bodies 
worked more effectively and profitably than other agencies 
in India. 

The studies conducted abroad were mainly on Parental 
Involvement, School-Community relations and Community 
Participation in primary education. Studies on parental 
involvement were conducted in a number of countries. In 
a study conducted in Austria and Taiwan, the result 
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showed that the parents have a positive attitude towards 
their involvement. The teachers in both countries 
underestimate the involvement of parents-Austrians more 
than the Taiwanese. Another study conducted in United 
States of America showed that Parent Volunteerism and 
participation in PTA can be increased when teachers 
attempt to contact parents. In a study conducted in United 
Kingdom, the finding indicated that mothers generally 
assume overriding responsibility for their children's 
education. 

Studies which were conducted in Tanzania and 
Bangladesh respectively on community participation in 
improving the quality of primary schools. In Tanzania as a 
result community activitism was developed among the 
parents. In Bangladesh local masses are required to 
participate in the activities of primary schools through 


School managing committees and parent-teacher 
associations. 


The researcher found that quality of education in 
primary schools of Municipal Corporation of Delhi is not 
upto the mark. The researcher himself is working for 
qualitative improvement in primary schools of MCD and it 
is felt that community participation is an important social 
intervention for improving quality of education in these 
schools. As a result of launching Sarvshiksha Abhiyan, five 
years ago, it may be seen that where volunteer instructors 
participated in large numbers, the programme was effective 
and women have attended literacy classes in large numbers 
and the demand was generated for quality education of 
their children. Therefore, it becomes desirable to know the 
nature of community participation existing in primary 
schools of Municipal Corporation of Delhi. So far, such 


da have not been undertaken in primary schools of 
D. 


3] 


RESEARCH METHODOLOGY 


This chapter deals with method of research; 
development of tools, sampling strategy, and procedure of 
data collection. The statistical techniques used for analysis 
of data collected for the studies are discussed brieflv. 


METHOD OF RESEARCH 


In view of the nature of the problem which involves 
study of various aspects of community participation in the 
functioning of primary schools under MCD. The researcher 
considered it suitable to employ normative survey method. 
This method of research aims to describe what exists at 
present in the form of procedures, processes, trends, effects 
and attitudes. This survey method is an organised attempt 
to analyse, interpret and report the present status of social 
institutions, group or area. In this type of research various 
types of information is collected using appropriate tools and 
techniques such as questionnaire, interview schedule, and 


check-list etc. 
THE SETTING 

The Municipal Corporation of Delhi (MCD) is a local 
authority, duty of which is to provide for compulsory 
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primary education for children ordinarily residing within 
its jurisdiction. The Municipal Corporation of Delhi is 
divided into twelve zones for purpose of educational 
management. At present there are 1753 primary schools 
run by Municipal Corporation of Delhi. 


The study was conducted in the primary schools located 
in South Zone. These schools includes all the type of primary 
schools - boys, girls and co-educational. They are having 
urban,semi-urban and rural settings. This includes villages, 


resettlement colonies / slum clusters and also residential 
colonies. 


SAMPLING STRATEGY 


Stratified random sampling and purposive sampling 
were consider suitable for selecting the adequate sample. 
A stratified random sample is, in effect, a weighted 
combination of random sub-samples joined to give an over- 
all sample value. Since a random sample may be chance of 
having an undue proportion of one type of unit in it, so 
stratified random sampling is used as the population of 
schools covers three types of schools as boys, girls and co- 
educational. So, this population is divided into smaller 
homogenous groups or strata by some characteristic and 
from each of these smaller homogenous groups drawn at 
random a predetermined number of units. These units are 


in proportion to achieve even greater representativeness in 
the sample. 


In this study, area-wise characteristics restricted to units 
considered by the researcher to be specially typical of the 
population. So the schools which are randomly chosen in 
the sample are also represented area-wise. Such as equal 
number of units occurs (schools in the present study) also 
area-wise. This type of sampling is also useful. Because the 
sample does not consisted of large number of units. The 
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combined average of the units selected area-wise remains 
the same as in the boys, girls and co-educational schools. 
So the purpose of the study can be fulfilled because the 
same number of schools exists area-wise (village, resettle- 
ment / slum and residential colony) as well as sex-wise 
(bovs, girls and co-educational). 


THE SAMPLE 

The population of the study constitutes all the primary 
schools of Municipal Corporation of Delhi in the twelve 
zones in which there are 1753 schools imparting education 
from classes I to V. Researcher has chosen south zone of 
MCD for this study as it consists of all the type of schools, 
bovs, girls and co-educational as well as area-wise-villages, 
resettlement colonies including slums and residential colo- 
nies. There are a total of 143 schools in the south zone. The 
number of schools in the sample survey was 15 which comes 
to 10% of the total schools located in south zone. 


Table 3.1 : Strata / Category of Schools 


Total number of Sex-wise Area-wise 
Schools selected 


in the sample 


Boys, Girls & 
Co-educational 


Villages, Resettlement 
colony including 
slums, residential 
colony. 


5 ineach category | 5ineach category 


Total number of Schools - 15 
Total number of Headmasters - 15 


Total number of Teachers - 133 (All teachers of 15 
schools) 
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а Total number of Parents - 150 (10 Parents from each 
school) 


(Ten parents from each schools were selected and every 
care was taken to select at least two parents who were the 
member of Parents-Teachers Association.) 


DEVELOPMENT OF TOOLS 


Various tools like questionnaires and interview sched- 
ule were prepared to gather data from the teachers, head- 
masters and community members (parents). For the devel- 
opment of tools researcher had organized a workshop in 
which teachers, headmasters and community members 
have participated (whose children were studying in pri- 
mary schools of MCD). Some faculty members of District 
Institute of Education and Training (DIET) in New Delhi 
and an expert from NCERT were also invited to participate 
in this workshop. The researcher had already collected a 
lot of information on various aspects of community partici- 
pation through review of literature and his experiences of 
working in primary schools of MCD. АП these aspects were 
discussed in detail and three questionnaires one each for 
teachers, headmasters and community members (parents) 
were developed. Two Interview Schedules were also devel- 
oped to get indepth information from headmasters and 
parents. A set of three questionnaires were constructed for 
the study. In addition two interview schedules were also 
prepared for the purpose of collecting indepth information 
for the subjects. One questionnaire for teachers and one 
questionnaire and interview schedule each for headmas- 
ters and parents were developed by the researcher. 


These tools were then administered for try out in pri- 
mary schools of MCD on teachers, headmasters and com- 
munity members (parents). These were also administered 
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on teachers, headmasters and community leaders who at- 
tended the training programmmes in DIET. After getting 
feed back from respondents and experts the tools get final- 
ized by the researcher. 


Finalization of Tools 
The tools thus developed were finalized by the re- 
searcher. The researcher has adopted two procedures for 


establishing the reliability and validity of tools. These two 
procedures are as follows : 


(a) Organization of workshop (Expert's workshop) 

A workshop is organized in District Institute of Edu- 
cation and Training, Moti Bagh, New Delhi, in which re- 
searcher invited expert from NCERT, expert from IASE, 
Jamia Millia Islamia, some DIET faculty members includ- 
ing a language expert. АП the constructed tools were dis- 
cussed regarding their content, number of questions, types 
of questions and nature of questions. The language of the 
tools was seen by the language expert. She has suggested 
to make the language more simpler in the questionnaire for 
community members. The experts also suggested to add 
questions on nature of suggestion as a part of main ques- 
tion. 

These suggestions were incorporated in the following 
tools : 

(i) In the questionnaire for teachers in question no. 5 it 
is added to ask nature of suggestions in 5 (b), in ques- 
tion no. 8 it is add to tell about nature of help ren- 
dered by society. Similarly, in question no. 10, 11, 16, 
17, 18, 20, 30 and 31. Second part is added to de- 
scribe the nature, help, activities and problems for 
which the response is given only in objective form of 
yes, sometimes and no. 
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(ii) In the questionnaire for headmasters, these questions 
of descriptive nature were added in question no. 5, 8, 
9, 10, 11, 12, 13, 19, 20, 21,24. 

(iii) In the questionnaire for community members addi- 
tion to these questions as a part of main questions are 
included to get the supplementary response. Some 
questions are deleted from the questionnaire of com- 
munity members because similar questions were also 
asked in the interview schedule. 

Gv) The critical judgement of expert is sought in selecting 
those questions which were essential to the purposes 
of the investigation in case of interview schedule for 
community leaders as well as headmasters. 


(v) The language of interview schedule for community 


members were made simpler as the respondents were 
less educated people. 


(b) Try out of the constructed tools 


The final form of test was evolved as result of incorpo- 
ration of suggestions given in the experts workshop. Multi- 
ple copies were xeroxed for each tool to conduct the tryout 
test. The tryout test was conducted on a smaller sample of 
three schools one each taken from village, resettlement 
colony and residential colony. These schools were MC Pri- 
mary School, Chhatarpur, MC Primary School, Tigri and 
MC Primary School, Sector-XII, R.K. Puram. This was en- 
sured that tryout sample is from approximately the same 
environment as the actual sample. Thus, the tryout sample 
was trulv as a representative one. 


The target test was administered by the researcher him- 
self. In the interview, with female respondents from com- 
munity, researcher has also taken the help of other female 
interviewer and it has contributed to the greater reliability 
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of tools. The questions in the questionnaire which were 
lengthy arid taken a great deal of time and efforts were 
noted for modification. It was seen that tryout group of 
respondents had a genuine interest in the problem under 
investigation. Therefore, the tools seem to be appropriate 
and useful for data gathering for the present study. 
Nature of the Questionnaire 

Commensurate with the objectives of the study, the 
questionnaires tapped information about following aspects: 
Aspects covered in Questionnaire 
a Enrolment of children in the school. 


а Discussing about children's education and reporting 
the work and progress of children. 


Participation of parents in school activities. 
Voluntary teaching Бу :ommunity persons. 


g 
а 
а Help rendered Бу community in remedial teaching. 
a Helping needy and poor students. 

a 


Helping in regularity of attendance of children in the 
school. 


a Functioning of Parent Teacher Association. 

a Sponsoring award, prizes for children. 

a Felicitating teachers by giving them awards. 

a Organizing summer activities for children bv com- 
munity. 

а Organizing adult literacy / NFE centres. 


a Arrangement of reading room, community centre 
creches and guidance & counselling centre 


Planning and management of school activities. 


Supervision of classes in the school. 
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a Organizing field visits and tours for children. 
а Helping in construction and repair of school building. 
а Problems faced bv teachers in mobilizing community. 


Түрев and number of items in different questionnaires 
are given in Table 32. 


Table 3.2 
Types and number of items in different questionnaires 

E T — о क्क 
| S.No, Name of Questionnaire A ofitems | Number of items | 

1 Questionnaire for Teachers. Structured 31 

Inclusive of | 

п ended | ! 
= 2 РЕНЕ. L КЕ 
12 Questionnaire for Headmasters Structured 39 Ї 
Inclusive of i 
| 
| Open ended ! 

3 Questionnaire for Community | Structured 26 

Members (Parents). 


Inclusive of 


| Open ended 


шанг, वि — 


Nature of the Interview Schedule 


The main objective of conducting specific interview was 
to get supplementary indepth information from headmas- 


ters and parents about community participation in primary 
schools of MCD. 


Number of questions in each of schedule is indicated 
in following table. 


Table 3.3 


Number of Questions in the Interview Schedules 


SC NE — Headmasters 17 


En 5 f 
| 2 | Interview Schedule бог Parents 18 


o. | Маше of Interview Schedule Number of Questions ] 
| 
T: 
| 
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Aspects covered in the Interview Schedule 


Interview schedules were developed for headmasters 
and parents to get indepth information on the following 
aspects of community participation : 


a To know the reasons for taking initiative in children's 
enrolment in school by the community. 


a To know the nature of activities in which community 
could participate in the school. 

a Requirement of guidance centre and type of facilities 
available in it. 

a What type of problems community members discusses 
with headmasters and teachers related to their 
children's education ? 

a Solutions followed by community members. 

a To know the reasons for awarding / felicitating 
teachers. 

a Why community persons should be involved in 
supervision of classes ? 


a What are the functions of Parent Teacher 
Association? 


Problems faced in community mobilization. 
Strategies to increase community participation. 


Complaints of community members against teachers. 


о noo 


Expectation of headmasters from community 
members. 


PROCEDURE OF DATA COLLECTION 


The steps followed in collection of data are described 
below :- 


Identification and selection of schools 


The south zone of Municipal Corporation of Delhi is a 
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characteristics of having all tvpes of area setting such as 
villages, resettlement colonies and slum clusters and also 
residential colonies having Government quarters and DDA 
flats. A list of total schools is procured from Education De- 
partment, MCD and also a guide map is taken from Eicher 
city map to find the exact location of the schools. Schools 
selected in the sample which are total fifteen in number. 
Schools are divided in two types of category area wise as 


well as sex-wise. So one school comes under two catego- 
ries. It is considered sex-wise as well as area-wise. 


Data Collection 


The researcher had visited the sample schools and de- 
veloped a rapport with the headmasters and teachers of 
the schools and also observed that how data could be col- 
lected from parents. He had fixed the dates in each of sam- 
ple schools, so that headmasters and all the teachers could 
be present on that date in the school. On the fixed schedule 
of date headmaster of the school has called a meeting of 
teachers. The researcher then explained the objectives of 
the study and also briefed them about filling of the ques- 
tionnaires. Some teachers had filled the questionnaires on 
the same date, others had given it on other day. The re- 
searcher had given questionnaire to headmaster and after 
filling the questionnaire, he had recorded his interview 
based on the questions framed in the Interview Schedule. 

Headmaster and teachers had helped the researcher 
in meeting with the parents and gathering information from 
them. For doing this headmaster called a meeting of the 
parents and many parents responded to this. The researcher 
discussed with them their involvement in the school. Some 
parents who were literate and educated filled questionnaires 
themselves. Some who were not literate, had also responded, 
but their questionnaires were filled by researcher himself. 
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Alongwith filling of questionnaires, the parents were also 
interviewed by the researcher. Within the community mem- 
bers the researcher had observed that if any discussion on 
issues relating to education of their children is initiated 
women, particularly from poor sections and marginalised 
community are at the forefront of discussion. So it was con- 
sistentlv observed that among parents women have re- 
sponded in large numbers as compared to the men in col- 
lecting the data from community members. Though the 
researcher tried to get information from equal number of 
men, but as among the parents mostly women come to 
school for escorting children to school. Men seems to be not 
having time due to busy in their jobs. So as a result among 
parents. 90 women and 60 men have responded. 


Problems faced by Researcher 


The Researcher had faced some problems during data 
collection. These are summarized below : 


о It took about six months in collecting data from the 
sample schools. Because one day the researcher had 
to visit the school and discusses with headmasters 
and teachers about filling of questionnaires. He had 
distributed the questionnaires on one day to teachers 
and collected the questionnaires on another fixed date. 
Sometimes teachers were not present on the date of 
collection. So, it takes a long time to get questionnaires 


filled. 


a To get the time from the parents was also very diffi- 
cult. It took also a day or two in getting data col- 
lected from 10 parents of one school. It was also dif- 
ficult to get interviewed or filling questionnaires from 
men, because they have scarcity of time, which is 
evident from the number of male and female respond- 
ents. 4 


а Sometimes parents get hesitated to give any informa- 
tion against school teachers, because they felt that if 
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they speak against shortcomings of the school, their 
children will get affected. 
STATISTICAL TECHNIQUES USED 

The data thus collected through a set of three ques- 
tionnaires from teachers, headmasters and parents and 
corresponding interview schedule for headmasters and 
parents were analysed on the basis of working out per- 
centages, frequencies etc. The detailed opinions of head- 
masters and parents were recorded which helped to put 
the findings in perspective. 

То analyse the data collected through questionnaire, 
the responses of the respondents first compiled school-wise, 
so frequency distribution of each question is prepared for 
all the fifteen schools. Afterwards category-wise differen- 
tiation is made by compiling these data in both area-wise 
as well as on the basis of bovs, girls, co-educational schools. 
So data is presented in a group of five schools twice, area- 
wise (as in village, resettlement colony and residential 
colony) and also as boy, girls and co-educational schools. 
Afterwards item-wise data is presented in tables. Frequen- 
cies and percentages of responses are calculated for analy- 
sis purpose. 

The data is also collected through interview schedules 
from headmasters and community members. The nature 
of responses to each question is tabulated, their frequencies 
are put against the responses in the table. The percentages 
of responses are calculated for analysis purpose. The ta- 
bles are formed on the basis area-wise category of schools 
as village, resettlement/slum and residential colonies. Be- 
cause same community members have their children study- 
ing in boys, girls and co-educational schools. So mainly 
variation is found in area-wise category of community 
members, and no major variation is found among respond- 
ents of sex-wise differentiation. Therefore due to this ho- 
mogeneity no break down into subgroups in this category 
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down into subgroups in this category is necessary. 


Sorting And Tabulating Data 


Tabulation is done to transfer the data from the 
Questionnaires and recorded responses of interview 
schedule to the tabular form in which it is examined 
systematicallv. In the tabulation of responses of 
questionnaire, many questions, which pertains to one aspect 
of community participation are clubbed together. According 
to some classification, a table is a systematic method of 
presenting statistical data in vertical columns and 
horizontal rows. These tables enabled the researcher to 
comprehend and interpret data rapidly and also to grasp 
significant details. These tables are also given numbers. 


Percentage Comparisons 

Presenting data by frequency counts has a number of 
limitations. The frequency count may have little meaning 
if the groups are unequal in size. So the responses are 
converted to percentage responses, through which data is 
interpreted meaningfully. Translating frequency counts into 
percentages indicates the number per-hundred compared. 


Graphical Representation of Data 

The statistical data is presented in a graphic form 
through a device called figure. These figures are 
understandable without the much aid of textual description. 
The bar graphs are used to arranged the data graphically. 
The bar graphs are usually separated by space. Horizontal 
and vertical bars both are separated by space. 


IDENTIFICATION DATA OF RESPONDENTS 


The sample consist of three group of respondents : 
teachers, headmasters and community members (Parents 
of children of MCD school) The identification data of 
these respondents is as follows : 


100 
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(A) Teachers 


Identification data is presented in the Table 3.4 and 


Figures 3.1 to 3.4 
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Figure : 3.1 Sex-Ratio of Teachers 
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Figure : 3.2 Educational Qualification of Teachers 
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Figure : 3.3 Professional Qualification of Teachers 
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Figure :3.4 Teaching Experience of Teachers 
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Table 3.1and Figures 3.1 to 3.4 shows identification 


data of teachers regarding their sex-ratio, educational 
qualification, professional qualification and teaching 
experience. 


L. 


~ 


(8) 


Sex-Ratio : The respondents include 74% female and 
26% male teachers. 


Educational Qualifications : More than half teachers 
(53%) are graduates, 34% are post graduates and only 
12% have attained the level of Sr. Secondary. 


Professional Qualifications : Most of teachers (68%) 
are having B.Ed degree, 29% have obtained J.B.T./ 
E.T.E. course and only 4% have also attained the level 
of M.Ed. degree. 

Teaching Experience : About half of respondent 
teacher (51) are having 1 to 5 years of teaching 
experience, 27% have 5 - 10 years, 17% have 10-20 
years and 9% have more than 20 years of experience. 


Headmasters 


Identification data is shown in table 3.5 and is alsc 


presented through Figures 3.5 to 3.8. 


Percentage 


Percentage 
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Female Male 
Figure : 3.5 Sex Ratio of Headmasters 
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Figure : 3.6 Educational Qualification of Headmasters 
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Figure : 3.7 Professional Qualification of Headmasters 
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Fig: 3.8 Teaching and administrative Experience of Headmasters 
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Table 3.5 and Figures 3.5 to 3.8 shows identification 
data of HMs regarding sex-ratio, educational qualification, 
professional qualification, teaching experience and 
administrative experience. 

1.  Sex-Ratio : The sample consist of 54% female HM's 
and 4696 male HM's. 

2. Educational Qualifications : Majority of HM's (5996) 
in the sample are Matriculate (secondary level), 3396 
are graduates, and 14% have attained post-graduate 
degree. 


а: Professional Qualifications : 73% headmaster аге JBT 
and 27% HMs are having B.Ed. degree. 

4. Teaching Experience : Majority of the HMs (80%) 
have more than 20 years of experience, 13% HMs 
have 10-20 years and only 7% have 5 or less than 5 
years of teaching Experience. 

5. Administrative Experience : More than half of HMs 
(53%) have 1 to 5 years of experience, 33% have 5-10 
years and only 13% have more than 20 years of 
administrative experience. 
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Fig : 3.9 Ratio of Community Members 
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Fig : 3.10 Educational Qualification Community Members 
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Figure : 3.11 Income Range of Community Members 
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Figure : 3.12 Family Size of Community Members 
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(С) 


Community Members 
Table 3.6 and Figures 3.9 to 3.12 shows identifica- 


tion data of community members which have responded 
during the collection of data. This data includes informa- 
tion on sex-ratio, Number of children in the family, Income 
range and their educational qualifications. 


T. 


Sex-Ratio : It is shown that female respondents are 
60% while male respondent are 40%. However Re- 
searcher has tried to collect data from equal number 
of male and female respondents. But mostly mothers 
are observed interacting with teachers and escorting 
their wards in the primary schools of MCD. 


Family Size : Most of community members (5476) are 
having 3-4 children, 36% are having 3-4 children 
and 1096 have 5 children and above in the family. 


Income Range: About half of (51%) community mem- 
bers have income range 1500-3000 /- per month, 28% 
have 3000-5000/- per month and 9% are earning 
more than 5000/- and above. It is shown that 1196 
community members have income below 500/- per 
month. 

Educational Qualifications : Regarding educational 
status of community members, 61% are literate and 
39% are illiterates. It is shown that 4% community 
persons have attained educational qualifications upto 
matriculation and 2096 have attained the qualifica- 


tion above matric. 
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LIST OF SCHOOLS SELECTED IN SAMPLE 
Area-wise Category of Schools 


Village Schools 


1. М.С. Primary Co-educational School, Saidullahjab. 
2. M.C. Primary Boys School, Devli Village. 

3. M.C. Primary Girls School, Tughlaqabad Village. 

4. M.C. Primary Girls School, Chhatarpur. 

5. М.С. Primary Girls School, Ghumanheda. 


Resettlement / Slum Colony Schools 

1 М.С. Primary Boys School, Ambedkar Nagar 
2 M.C. Primary Girls School, Ambedkar Nagar 
3. M.C. Primary Boys School, Sant Nagar 

4 M.C. Primary Boys School, Vasant Vihar 

5 M.C. Primary Boys School, Madangir 
Residential Colony Schools 


1. MC. Primary Co-educational School, South Moti 
Bagh. 


M.C. Primary Co-educational School, Nanakpura. 
M.C. Primary Girls School, Sector-VI, R.K. Puram. 


МС. Primary Co-educational School, Sector-VII, R.K. 
Puram. 


9. MC. Primary Co-educational School, Lajpat Nagar. 
Sex-wise Category of Schools 

Girls Schools 

1. M.C. Primary Girls School, Chattarpur. 

2, M.C. Primary Girls School, Ghumanheda. 
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М.С. Primary Girls School, Ambedkar Nagar. 
М.С. Primary Girls School, Sector-VI, R.K. Puram. 


М.С. Primary Girls School, Tughlaqabad Village. 


Boys Schools 


1 
2, 
ЗЬ 
4 
5 


М.С. Primary Boys School, Ambedkar Nagar. 
M.C. Primary Bovs 50160], Sant Nagar. 

M.C. Primary Boys School, Vasant Vihar. 
M.C. Primary Boys School, Madangir. 

M.C. Primary Воуз School, Devil Villge. 


Co-educational Schools 


19 
2. 
3. 


М.С. Primary Co-educational School, Saidullajab. 
M.C. Primary Co-educational School, Nanakpura. 


M.C. Primary Co-educational School, South Moti 
Bagh. 


M.C. Primary Co-educational School, Sector-VII R.K. 
Puram. 


M.C. Primary Co-educational School, Lajpat Nagar. 
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ANALYSIS AND 
INTERPRETATION OF DATA 
ааа ао M МА. 


In the present studv five objectives аге formulated. First 
three objectives are laid down to know the perceptions of 
teachers, headmasters and community members (parents) 
on academic, administrative and financial aspects of com- 
munity participation. Further the fourth objective is re- 
garding the problems faced in mobilising community for 
their involvement in school activities. The last objectives 
pertains to, the strategies that could be formulated to im- 
prove community participation in the primary schools of 
MCD. 

For the collection of relevant data, three questionnaires 
and two interview schedules were developed. These are : 


1- Questionnaire for teachers; 

2- Questionnaire for headmasters; 

3- Questionnaire for community members; 

4- Interview Schedule for headmasters; 

5- Interview schedule for community members. 


The data has been collected with the help of these five 
tools from the sample of 15 schools. The analysis and in- 
terpretation of this data is divided in four sections as per 
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the objectives, and the nature of tools. The data is presented, 

analyzed and discussed in following four sections. 

Section А- Analysis and interpretation of data collected 
from teachers. 


Section B- Analysis and interpretation of data collected 
from headmasters. 


Section C - Analysis and interpretation of data collected 
from community members. 


Section D - Comparative analysis and interpretation of 
data through graphical representation. 


ЗЕСТТОМ А : 


ANALYSIS ОЕ DATA COLLECTED FROM 
TEACHERS. 


In this section analysis of data collected from teachers 
is presented in the tabular form. The data is analysed by 
considering the responses of each question asked in ques- 
tionnaire. However questions are clubbed together while 
presenting the analyse of data. This clubbing of questions 
are done on the basis of various aspects of community par- 
ticipation. Each aspect covers either one question or at the 
most five questions. Some questions are of descriptive na- 
ture, which are asked to get the supplementary informa- 
tion to main question. 

The questionnaire is administered on all the teachers 
of the sample consisting the schools which are same schools 
taken both for area-wise (village, resettlement cum slum 
and residential colony) as well as sex-wise category (girls, 
boys and co-educational). Identification data about teach- 
ers was collected along with the questionnaire. The cat- 
egory wise break up of teacher in area-wise schools is : Vil- 

lage - 36, resettlement/slum - 49, residential colony - 48, 
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and in sex-wise schools it is :- girls - 51, bovs - 38, and co- 
educational - 44). Thus, a total of 133 teachers (female - 99, 
male - 34) responded. 

The various aspects covered are enrolment of children, 
parent-teacher interaction, help in children in doing their 
homework, motivate parents to participate in school ac- 
tivities, functions, voluntary teaching, regularity of at- 
tendance of children, functioning of PTA, sponsoring 
awards for children, felicitating teachers, organising literacy, 
NFE centres, arrangement of activities, guidance services, 
planning and management activities and complaints against 
teachers. The analysis and interpretation are given on these 
aspects in the following section. 


Section А: 
Analysis and Interpretation of Data Collected from 
Teachers through Questionnaire 


Enrolment of Children in Schools 


Regarding enrolment of children by community mem- 
bers, first two questions are given in the questionnaire. First 
question pertains to the initiative taken by parents in en- 
rolling their children. Second question is regarding coop- 
eration rendered by community members in increasing the 
enrolment of children in the school. Teachers responses 
are given in the Table 4.1.1. 

Table 4.1.1 reveals that most of teachers (77%) are of 
the view that parents take initiative in enrolling their own 
children in the school. In response to the 2nd question, over 
half of teachers (55%) are of the view that parents co-oper- 
ate in increasing the enrolment of the children in the school. 
One of the feature which shows maximum community 
participation is expressed by the teachers (71%) of resettle- 
ment and slum cluster schools. Community is co-operating 
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in increasing the enrolment of children in the schools as 
compared to the perception of teachers (50%) of village 
schools and teachers of residential colony (4196). In sex- 
wise category teachers of boys school (78%) perceive that 
parents cooperate in increasing the enrolment as compared 
to teachers of girls school (57%) and less than half in co- 


17 


educational schools (39%). 


It is quite evident from the perception of teachers that 
in aspect of enrolment of children in the school, the par- 
ents are aware about their children admission and also in 
motivating parents of other children to get their children 
enrolled. However, in all the categories of schools (area- 
wise and sex-wise), not manv variations are found. 


Parent-Teacher Interaction on Children's Education 


Regarding this aspect, teachers were asked three ques- 
tions. One was about contact made by parents regarding 
children's education. Second was about discussing their 
problems and third, whether the parent gave any sugges- 
tions on the problems faced. It also included the nature of 
suggestions given by them. Table 4.2 shows the responses 
about perception of teachers on parent teacher interaction. 

It appears from Table 4.1.2 that largely teachers (6799) 
perceive that parents make contact with teachers some- 
times. In response to discussing problems with teachers, 
about half of the teachers (47%) in both categories expressed 
that this also happens sometimes, and only 21% expressed 
in affirmative. Most of the teachers (83%) in village schools 
felt that parents do not offer any suggestions. However, 
similar response pattern is found in sex-wise category of 
schools also. 


Regarding nature of suggestions given by parents as 
perceived by teachers, they summarized as : most common 
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suggestions are children should be given homework dailv; 
progress of the children is intimated to them; parent-teacher 
cooperation should be more; teachers should take care about 
teaching of English; individual attention must be paid to 
the children; children should be punished if they do not do 
the homework; children must be motivated for good hand- 
writing; children should be taught with the help of audio- 
visual aids; their creativitv should be developed and also 


opportunities should be given to them for sports activities. 


It shows that parent interaction with teachers is not 
upto great extent. The reason seems to be lack of time with 
the parents. This aspect of community participation is much 
lacking in primary schools of MCD as perceived by the 
teachers. A greater attention is needed in getting the pa- 
rental involvement in the school. They must discuss the 
problems of their children's education with teachers to find 
out the solutions in consultation with them. 


Helping Children in Doing their Homework 


Teachers were asked, whether parents provide help in 
the homework of their children. The responses are given in 
Table 4.1.3. 

It may be seen from Table 4.1.3 that a smaller number 
of teachers (1895) expressed that parents provide help to 
children, while nearly half of teachers (48%) responded that 
sometimes parents do provide help to their children in do- 
ing homework. In this respect, there seems to be no differ- 
ence of opinion among various categories of schools taken 
in the sample. It was observed by the researcher that par- 
ents (fathers) do not find much time with them to help in 
the homework of their children. However, mothers gener- 
ally assume responsibility of taking care in helping the chil- 
dren to do their homework. 
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Motivating Parents to Participate in School Activities 


Teachers were asked, whether they motivate the par- 
ents to participate in activities of the school. The responses 
given by teachers are given in Table 4.1.4. 


Most of the teachers (74%) expressed that thev moti- 
vate parents to participate in school activities. In area-wise 
categorv, teachers in resettlement / slum schools (57%) re- 
sponded in affirmative while in village and residential colo- 
nies schools more than 80% teachers responded in affirma- 
tive. However, in sex-wise classification of schools, not much 
variation is found, except in the teachers of co-educational 
schools (90%), who responded in affirmative. 

Itis however observed that no planned efforts are made 
by teachers in motivating the parents to involve in the school 
activities. Therefore, it is required that teachers should use 
community mobilisation strategies in order to get maximum 
community participation in school activities. 


Help Rendered by Community in Organizing School 
Functions 

The teachers were asked about rendering help by com- 
munity in organizing school functions and it was also en- 
quired about the nature of help rendered by them. In Table 
4.1.5 the responses are summarized. 

Table 4.1.5 shows that only (17%) perceive that раг- 
ents render the help in organizing functions in the school. 
However, in area-wise category 78% teachers in village and 
65% in resettlement / slum schools perceive that parents 
do not render any help, while in boys schools most teach- 
ers (74%) perceive that parents do not render any help in 
organizing school functions. 


In response to the nature of help provided, the most 
common response is by attending the school functions for 
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encouraging children; bv distributing sweets on national 
festivals; preparing children to participate in cultural ac- 
tivities; arranging dresses for children and also helping in 
decorating stage and school. 


Voluntary Teaching / Remedial Teaching by Community 
Members 


Regarding teaching by community members, three 
questions were asked - help rendered by community in 
teaching children, in remedial teaching of weak students 
апа teaching needy and poor students. With each of these 
questions, nature of help provided by community was also 
asked. The responses are given in Table 4.1.6. 

Itis evident from Table 4.1.6 that most of teachers (77%) 
perceive that community members do not help in teaching 
children in the school. Similar responses are given for vol- 
untary teaching and remedial teaching for which 8296 and 
77% teachers responded respectively that community mem- 
bers do not help. There is not much difference in response 
pattern of teachers in area-wise and sex-wise schools. On 
asking about the nature of help for teaching, it is revealed 
that a few parents teach weak students in their homes; pro- 
vided some teaching aids to the schools, and also some- 
times supply books, note books, pencil, etc. to help needy 
students. 


Assistance by Parents in Regularity of Attendance of 
Children 
It is asked about the perception of teachers in providing 
assistance by parents in making them regular in the school. In 
this regard, the responses of teachers are given in Table 4.1.7 
It is evident from the Table 4.1.7 that half the number 


of teachers (53%) perceived that parents do provide assist- 
ance occasionally in checking the attendance of children 
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апа такта them regular in the school. There is not much 
difference in the responses of teachers pertaining to area- 
wise and sex-wise category. In this aspect, it is to be em- 
phasised that community participation is largelv from 
women folk who mainlv do the readiness activities of send- 
ing the children to school and also escort them to school so 
as to take care of punctuality and regularity of attendance 
of children. 


Functioning of Parent Teacher Association 


Two questions were asked to know the functioning of 
parent teacher association. One, whether the PTA is exist- 
Ing in its functional form, two, whether the members of 
PTA do their work properly. It was also asked as to how 
many times the meeting of PTA was held during the ses- 
sion. The data pertaining to the functioning of PTA is given 
in the Table 4.1.8. 


The data shows that nearly all teachers (94%) perceived 
that parent teacher association exists in their schools. But 
regarding work done by members of PTA in a proper way, 
half of teachers (50%) perceive that the members do their 
work properly. In area-wise category, it is observed that 
teachers (72%) in residential colonies say that PTA mem- 
bers do their function properly while only 20% of village 
teachers find proper functioning of PTA members. In sex- 
wise category of schools, there seem to be no major differ- 
ence in the functioning of PTAs from area-wise schools. 


In response to question of frequency of meeting of PTA 
held during a session, varied responses are given by teach- 
ers of different schools. On an average, meeting of PTA of 
executive body is held two to four times and of general 
body once or twice in an academic session. However, in 
personal discussion with the researcher, teachers expressed 
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that РТА meetings are mostly conducted in a routine wav 
rather than focussing on discussion about educational prob- 
lems of their wards. 

Sponsoring Awards for Children and Felicitating 
Teachers. 

Regarding giving awards by community members to 
the children and teachers, questions given to know whether 
the community takes initiative in awarding talented chil- 
dren and also in felicitating efficient teachers. Supplemen- 
tary questions were also asked on the nature of awards 
sponsored. The relevant responses are given in the Table 
4.1.9. 

It is revealed from Table 4.1.9 that some teachers (2496 
perceive that community do take some initiative in spon- 
soring awards for children, while 7390 perceived that thev 
do not sponsor any awards for children for their special 
talent. Regarding felicitating the good teachers, almost 90% 
teachers say that community does not felicitate teachers 
for their good work, while only 5*6 felt that community 
felicitate teachers for their good work. There is not much 
difference in the perception of teachers belonging to schools 
in area-wise and sex-wise categories. 

In response to the question regarding nature of awards, 
it is informed that children are awarded in cash, trophies, 
certificates and sometimes scholarships are also given. In 
response to felicitating teachers, it is expressed that they 
are given due regard. Also sometimes trophies are awarded. 
It is suggested by the researcher that community can con- 
stitute / sponsor certain awards for talented children and 
good teachers so that children can get motivated and teach- 
ers also perform their duties. 
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Organizing Adult Literacy, Non-formal Education, Early 
Child Care Centres and Creches 

Regarding organization of literacy, МЕЕ, ECCE centres 
and creches, the questions which were asked in question- 
naire comprise whether the school has anv role in running 
AE, NFE centres in the community and how intern the com- 
munity is helping in better running these centres. It is also 
asked to tell about the nature of help given by society in 
running these centres. Third question was asked regarding 
the arrangement of ECCE centre or creches. The responses 
as perceived by teachers are given in Table 4.1.10. 


Table 4.1.10 reveals that most of teachers (7296) are of 
view thàt school does not run literacy and NFE centres in 
the community, only 14% teachers are of the view that school 
is running literacv classes for adult illiteratesand NFE cen- 
tres for dropout children. Similarly, in response to other 
question of help by community in running these pro- 
grammes most of teachers (83%) responded in negative. In 
response to the third question most of teachers (7396) re- 
sponded that such centres are not organized by commu- 
nity. In this aspect no difference is found in the perception 
of teachers belonging to either area-wise or sex-wise. Re- 
garding the nature of help provided by community per- 
sons it is enlisted as motivating and identifying illiterates 
and non-school going children, providing space for organ- 
izing such centres. Researcher felt that more efforts are re- 
quired in this direction through which school community 


link could be strengthened. 
Arrangement of Holiday Activities, Field Visits and Read- 
ing Room Facilities 


This aspect has covered questions on topics such as 
arranging holiday activities for children, arrangement 
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norms for such activities апа reading room, and organiz- 
ing field visits for children. The responses on these ques- 
tions are given in Table 4.1.11. 

It is quite evident from Table 4.1.11 that most of teach- 
ers (85%) perceive that community members do not arrange 
activities for holidavs. Similarlv 86% teachers perceive that 
community does not provide any reading room facilitv, 94% 
teachers perceive that community does not arrange апу 
room for activities and 88% teachers mentioned that com- 
munity members do not organize any field trip for the chil- 
dren. On the other hand only 7%, 6%, 14% and 6% teach- 
ers perceived that community is providing facilities for these 
activities respectively. This shows that in organising these 
activities community participation is only to a very small 
extent. There is a need to mobilise communitv to involve 
much in such activities, so that the school is able to organ- 
ize such activities more gainfully. 


Organising Guidance and Counselling Services 

Regarding guidance and counselling services two ques- 
tions were asked. One is whether community persons have 
arranged any centre for providing guidance services to chil- 
dren and the second whether school has provided any such 
services for community members. The responses are given 
in Table 4.1.12. 


Table 4.1.12 shows that most of the teachers (84%) 
thought that community has not organized any guidance 
and counselling centre for the children. Only 16% teach- 
ers are of the opinion that community persons have organ- 
ized such services. Among area-wise category, teachers of 
residential colonies (25%) say that such services are pro- 
vided by community, while only 3% teachers of village school 
said that such services are being provided. In sex-wise cat- 
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egorv of schools while 5% teachers in bovs schools are of 
opinion that community is providing some guidance serv- 
ices in comparison to teachers of girls and co-educational 
schools. 


In response to the question of providing such services 
by school for the communitv approximatelv half teachers 
(55%) are of the opinion that school provides such services 
for community. However, there is not much difference of 
perception about it among teachers in area-wise and sex- 
wise category of schools. 


Involvement of Community in Planning and Management 

On this aspect of community participation, three ques- 
tions were asked. These include whether community helps 
in any scheme which is implemented for the welfare of stu- 
dents; whether the community is involved in the supervi- 
sion of classes; and whether community is involved in grant- 
ing leave to the teachers. The responses with regard to 
these questions are given in Table 4.1.13. 

Table 4.1.13 shows that only 22% of teachers perceived 
that community members provide help in the schemes 
which are implemented for the welfare of children. In re- 
sponse to involving community members for supervising 
classes only 20% teachers are of the opinion that commu- 
nity members are involved in supervision of the classes. 
While responding to the question of involvement of par- 
ents in granting leaves to teachers 67% teachers are of opin- 
ions that they do not want involvement of community in 
granting of leave. Among sex-wise category 49% teachers 
of girls schools are of the opinion that community mem- 
bers should be involved, while only 18% of boys schools 
favoured the idea of the community to be involved in grant- 
ing leave to them. It is seen that these important issues of 
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school planning and management is lacking community 
involvement. The school and home are delineated from 
each other and the cohesiveness which is desirabie on the 
part of both is lacking. 


Complaints of Community against Teachers 


On this crucial aspect teachers are asked that whether 
community members have any complaints against them. 
The responses are presented in Table 4.1.14. It is also asked 
the nature of complaints against teachers. 

Almost half of teachers (5396) are of the opinion that 
community has no complaints against them. Only 5% 
teachers said that community has complaints against them 
and 42% teachers responded that community sometimes 
makes complaints against them. Regarding the nature of 
complaints given by those teachers who responded in ‘af- 
firmative’ and ‘sometimes’. The responses are listed be- 
low : 


a Teacher do not pay individual attention to children 
due to larger number of children in a class. 


о — Due toshortage of teachers, children study is adversely 
effected. 


о Ноте work is not given, if given then not evaluated 
by teachers. 

о Teachers do not teach properly. 

а Their children are weak in the studies. 


a Whenever teachers are on long leave, his/her class 
suffers, community members see substitute no ar- 
rangement of teacher on leave or filling any leave 
vacancy on adhoc basis. 


Q Special attention is not paid to weak students. 


a Teachers come late in the school. 
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а Teachers do not use modern methods of teachins. 


Children leave the school earlv and problem of tru- 
ancy. 

а There is по proper arrangement of drinking water, 
toilet and seating arrangement in the school. 


Problems faced by Teachers in Mobilizing the Community 


On this aspect, teachers are asked to respond, whether 
they face any problems in mobilizing the community. They 
are also asked to respond what type of problems are faced 
by them. The responses are given in Table 4.1.15. 


Table 4.1.15 reveals that majority of the teacher face 
problems in mobilizing community for their involvement 
in school activities. Regarding nature of problems faced by 
teaches most prominent responses are community does not 
take initiative in mobilization activities, lack of awareness 
on the part of community members, lack of time with teach- 
ers themselves, parents do not attend PTA meetings regu- 
larly, lack of motivation among community, most of par- 
ents are poor, they are busy in their earnings, parents are 
illiterates, lack of funds, and headmasters do not take ini- 
tiative in mobilization activities. 
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ANALYSIS AND INTERPRETATION OF DATA 
COLLECTED FROM HEADMASTERS 


In the present study, all the headmasters of 15 schools 
are administered a questionnaire and an interview sched- 
ule to get the required information. In the questionnaire, 
thirtv five questions are asked to get the information on all 
aspects of community participation, problems faced in 
motivating and mobilising teachers and community. An 
interview schedule is also administered to elicit detailed and 
indepth information from headmasters on these aspects of 
community participation, problem faced in mobilising com- 
munity members and also in formulating strategies to im- 
prove community participation. 

The sample of 15 schools are categorized area-wise (5 
each in village, resettlement cum slum and residential 
colony) and same 15 in sex-wise (5 each girls, boys and co- 
educating) schools. The headmasters profile on which these 
two tools are administered are :- seven - male and eight - 
female. Regarding experience, 12 have more than 20 years 
teaching experience, 3 have less than 20. However, the ad- 
ministrative experience is less (3 HMs have between 10-20 
years, 5 have between 10-15 and 8 have less than 5 years 
of experience). 

The analysis and interpretation of data collected from 
headmasters is presented in two parts : 


Part-I Analysis and interpretation of data collected 
through questionnaire. 

Part-II Analysis and interpretation of data collected 
through interview schedule. 


In Part-I, data collected through the questionnaire is 
tabulated, analyzed and interpretation is given. 
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Section B (Part-I) : Analvsis and Interpretation of Data 
Collected from Headmasters through questionnaire. 


Enrolment of Children 

In reference to this aspect, it is enquired from the head- 
masters about the initiative taken bv community members 
in getting admission of their children. It is also enquired 
whether community members help in increasing enrolment 
of school. The responses are given in table 4.2.1. 


Table 4.2.1 shows that most of headmasters (9396) say 
that community members take initiative in getting admit- 
ted their children. Regarding increasing the enrolment of 
children in the school, 60% HMs sav in affirmative. There 
are no major difference of opinion in area-wise and sex- 
wise category of schools. 

Parent Interaction with Headmasters Regarding their 
Children Education 


On this aspect, three questions were asked. These were 
on contact made by parents with HM, discussion about 
problems of children education and giving suggestions on 
the problems and implementing the given suggestions. It is 
also asked to know the nature of suggestions given. The 
responses are given in Table 4.2.2. 

Table 4.2.2. shows that only 33?6 of headmasters ex- 
pressed that parents make contact with HMs. In response 
to discussing problems with them, only 20% HMs express 
in affirmative and out of these 27% say that they adopt the 
suggestions given by HMs. In response to giving sugges- 
tions from community members only 2096 HMs say, yes. 
Out of these 2795 of HMs say that they adopt the sugges- 
tions given by HMs. 


In area-wise category of schools, HMs of residential 
colony (6095) say that parents make contact with them as 
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compared to 20% in each resettlement colony and villages. 
Similarly, regarding discussing problems (60%) of HMs of 
schools in residential colony say in affirmative in compari- 
son to no response in both village and resettlement colony. 
In respect to sex-wise category 40% of HMs of co-educa- 
tional schools responded that parent and do discuss their 
problems with them in comparison to nil response by HMs 
of boys schools. In response to all other questions, there is 
not any notable difference in the perception of HMs. 

The observation on nature of suggestion given by par- 
ents are : progress of children intimated to them, giving 
home-work regularly by teachers, and punctuality of chil- 
dren, etc. 

Аз per perception of НМ, it is observed that parent- 
teacher interaction is only upto smaller extent. Headmas- 
ters observe that parents do not give enough time for their 
children education due to lack of time and awareness. Re- 
searcher feels that cooperation of all the HMs, teachers and 
parents is needed and strategies to mobilise the community 
members towards children education needs greater atten- 
tion. 


Helping Children in Their Home-Work 


On this aspect, the help given by parents in their chil- 
dren's home-work is asked. The responses are given in Table 
4.2.3. 


Table 4.2.4 shows that only 13% headmasters Say that 
parents provide help to children in doing their homework. 
In area-wise schools (resettlement colony / slums) none of 
HMs say about help receiving in home work by parents as 
compared to 2096 each in village schools and residential 
colonies. In sex-wise category (boys schools) none of HMs 
expressed in affirmative in comparison to 20% each in girl 
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and co-educational schools each. But in this category (80%) 
HMs of boys school say that parents sometimes do provide 
help to children in their home-work. 


Motivating Community in Participation of School Activities 


Regarding this aspect of community participation, it is 
asked whether headmasters motivate community members 
to participate in school activities. The responses are given 
in Table 4.2.4. 

It is evident from Table 4.2.4 that most of headmasters 
(87%) reply that they motivate community members to 
participate in school activities. There is no major difference 
of opinion found in the views expressed by HMs of differ- 
ent category of schools. During discussion, it was noted by 
the researcher that no planned efforts were being made by 
HMs in this direction. 

Participation of Community in Construction and Re- 
pair of School Building 


On this aspect of community participation, it is en- 
quired from the headmasters, whether the help is rendered 
by community members in construction of rooms or repair 
of school building. It is also asked to know the nature of 
help provided by the community. The responses are given 
in table 4.2.5. 

Table 4.2.5 reveals that most of headmasters (67%) say 
that they have never rendered help in repair of school build- 
ing and also 80% say that they have never helped in con- 
struction of rooms. There is not any notable difference found 
in the opinion of HMs among different category of schools. 
About the nature of help, these include pressurizing area 
councillor for construction and repair of school building. 
Some village community has provided land for construc- 
tion of school building and also in levelling the ground. 
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Assistance by Community in Voluntary Teaching / Remedial 
Teaching 

On the aspect of teaching by community members, 
three questions were asked. These are : assistance provided 
by community in regular teaching, assistance, in remedial 
teaching of weak students, and in teaching needy and poor 
children. With each of these, the nature of assistance pro- 
vided by community was also asked in the questionnaire. 
The responses are given in Table 4.2.6. 

It is evident from Table 4.2.6 that most of headmasters 
(8796) perceive that the community members do not help 
in teaching children voluntarily. Similar responses are given 
by HMs (73% and 87% respectively) for teaching needy 
students and remedial teaching for weak students. There is 
not much difference found among area-wise and sex-wise 
category of schools. On asking about the nature of help 
provided, it is found that parents teach their own children 
in the homes and sometimes they provide books, note books, 
pen, pencil to the needy students. 

Assistance Provided by Community in Organizing 
School Functions 


The headmasters were asked about their perception 
on assistance provided by community in organizing school 
functions. It is also enqiured about the nature of assistance 
provided by them. The responses are given in Table 4.2.7. 

It is evident from Table 4.2.7 that only 33% headmas- 
ters perceive that community members provide help in or- 
ganizing functions in the school. However, it is seen that 
none of HM’s in resettlement colony / slums express that 
community provides any help in organizing functions, etc. 
as compared to HMs of residential colonies (60%) and vil- 
lages (40%). Similarly, none of HMs of boys schools expressed 
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that community provides any help in organizing functions 
as compared to HMs of girls schools (60%) and co-educa- 
tional schools (40%). 

In response to the nature of help provided, most com- 
mon responses are : participation by children and parents, 
preparing children for participation functions, distribution 
of sweets, and in decorating school, etc. 


Assistance in Maintaining Regularity of Attendance of 
Children 

On this aspect, it is enquired about assistance provided 
by parents in making their children regular in the school. 
The responses of teachers on this aspect are given in Table 
4.2.8. 

It is evident from Table 4.2.8 that only 3376 of head- 
masters express that parents provide assistance in making 
children regular and punctual in the school. It is seen that 
60% HMs of schools of residential colonies express that 
parents provide assistance in making the children regular 
in the school as compared to HMs of village schools (2090) 
and resettlement colony (20%). However, among sex-wise 
category of schools (girls, boys and co-educational) no ma- 
jor difference is found. 


Functioning of Parent Teacher Association 


On this aspect of community participation, it is en- 
quired that if any area education committee exists in the 
locality. Further, four questions were asked on the func- 
tioning of PTA. These are whether functional РТА is exist- 
ing, PTA members know their work properly. The responses 
are given in Table 4.2.9. It is also asked about the number 
of times PTA meeting of executive and general body are 
held in an academic session. 
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The data їп Table 4.2.9 shows that most of Headmas- 
ters (93%) are of the view that there is no education com- 
mittee existing in the area in which school is located. Al- 
most all headmasters (100%) say that PTA is existing in 
their schools and is in functional form. But regarding the 
knowledge of work done properly by its members nearly 
half (47%) of HMs expressed in affirmative and the rest of 
HMs (53%) express that PTA members sometimes do their 
functions properly. On the question of asking number of 
time PTA meetings were organised in a year. Most frequent 
response is that meeting of executive body is held twice to 
five times, while meeting could be organised whenever the 
need arises in the school. On organising general body meet- 
ing more frequently, the response is once or twice in an 
academic session or whenever any major problem is faced 
by the school. 


Sponsoring Awards for Children and Felicitating Teachers 

Regarding this aspect headmasters were asked about 
the awards sponsored by community for children and fe- 
licitation of good teachers. The responses are given in Ta- 
ble 4.2.10. Supplementary questions were also asked on the 
nature of awards sponsored by community. 

It is revealed by Table 4.2.10 that about (4896) of head- 
masters say that community members sponsor awards for 
the talented and meritorious children, on the aspect of fe- 
licitation of good teachers, none of the headmasters says 
that community members felicitate good teachers. In area- 
wise category of schools HM's of residential colony (80%) 
responded in affirmative in comparison to (20% and 40%) 
HM's of schools in resettlement colony/ slum and villages 
respectively. In sex-wise category 80% HM's of co- 
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eductional schools expressed in affirmative in comparison 
to (20% and 40%) HM's of boys and girls school respec- 
tively. 

In response to the nature of awards sponsored by com- 
munity, it is told that cash awards, scholarships uniforms 
and books are given. In this regard, the researcher dis- 
cussed with HM's who told that community must take ini- 
tiate in recognising and felicitating good teachers. 


Community Complaints against Teachers 

On this aspect, headmasters were asked whether com- 
munity members come to school with complaints about 
teachers. It is also asked about the nature of complaints. 
The responses are given in table 42.11. 

It is revealed from the Table 42.11 that 3395 HM's say ' 
that community members come to them with complaints 
of teachers. In areawise category 60% HMs of residential 
colonies say in affirmative as against 20% HMs in each of 
resettlement colony / slums and village schools respectively. 
However, there is no major difference found in sex-wise 
category (boys, girls and co-educational Schools). Regard- 
ing nature of complaints against teachers by community 
members, the same are enlisted below : 

- Teachers do not teach in their classes. 


= Home-work is not given regularly and is also not 
checked properly. 

5 Individual attention is not paid by teachers. 

= Classroom discipline is not maintained. 

- Children do not stay for the full time in the school. 

- Schools are closed early in the evening shifts. 


- Teachers come late in the school and leave it early. 
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Arrangement of Activities, Field Visits and Reading Room 


On this aspect headmasters were enquired about ar- 
rangement oí activities during summer holidays, activity 
room, reading room facilities and field visits by community 
members. The responses are given in Table 4.2.12. 


Table 4.2.12 shows that most of HMs (73%) respond 
that community members do not organize activities during 
holidays. Almost 100% HMs say that community has not 
arranged any reading room for children. Most of HMs (8795) 
that community has not arranged any Centre where these 
could be organized by teachers and children. And most of 
НМ$ (80%) say that community members do not organise 
any field trips for children. In area-wise 20% HMs schools 
in each of village and residential colonies express that com- 
munity organized activities during holidays as compared 
the HMs of resettlement slum schools. In sex-wise c 
40% of HMs of girls schools expressed that community or- 


ganize activities for children as compared to the HMs of 
boys and co-educational schools. 


ategory 


Regarding the nature of activities, it is found that in 
some places hobby classes and remedial classes for weak 
Students are organized. At some places, sports activities 
were also organized by the community members. 


Organizing Adult Literacy, Non-formal Education, Early 
Child Care Centres and Creches 


In the aspect of organizing adult literacy, non-formal 
education, early child care centre and creches it 
by the researcher to know the help rendered 
nity in running these centres. The responses 


table 4.2.13. It is also sought to know the na 
rendered by community. 


is enquired 
by commu- 
are given in 
ture of help 


It is evident from Table 4.2.13 that only 20% of head- 
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masters say that community organizes literacy classes for 
illiterates and runs non-formal education centre for the 
unenrolled and dropout children. Regarding establishing 
creches and early child care centres, 47% headmasters say 
that these are being run in locality. About 40% of HMs of 
village schools are of the opinion that community does help 
in running of these centres, as compared to the schools of 
residential colonies in which none of HM's responds in af- 
firmative. While in sex-wise category of schools 40% HMs 
of girls schools feel that community organizes these centres 
as compared to HMs of boys schools. Similarly 8096 HMs of 
villages express in affirmative. Regarding running of creches 
and ECCE centres by community as compared to 20% HMs 
in schools of resettlement colony / slums. Regarding the 
nature of help provided by the community includes : space 
for organizing centres (chaupal, community centre etc.), 
providing carpet and furnitures etc. As the researcher has 
observed in the area that some voluntary workers, social 
activists and NGOs have mainly established these centres. 


Organizing Guidance and Counselling Services 


On the aspect of organizing guidance and counselling 
services for the children by community, the responses are 
given in Table 4.2.14. 


Table 4.2.14 shows that most of HMs (87%) say that 
community has not organized any guidance and counsel- 
ling services for children while 53% HMs express that 
schools do organize such services for community. There is 
not much difference of opinion in the views expressed by 
НМв of area-wise and sex-wise category of schools. 


Involvement of Community in Supervision of Classes and 
Granting of Leaves to Teachers 
Regarding su 


pervising classes and granting of leave to 
teachers by comm 


unity, it is asked whether HMs have in- 
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cluded community members in supervision of classes and 
it is further asked whether community should be involved 
in granting of leave to teachers. The responses are given in 
Table 4.2.15. 

It is revealed from Table 4.2.15 that all the HMs in both 
category of schools express that they have never involved 
community members in the Supervision of classes. In re- 
Sponse to including community members in granting of 
leave to teachers, only 7% HMs зау that it should be done. 

Community Participation in Implementation of Wel- 
fare Schemes and Institutional Planning 

On this aspect, three questions were asked to head- 
masters. First is regarding help providing by community in 
implementing any welfare scheme by the school for chil- 
dren; second is about involving community in formulatin g 
institutional planning for school and third is whether com- 
munity is involved in formulation of welfare Scheme for 


community in formulation of institutional planning, only 
27% HMs express in affi 
sion of community members in the welfare schemes for 
school, 53% of HMs express that they do include commu- 
nity members. 

Regarding differentiation in area-wise schools 60% of 
HMs of the Schools of residential colony say that commu- 
nity helps the School as compared to 20% of HMs in each 
of village and resettlement / slum schools. It is found that 


not much differences of opinion of HMs exist among sex- 
Wise category of Schools, 
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Section B (Part-II) : Analysis and Interpretation of Data 
Collected from Headmasters through Interview Schedule. 


Question No. 1: Why do community members take 
initiative in getting admission of their children and increas- 
ing enrolment of the children in the school ? 


The responses are given in Table 4.2.17. 


The responses given with regard to question no. 1 show 
that majority of headmasters (100%) expressed that com- 
munity members take initiative in getting admission of their 

” children in the school. Second prominent response (47%) is 
that community is aware about the importance of educa- 
tion. There are only five responses. It is revealed from the 
responses that there is awareness about education in the 
community which is a positive indicator of community 
participation. 

Question No. 2 : What are problems told by the com- 
munity persons regarding their children ? 


The responses are given in Table 4.2.18. 


Table 4.2.18 shows that seven responses are given to 
question No. 2 of the interview schedule for the headmas- 
ters. The responses include - they do not learn their lesson 
(8095), they make excuses of not getting home-work (5596), 
children do not go to school (54%), they have scarcity of 
clothing and shoes (4796), maximum parents are casual la- 
bour so they do not have time to come to school (2796), and 
children do not obey parents (27%). 


This shows that community members whose children 
are in MCD school are poor, and that they earn their bread 
as a daily wage worker. They also cannot fulfil the basic 
needs of children. So school should at least come forward 
and take initiative in making close link with the commu- 
nity. It should help in solving problems related with their 
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children's education. 


Question No. 3 : Whether do they follow the solution 
suggested by you, if so, how? 


The responses to question No. 3 are given in Table 4.2.19. 


In responses to question no. 3, Table 4.2.19 shows that 
87% HMs respond in affirmative. The following sugges- 
tions are given by community members. The suggestions 
are - they take care of home work of the children (75%), 
they send the children regularly and punctually to the 
school. Only 13% HMs responded in negative. These nega- 
tive responses include - parents do not have time for chil- 
dren studies, and children do household work during school 
hours. It may be concluded that headmasters are of the 
view that community follow their suggestions, therefore, 
more parents interaction, with headmasters and teachers 
is required. In this aspect headmaster in the school has to 
take lead and mobilise the parents, cooperation through 
various activities and functions. 


Question No. 4: In which school activities do you 
involve thém ? 


The responses are given in Table 4.2.20. 


In response to question no. 4, Table 4.2.20 shows that 
in all five responses are given. Headmasters say that they 
involve community members in the organization of cultural 
activities (8796), in organizing annual functions for prize 
distribution (4796), and in celebrating special days such as 
national festivals (73%). It appears that headmasters in- 
volve them only at few occasions. However, it is needed to 
involve parents regularly in the activities of the school. 


Question No. 5: How do you motivate them to par- 
ticipate in any activities of school ? 


The responses are given in Table 4.2.21. 
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It shows that majority of HMs (93%) motivate com- 
munity members through PTA. Other responses are by talk- 
ing individually or in group (40%) and by sending them 
written information (3396). It is clear that more efforts are 
needed on the part of HM's to motivate community to par- 
ticipate in the activities of their schools. 


Question No. 6 : What functions are performed by PTA? 
The responses are given in Table 4.2.22. 


It is revealed that various functions performed by Par- 
ent-Teachers Association as reported by HMs include : 
school related works (9396), activities concerning harmoni- 
ous development of child (8796), works related to organiz- 
ing games and sports (53%), collecting donation (7%) and 
role of PTA which is a formality (796). There are not much 
differences found among different ca tegory of schools. It is 
evident that PTA is involved in different activities but its 
roles are much wider and efforts are needed to make PTA 
more functional because they are the main link between 
the community and the school in a constitutional way. 

Question No. 7 : What problems are told by commu- 
nity members regarding teachers ? 

The responses are given in the following table. 

Table 4.2.23 shows that five responses are given by HMs 
with regards to problems told by community members 
about teachers. These include : teachers do not pay atten- 
tion to children (7396), they do not teach properly (7396), 
they do not give home-work and also do not check it (6096), 
give corporal punishment (40%) апа they abuse the chil- 
dren (27%). 

It reveals that teachers are not doing their duty effi- 
ciently. Therefore, it is needed to orient the teachers in these 
aspects and training programme could be organized for 
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them in value education to inculcate a feeling of doing their 
duty properly. 


Question No. 8: What are your reactions in reference 
to their problems ? 


The responses are given in Table 4.2.24. 


In reply to question no. 8, three responses are given by 
HMs. These are : HMs discuss the problems with teachers 
to know the reality (6796), remedy to these problems is 
sought (80%) and problems are discussed with both par- 
ents and teachers (60%). Among area-wise schools, only 
40% HMs of resettlement/slums express that remedy to 
problems is sought in comparison to 100% HMs in schools 
in village and residential colony. 


It reveals that efforts are being done by HMs in solving 
the problems created due to teachers. But these responses 
are not sufficient in solving the problems mentioned in the 
earlier questions. Therefore, headmasters should ask teach- 
ers to become accountable to their duties and also mention 
these characteristics in their supervision diary. He can also 


discuss these problems individually with teachers and also 
in staff meetings. 


Question No. 9: In your opinion could community 
members be involved in the supervision of classes? 


The responses are given in table given below. 


Table 4.225 shows that 67% HMs replied in affirma- 
tive saying that community members should be involved in 
Supervision of classes. Of these who replied in affirmative 
say that community should know about school progress 
(90%), level of education be improved (60%) and teachers 
will become more attentive (50%). The HMs (33%) who 
replied in negative have given two responses, first is that 
community should not directly be involved in supervision 
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and second is that thev only create problems. This issue of 
supervision of classes Бу community members 18 а sensitive 
one as it directlv involves community in observing them 
during teaching in the school. But it will certainly increase 
teachers accountability. 

Question No. 10 : Should community be involved in 
granting leave to teachers ? 


The responses are given in Table 4.2.26. 


With reference to Table 4.2.26, it is revealed that only 
7% headmasters responded in affirmative in granting leave 
to teachers, rest 93% headmasters responded in negative. 
Therefore, negative responses given by HMs are : this is the 
responsibility of school and administration (7196), there is 
no benefit of community interfering in school (57%) and 
community doesn't help in any way (36%). It is clear that 
school functionaries do not want the involvement of com- 
munity in granting leave to the teachers. 


Question No. 11:In your opinion, should community 
felicitate good teachers and why ? 

The responses are given in the following table. 

Table 4.2.27 shows that almost (100%) HMs express 
that good teachers should be felicitated by community mem- 
bers. Four types of responses are given by HMs. These 
include : work capacity of teachers will be increased (87%), 
other teachers get motivated (80%), teachers enthusiasm 
and self confidence will increase (60%) and teachers will 
get popularity in the society (2790). 

It shows that such activities will help in increasing the 
accountability of teachers. This will indicate that commu- 
nity is getting mobilised to participate in activities of school. 
In this manner, both the school and community can come 
closer to each other. 
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Question No. 12 :Do you want that there may be a 
guidance centre in your area and why ? 


The responses are given in Table 4.2.28. 


Table 4.2.28 shows that almost all HMs (100%) say that 
there should be a guidance centre. The responses given are 
: children will get other important information (73%), their 
problems will get solved (53%), children will become more 
aware (67%). It reveals that guidance / counselling facili- 
ties are required in each of the area, so that problems of 
children could be solved. 


Question No. 13 :What type of facilities do you need 
in this Centre ? 


The responses are given in Table 4.2.29. 


Table 4.2.29 shows that HMs gave three responses re- 
garding types of facilities to be provided for guidance cen- 
tre. These include : giving information related to employ- 
ment (73%), fulfillment of needs of children (67%) and or- 
ganizing games and sports facilities (20%). It is observed 
that guidance and counselling services are very useful, but 
the facilities as mentioned by HMs do not seem to be suffi- 
cient. As these centres need resource materials related to 
Psychological and social development of the children. 


Question No. 14 :In your opinion, should community 
be involved in preparing institutional plan and why ? 

The responses are given in Table 4.2.30. 

In response to question no. 14, majority of HMs ex- 
press that community persons (8095) should be involved by 
the school in developing institutional plan, while 2096 re- 
sponded negatively. Those who respond in affirmative give 
three responses. These are : community can give better 
suggestions (75%), in the development of school commu- 
nity may help (6796) and children should get every type of 
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help (63%). Regarding involving community in preparing 
institutional plan. Most of headmasters responded in af- 
firmative. This shows their keen interest in the develop- 
ment of school. It is desirable because the basis of prepar- 
ing an institution plan is optimum utilization of resources 
available within the school and community which can only 
be prepared by cooperative venture of community, school 
staff and the students. This could be the most effective strat- 
egy of seeking community participation as it aims at total 
school quality improvement. 

Headmasters (2096) who reply in two negative types 
of responses i.e. making plan is the responsibility of admin- 
istration and the school (1795) and community can create 
problem instead of providing cooperation (896). These com- 
munity members may not like to be involved in the respon- 
sibility of improving the school. 


Question No. 15:What are your expectation from com- 
munity ? 


The responses are given in Table 42.31. 


In response to question no. 15, six responses are given 
by headmasters regarding their expectations from commu- 
nity members. These are : they must pay attention towards 
children's studies (100%), provide help in solving problems 
of school (60%), help needy children (60%), motivation to 
other parents regarding enrolment (53%), punctuality of 
children (3396) and also removing vendors from school gate 
(20%). The researcher discussed with the headmasters re- 
garding vital connection to be made between the school 
and community. This would promote corporate life of chil- 
dren, teachers and community. If this isolation continued 
between school and its community, the objectives of qual- 
ity school education may not be fully achieved. 
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Question No. 16 :What problems do you face in mo- 
bilising community for involvement in the school ? 


The responses to the question No. 16 are given in Table 
4.2.32. 


In response to question Мо. 16, seven responses are 
given by the headmasters. These are lack of funds for any 
developmental activities (80%), lack of motivation among 
community (60%), teachers do not take initiative (60%), 
Parents do not attend PTA meetings (53%), lack of time 
with parents because both are working (47%) and illiterate 
parents who do not want to come forward (33%) 


It is discussed by the researcher with headmasters who 
responded that pressures of life on poor parents in Delhi 
keep them busy throughout the day. While teachers are 
also not active in interacting with parents. Parent Teach- 
ers Association are not functioning properly and meetings 
of its general body are not being organised. So efforts are 
required on the part of every one to mobilise the commu- 


nity to participate in the activities of welfare of children 
and the school. 


Question No. 17 : What strategies do you suggest to 
increase participation of community in the Schools ? 


The responses to the question no. 17 are given in the 
following Table. 


In response to question No. 17 to suggest strategies to 
increase community participation, Eight responses are elic- 
ited by headmasters. These are - involving community in 
celebrating functions (80%), motivating teachers to invite 
parents to discuss the progress of their children (80%). Or- 
ganising regular meetings of PTA (100%), identification of 
voluntary workers in the area (73%), involvement of NGOs 
(60%), and motivating community for Shram dan. 
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It is felt by the researcher that mobilisation efforts аге 
needed, to empower the community to participate in the 
Process of getting quality education in primary schools of 
MCD. It is desirable to build a conducive environment for 
teaching - learning in the schools, for this co-operation of 
Parent-Teachers is required. 
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SECTIONC: 


ANALYSIS AND INTERPRETATION OF DATA 
COLLECTED FROM COMMUNITY MEMBERS. 


A questionnaire and an interview schedule are admin- 
istered on 150 community members, that is parents of chil- 
dren of MCD schools. These two tools are constructed to 
know the information related to the objectives 3, 4 and 5 of 
the study. Through these tools, information is elicited from 
community members which pertains to their perception 
regarding various aspects of community participation and 
also to know problems faced by them in interaction with 
teachers and headmasters and vice versa. A questionnaire 
which contains 26 question. In some questions, wherever 
required supplementary information is asked as a part of 
main question. An interview schedule is developed by the 
researcher to get the indepth information from the same 
community members. The indepth information is elicited 
from them and also presented in a tabular form. These 
tables include the actual nature of responses. 


Profile of respondents shows that, 90 are female and 
60 are male. Therefore it is revealed that female members 
in the community are more inclined towards participation 
in primary education of their children. The educational 
status shows that 39% are illiterate and 61% are literate. 
Despite being illiterate it is observed that mothers of chil- 
dren are aware about education of their wards. Their socio- 
economic status shows that most of them belong to low 
income group (5176 in the range of 1500/- to 3000/- and 
28% in 3000/- to 5000/- per month). It is evident that they 
are mostly involved in earning their bread on daily wages. 


The data is presented in two parts in this section. Part- 
I deals with data collected through questionnaire, while 
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Part-II deals with data collected through the interview 
schedule. 


Section C (Part-I) : Analysis and Interpretation of Data 
Collected from Community Members through questionnaire. 


Enrolment of Children in the School 


Regarding enrolment of children in the school, two 
questions were asked on initiative taken by community 
members for admission of their children and cooperation 
given to school in increasing its enrolment. The responses 
of these questions are given in table 4.3.1. 

From Table 4.3.1 it may be seen that most of commu- 
nity members (96%) take initiative in enrolling their chil- 
dren in the school. In resnonse to provide cooperation in 
increasing the enrolment of children in the school, most of 
the community members (8076) say they do provide help in 
increasing the enrolment of children in the school. There is 
not much difference in the opinion of community members 
belonging to sex-wise category of schools. However, a no- 
table difference is found in opinion of community mem- 
bers (6676) belonging to resettlement colonies including 
slums as compared to 90% members belonging to residen- 
tial colonies in rendering help in increasing the enrolment 
of school. It seems that the parents are aware about their 
children's admission as well as they motivate other mem- 
bers of community to get their children enrolled. 


The researcher discussed this aspect with community 
members and felt that such a motivation and awareness 
has been generated by the efforts of functionaries of non- 
governmental organization (NGOs), literacy programmes 
and other social activists. 
Parents Interaction with 
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On this aspect three questions were asked to the com- 
munity members - whether they contact HM and teachers 
to know about their children's education; whether they 
discuss their problems regarding children's education with 
HMs and teachers, whether they give any suggestions also 
try to know about implementation of their suggestions by 
the teachers. It is also inquired about the nature of sugges- 
tions given by community members. The res 


ponses are given 
in Table 4.3.2. 


It is evident from Table 4.3.2 that about half of com- 
munity members (54%) say that they make contact with 
headmasters and teachers to know about their children's 
education. With regards to discuss problems, parents (4496) 
responded in affirmative, and about giving suggestions to 
them. 33% parents said that they had given suggestions to 
HMs and teachers always, 26% parents do so sometimes. 
Out of these, 43% parents say that their suggestions are 
implemented by HMs and teachers. There is no notable dif- 


ference in area-wise and sex-wise category of the schools 
in this regard. 


The nature of suggestions by community members in- 
clude such as home-work should be given daily, home-work 
must be checked by teachers, if children are not doing home 
Work, it must be intimated to parents in writing, to teach 
children with love and affection, school diaries should be 
maintained, if vacancies exist teachers could be appointed 
out of the РТА fund. English should be taught, children 
should not be allowed to БО out of school premises, disobe- 
dient children must be punished, regularity and punctual- 
ity of children must be maintained, children should be 
taught as per their interest, children must be motivated for 


learning, Children should not beat each other, and 
incalcation of moral values in children, etc. 
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The data reveals that parent-interaction with teachers 
and headmasters is upto a limited extent. The major rea- 
sons include lack of time with community members and 
apathy of teachers towards children and community. It is 
therefore, desirable to motivate community to actively in- 


teract with teachers and HMs regarding their children edu- 
cation. 


Helping Children In Their Home-Work 


On this aspect, community members were asked whether 
they help / guide in doing the home-work of their children? 
The responses of this question are given in Table 4.3.3. 

It is evident from the Table 4.3.3 that most of parents 
(8295) provide help to their children in doing their home- 
Work. However, during discussion, it was expressed by some 
parents that due to lack of time with them, they also send 
their children to private tutors. It may also be seen from 
the table that there is no noticeable difference in the area- 
wise and sex-wise category of schools in this regard. 


Use of School Building for Community Work 


In this regard, community persons were asked if the 
school building is used for community work or festival, etc. 
and help is rendered by the community in repair work of the 
school building. The responses are presented in Table 4.3.4. 


It is evident from Table 4.3.4 that according to parents 
(8896) school building is not used for community work. 
There is hardly any difference in response of the area-wise 
and sex-wise Category, sometimes, it is perceived by the com- 


munity members that headmaster allow: 
members to use the 


th 


$ the community 
School building for other activities in 
€ community. However, community members discussed 
with the researcher regarding use of school building for 
holding various festivals and marriage celebrations etc. 
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Help Rendered by Community in Repair of School Building 


On this aspect of community participation, commu- 
nity members were asked about the help provided in the 
repair of school building. They are further enquired about 
the nature of help rendered by them. The responses are 
given in table 4.3.5. 


Table 4.3.5 shows that most of community members 
(8476) do not provide any help in repair of school build- 
ings. Regarding providing nature of help community mem- 
bers, responded that they do provide help in improving the 
physical environment by keeping it clean and also plant 
trees. Regarding repair work, community members opined 
the MCD should undertake the repair work and therefore 
local councillor should be approached in this connection. 

Participation / Help Rendered In Organizing Functions 

Regarding this aspect, community members were 
asked whether any help is extended to school in organiz- 
ing functions annual days and sports meet, etc. It is also 
asked to know the nature of help done by the community. 
The responses are given in Table 4.3.6. 

It is revealed from Table 4.3.6 that most of community 
members (67%) do not render any help in organizing school 
functions. Only 2196 report that they always provide help 
in organizing school functions. The nature of help provided 
by community includes - attending functions, encouraging 
children, preparing children for cultural and Sports activi- 
ties, inculcating in children competitive spirit, and distrib- 
uting sweets on national festivals like Republic day and 
Independence day celebrations. 


Help Rendered by Community in Voluntary Teaching / Re- 
medial Teaching 


It was enquired whether community members help the 
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weak and poor children in teaching. The nature of help given 
was also found out. The responses are given in Table 4.3.7. 


Most of the community members (79%) responded 
negatively in rendering help for teaching children of the 
school in their area. Only 13% responded that they some- 
times teach voluntarily the needy students. In regard to 
nature of help given by community, the responses include - 
helping in homework, giving them books, notebooks, pen, 


pencils etc., and sometimes teaching in school with the per- 
mission of headmaster. 


Researcher observed that parents of МСО primary 
school children are not much educated. Even many par- 
ents of the children are illiterate. So they are unable to help 
the children in this matter. However, it is found in the com- 
munity that some people who have voluntary spirit, teach 
weak and needy children in the locality if not in school. In 
some areas, NGOs, voluntary agencies and social workers 
are actively involved in the process of voluntary teaching. 
Some skilled workers in the community often dc guest 


teaching in the school and some do work-experience based 
activities. 


Regularity of Attendance Of Children 


To know about this aspect of community participation 
by community members, it is asked whether they send their 
children to school regularly. It is asked to know the reasons 
for absenteeism. The responses are given in Table 4.3.8. 

As shown in Table 4.3.8, most of parents (96%) send 
their children regularly in the school. Community partici- 
pation is found to a large extent among the parents spe- 
cially women who usually do the readiness activities, and 
escort their children to the primary school. The reasons for 
absenteeism are illness of children, going back to own vil- 
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lages by parents, their indifference towards studies of chil- 
dren, etc. 


Functioning of Parent Teacher Association 


Community members were asked whether any educa- 
tion committee is constituted in the area and involvement 
of community members in the PTA. Further, whether they 
know their functions efficiently and how many times the 
meeting of PTA is held in an academic session? The re- 
sponses are given in Table 4.3.9. 


It is evident from Table 4.3.9 that in most of the areas 
there are по education committees. However, most of the 
parents (74%) said that community members were involved 
in the formation of parent-teacher association in the school. 
However, few parents (25%) said that members of PTA 
know their functions well. Regarding differences in area- 
wise schools, community members (46%) in residential colo- 
nies know their functions as compared to community mem- 
bers (6%) of resettlement colonies including slums. In sex- 
Wise category of schools community members belonging to 
co-educational (37%) and girls (29%) expressed that mem- 
bers of PTA function efficiently. However, none of the mem- 
bers expressed 50 in boys schools. In most of school, it was 
seen and expressed by the parents that PTA meeting is held 
twice a year which is not sufficient for its effective func- 
tioning. 

A notable example is seen in M.C. Primary School, 
Ambedkarnagar, members of PTA have taken initiative in 
planting of trees in the school and pressurised MCD to build 
a boundary wall in the school. However, in the main as- 


pect of parent-teacher, home and school link is not given 
due attention by the PTA. 


As discussed in large number of schools itis suggested 
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by researcher with PTA members that PTA meetings should 
regularly be conducted to discuss the problems of school. 
PTA must motivate parents to send their children regularly 
to the school and take steps in bringing back the dropout- 
children. Further, it should also raise funds for the devel- 
opmental activities of the school. 


Help Rendered Бу Community In Awarding Children 
And Felicitation of Teachers 


For enquiring this aspect, it is asked from community 
members the initiative taken by them in awarding talented 
children and also in felicitating good teachers. It is also en- 
quired to know the type of award / felicitation given to 
them. The responses are given in table 4.3.10. 


Regarding the type of award given, it is expressed that 
cash awards, books and uniforms are given to children. In 
regard to felicitation to teachers, it is informed that they 
may think about it in future. 


Table 4.3.10 shows that most of parents (7896) said that 
they didn't take any initiative in awarding talented chil- 


dren and 88% said that they do not felicitate good teachers 
also. 


However, researcher discussed this point with many 
parents. They were of the view that they had never thought 
of this earlier. Because they assumed that to give awards to 
talented and meritorious children is the responsibility of 
the school and the Education Department. Regarding fe- 
licitating teachers, they are of the view that it is the duty of 
Education Department, MCD or the State Government to 
felicitate good teachers. 


Arrangement of Holiday Activities, Reading room, Activity 
Room and Field Visit 


On this aspect community members were asked about 
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the type of activities organized by them and also about ar- 
rangement of activity room and reading room. The re- 
sponses are given in the following table. 

Table 4.3.11 reveals that most of parents (90%) had not 
arranged any activities during holidays for children and 
also not managed any centre where teachers and students 
organize the activities. Similarly (02%) said that they have 
not established any reading room for the students in the 
locality or school. Similar type of response (91%) was given 
by the community members regarding arranging field trips 
for children. Researcher felt that community members are 
not participating in activities in which home-school activi- 
ties or home-school relations could be enhanced and strength- 
ened. Such activities are totally not thought of in which the 
continuity is established between communi ty and school by 
way of organizing such activities outside classroom. 


Organizing Adult Literacy, Non-Formal Education, Early 
Child Care Centres and Creches 

It is enquired to know the help rendered by commu- 
nity in running these centres and the nature of help pro- 
vided by society. The responses are given in Table 4.3.12. 


It is evident from the Table 4.3.12 that only (796) com- 
munity members have expressed that they helped in or- 
ganizing adult literacy and non-formal education centres 
in the locality. Regarding establishing creches and early 
child care centres, (47%) community members said that these 
centres are established in the locality. But it is observed by 
the researcher that no such centre is organized in the local- 
ity or running with the help of Government Department or 
NGOs. In some areas literacy classes are organized in which 
some voluntary workers and NGOs are working to liqui- 
date the illiteracy and also some non-formal centres are 
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established for the un-enrolled children. For establishing, 
literacy, NFE, ECCE centres and creches, space is being pro- 
vided by the community members which seems to be only 
contribution from their side. 


Participation in the Planning of Welfare Scheme for Chil- 
dren and School 


On this aspect, sought information is on involvement 
of community members in implementing welfare schemes 
for children and school. The responses are given in the fol- 
lowing table. 


It is evident from the Table 4.3.13 that largely parents 
(61%) responded that they are not involved in schemes and 
(70%) said that they are not any planning activities which 
are for the welfare of children. However, some parents 
(23%) were of the opinion that they always extend help in 
those schemes which are for the welfare of children. It is 
perceptible that teachers and headmasters do not involve 
community in the planning of welfare schemes for chil- 
dren and school delineate the relationship of school from 
the community. 


Section C (Part-II) : Analysis and Interpretation of Data 
Collected from Community Members through Interview 
Schedule 


Question No. 1: Why do you take initiative in get- 
ting admission of your child ? 


The responses to the Question No. 1 of interview sched- 
ule are given in Table 4.3.14. 


It is seen from Table 4.3.14 that nine responses are re- 
ceived from the community members. Almost 100% com- 
munity members stated that they want to teach their chil- 
dren so that they can rise and progress. 57% community 
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members say that these davs it is essential to get educated, 
67% community members also reply that after getting edu- 
cation their children will get jobs. Rest of the responses are 
not prominent. It is revealed from the responses given in 
Table 4.3.14 that most of the parents are aware about their 
children's education and realise the importance of educa- 
tion in modern times. 


Among area-wise differences community members 
from resettlement / slum and villages are of view that only 
after getting educated their children will get jobs, as com- 
pared to members from residential colony. It seems clear 
from this table that people from resettlement colony / slum 
and villages realise the importance of education in getting 
employment and jobs. 

Question No. 2: What are the problems related to 
children's education? 


The responses to the Question No. 2 are given in Table 
4.3.15. 


In response to the question of problems related to edu- 
cation of their children, ten responses are given by the com- 
munity members. The most prominent response is children 
do not pay attention towards their studies' (given by 7096 
community members). Five other responses which are given 
by 2096 of community members are, children do not devote 
time in studies, they fight among themselves, children spend 
time in playing, poor children do not have study materials, 
clothings, no proper seating arrangement, etc. Therefore, 
majority of community members express that children are 
not attentive and serious towards their studies. 


Question No. 3: In your opinion how could these 
problems be solved? 


The responses to this question are given in Table 4.3.16. 
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Table 4.3.16 shows that nine responses are given Ьу 
the respondents. Majority of community members (75%) 
respond that attention must be paid by them on their chil- 
Чгег 5 education. Second prominent response (29%) is that 
teachers can make children understand about their educa- 
tion. Only 38% of community members say (resettlement 
and slums) that all people must help needy children. 


It is revealed that children's education should be paid 
attention by their parents. Also teachers involvement is re- 
quired in making children must understand be serious about 
their studies. It is further seen that poor families reside in 


resettlement / slum areas, so children of this strata need 
help from all concerned. 


Question No. 4: There is not any proper arrangement 
for cleanliness, How can you help? 


The responses to this question are given in Table 4.3.17. 

Table 4.3.17 shows that majority of the community 
members (85%) that for the arrangement of making clean- 
liness, donations can be made. Almost none (1%) of com- 
munity members say that they cannot do any help. Only 
9% respond that children should be made aware about 
keeping their school clean. 


It appears that maximum community members want 
to employ someone to do the cleanliness in the school. How- 
ever, the feeling of keeping children aware about making 


school environment clean is expressed by a few members 
only. 


Question No. 5: How do you help educationally back- 
ward students? Whether it should be done or not? 
The responses are given in Table 4.3.18. 


Table 4.3.18 Helping educationally backward students 
It is revealed from Table 4.3.18 that 87% of communitv 
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members are in favour of helping weak students whereas 
13% respond in negative. Regarding the nature of responses 
in 'yes' category, majority of community members (7896) 
express that free education to be given to the weak chil- 
dren. The negative responses include : we are illiterate how 
can we teach them, we can not help them. In this regard, 
not much variation is found among three different types of 
area-wise schools. 


Itseems that community members want to provide free 
education / coaching to the educationally backward or 
weak children. This is an indication of community inten- 
sive for active participation in school work. 


Question No. 6 :Should school functionaries be in- 
volved in community functions and why? 


The responses are presented in Table 4.3.19. 


Table 4.3.19 shows that all the eight responses are in 
affirmative. Majority of respondents (90%) say that they 
should celebrate functions together. Also 4396 respond that 
community members associated with schools are also part 
of society. No variation is found among different category 
of schools. It is clear that community recognises school as a 
unit of society. Therefore, all of them want to involve school 
staff in their festivals and functions. 


Question No. 7 : Whatshould be donein order to make 
children regular in the school ? 


The responses are given in Table 4.3.20. 


Eight responses are given (as shown in the Table 4.320). 
The response which is given by majority of respondent 
(9976) is to make parents understand that they should send 
their children regularly to the school. Other response which 
is expressed by 4096 community members is to tell children 
about the benefits of studies. There is not any major devia- 
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tion among the area-wise category of schools. It is revealed 
from the above table that community should be made more 
aware about regularity of children in their schools. Teach- 
ers should also take necessary steps to check their attend- 
ance. 


Question No. 8 : What functions should be performed 
by PTAs ? 


The responses are given in Table 4.3.21. 


It is evident from Table 4.3.21, two responses which 
are expressed by 95% community members are attention 
must be paid towards children studies and due attention is 
paid towards cleanliness in the school. Third function, 
which is told by 45% community members is that poor must 
be supported financially. Another notable response which 
is given Бу 26% of community members from resettlement 
and slum schools is to pay attention to the attendance of 
children making it regular in the school. None of the mem- 
bers belonging to the village schools say so. 


It can be concluded that main function of РТА is to 
take care of children's studies and to improve the cleanli- 
ness and overall environment of the schools. 

Question No. 9: How do you motivate children spe- 
cially the talented children? 

The community members were asked how talented 


children can be motivated. The responses are given in Ta- 
ble 4.3.22. 


In response to question of motivating talented children, 
it is suggested by majority of community members (100%) 
that awards may be given, 5796 also express that books 
must be provided to them as an incentive. However 49% 
respond in favour of giving cash awards. However not 
much variation is found among community members of 
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various strata of schools. In general the importance of giv- 


ing awards, incentives are highlighted in motivating the 
talented children. 


Question Мо. 10: Whether in your opinion should good 
teachers be felicitated ? 


The responses to the Question No. 10 are given in Ta- 
ble 4.3.23. 


Itis evident from Table 4.3.23 that all community mem- 
bers (10095) express that good teachers will be felicitated 
by them. While giving reasons to this proposal 9896 re- 
sponded that teachers teaching children and doing the la- 
bour, must be felicitated. While 72% express that by felici- 
tation, other teachers will also get motivated and will teach 
well. Among area-wise 8876 schools teachers from resettle- 
ment respond regarding motivation of other teachers as 
compared to 60% as given by the village community. There- 
fore, felicitation of teachers can be a good strategy to in- 
crease community participation and ultimately to improve 
the quality of education in MCD schools. 


Question No. 11 : What type of complaints you have 
against the teachers ? 


The responses to the Question No. 11 are given in Ta- 
ble 4.3.24. 


It shows that eleven responses are given by commu- 
nity members. The most prominent response (6096) is that 
teachers do not pay attention towards children studies. 
Three other responses which are notable are - teachers do 
not solve the quarrels among children (2096) and may not 
check the home-work of the children (17%), and are also 
taking to each other in the classroom (1196). While 26% 
said that they do not have complaints against teachers. 
While analysing responses to Question No. 11, it reveals 
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that teachers are not doing their responsibilities properly 
and they also do not follow the code of conduct. It is desir- 
able to solve these problems by discussing with HMs and 
teachers and also higher authorities and experts (educa- 
tionist) must be involved to tackle these problems. 


Question No. 12 : Whether do you want that in your 
area guidance centre is required and why? 


The responses are given in Table 4.3.25. 


In response to Question No. 12 seven responses in af- 
firmative and one response in negative are given by com- 
munity members. 99% community members expressed that 
guidance centre is required. Regarding why it is required, 
9170 expressed that studies of child run will be improved. 
5190 expressed that children will get information about 
employment opportunities, 48% expressed that problems 
of children will get solved. 1496 also responded that chil- 
dren bad habits could be solved. Not many variation is 
found among the responses expressed by members of dif- 
ferent areas. 


Question No. 13 : What type of facilities do you want 
in the centre ? 


The responses are given in Table 4.3.26. 


In responses to Question No. 13 six responses are given 
by community members. Majority has expressed (9796) that 
new information related to education. Similarly, 9896 also 
expressed that information related to employment opportu- 
nities will be given. Third response is expressed by 1596 to 
inculcate good habits among children. It reveals that par- 
ents want to organize such activities which could develop 
the personality of the children. For achieving this objective 
guidance services are required in the school as well as there 
is a felt need to establish such centre in the locality. 
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Question No. 14 :Whether in your opinion community 
should be involved in supervision of classes and why? 


The responses are given in Table 4.3.27. 


Table 4.3.27 shows that majority of community mem- 
bers (99%) expressed that they should be involved in the 
supervision of classes in the school. Almost, 10076 of these 
community members expressed that how children are 
studying and teachers teaches them in the classroom. 12% 


community members also expressed that the quality of 
studies will be known to them. 


| Two negative responses are given Бу community mem- 
bers (1%) first is children will get disturbed by seeing their 
parents in the classroom and 1% said that they have confi- 
dence on teachers and they are illiterates also. 
It reveals that parents want their participation in su- 
pervision of classes. 


Question No. 15 : Whether community should be in- 
volved in granting leave to teachers? 


The responses are given in Table 4.3.28. 


It shows from table 4.3.28 that in question to the in- 
volvement of community in granting leave to teachers 73% 
responded that they should be involved and the reason told 
by them about this is that children's studies will not be af- 
fected. 2796 of community members responded in negative 
and all these expressed that granting leave to teachers is 
their own matter. It is evident that community members 
feel that their children studies is above all and their feeling 
is reflected by their responses. 


Question No. 16 : Whether community should be in- 


volved in preparing institutional planning by the school ? 
If so, why ? 


The responses are given in Table 4.3.29. 
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The Table 4.3.29 reveals that almost all community 
members responded in affirmative with regard to their in- 
volvement in developing an institutional plan for the school. 
Of these four responses are given, in which 9196 expressed 
that they want to know what school is doing for them. 
3396 said that they can give suggestions for school better- 
ment. Only 1% responded in negative, response given is 
that teacher do by their own mind and we can work ac- 
cordingly. 

It is seen that wherever community members are asked 
to respond about children's education, development of 
school, they always seem to be responded in affirmative. 
However, it is observed that initiative is lacking on their 
part which is to be generated by mobilising them. 

Question No. 17: What are your expectation from head- 
masters and teachers ? 


The responses are given in Table 4.3.30. 


Table 4.3.30 shows that maximum number of responses 
are given (14) in reply to this question by community mem- 
bers. Most prominent are - teach children better with love 
and care (100%), attention must be paid on cleanliness 
(9996), children must be given all facilities (8296), inculcat- 
ing good habits among children (36%). 

It can be seen that community members expectation 
from HM and teachers is upto a greater extent. But their 
participation is also needed in all the activities of the school, 
for this community members must be empowered, so that 
they can interact with school functionaries and can give 
their valuable suggestion in the improvement of the pri- 
mary education in schools of Municipal Corporation of 
Delhi. 


Question No. 18 : What steps would you take to in- 
crease the participation of community in schools? 
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The responses are given in Table 4.3.31. 


Table 4.3.31 shows that ten responses are given by com- 
munity members. The most prominent responses are by 
regularising the PTA meetings (52%), by forming an area 
education committee (53%), by involving community ac- 
tively in the functions organized by school (51%), by hon- 
ouring those who work voluntarily (3396), by involving 
them in the plans formulated by school (4395) and by ас- 


cepting their valuable suggestions (31%). Rest of the re- 
Sponses are not very prominent. 


It reveals that there is a need of forming an area edu- 
cation committee in each of area, where the community 
member should discuss the problems and make a plan for 
their area. Other responses are regarding regularizing the 
functioning of PTA which it is observed are not function- 
ing properly. Community members also expressed that they 
should be involved by school authorities in making plans 
and their valuable suggestions will be accepted. Therefore, 
teachers, headmasters and educational authorities could 
consider the views of community members and thus im- 
prove the functioning of school. 
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SECTIOND: 
COMPARATIVE ANALYSIS OF DATA THROUGH 
GRAPHICAL REPRESENTATION 

Some of the aspects of community participation, where 
major difference of opinion is found, the data is also repre- 
sented graphically. Data in percentages are plotted in bar 
graphs separately for three category of schools about the 
perception of teachers, headmasters and community mem- 
bers. These graphs give a clear picture of differences in 
percentage responses. The aspects which show differences 
are analysed and interpreted here. It is assumed that more 
1096 difference in responses is considered significant. 


Enrolment of Children 

Figure 4.1 shows the responses in percentage which 
are plotted at Y axis (for area-wise category of school). These 
responses represent the cooperation rendered by commu- 
nity in increasing the enrolment of children. Teacher's per- 
ception about community members in villages provide more 
cooperation than in resettlement and residential colony. In 
the headmasters perception, community in residential 
colony provide significant cooperation as compared to com- 
munity in resettlement and slum colony. In the view of 
community members themselves greatest cooperation is 
provided by community of residential colony as compared 
to cooperation provided by community members of reset- 
tlement / slum colony. 

Figure 4.2 shows the cooperation provided by commu- 
nity in increasing the enrolment. Bar diagram shows the 
perception of headmasters, which indicates that commu- 
nity of the boys schools differs significantly with the com- 
munity of co-educational school. Variation is not found 
among the responses of teachers and community members 
in this regard. 


Percentage 
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Fig. 4.1 Co-operation rendered by Community in increasing the 
enrolment of children (Area-wise category of schools) 
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Fig. 4.2 Co-operation rendered by Community in increasing the 
enrolment of children (Sex-wise category of. Schools) 
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Fig. 4.3 Parent making contact with Teachers & Headmasters (Area- 
wise category of schools) 
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Fig. 4.4 Parent discussing problems with Teachers & Headmasters 
(Area-wise category of schools) 
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Fig. 4.5 Help rendered by parents in home-work 
(Area-wise category of schools) 
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Fig. 4.6 Parents help in children's home-work 
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Fig. 4.7 Proper functioning of Parent Teacher Association. 
(Area-wise category of school) 
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Fig. 4.8 Proper functioning of Parent Teacher Association. 
(Sex-wise category of school) 
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Parent-Teacher Interaction 


Figure 4.3 presents the views of headmasters regard- 
ing parents making contact with teachers and headmas- 
ters in the area-wise category of schools. It is seen that 
views of HMs of residential colony are significantly differ- 
ent as compared to the views of HMs belonging to village 
and resettlement / slum colony. 


Figure 4.4 presents the views of headmasters on 'par- 
ents discussing problems with teachers and headmasters’. 
It is seen that in the opinion of HMs of residential colony 
schools are significantly different than the opinion of HMs 
belonging to village and resettlement / slum colony schools. 


Parental Help in Children's Home-work 


Figure 4.5 presents the responses of HMs on parental 
help in home-work. In the area-wise category, views of 
HMs of village and residential colony are same as compared 
to views expressed by HMs of resettlement colony which 
are less in number. Regarding teachers perception, of resi- 
dential colony it is found that community provides help to 
their children which is significantly high as compared to 
view of village teachers. Regarding the perception of com- 
munity members as far as parental help in children home- 
work is concerned more village community members pre- 
sented the view in comparison to community members in 
residential colony. 

Figure 4.6 presents a bar diagram of perception of all 
three sex-wise categories of schools. HMs of girls and co- 
educational schools say that community renders help to 
the children which is significantly higher as compared to 
HMs of boys schools. While more teachers of boys school 
are in favour of it as compared to teachers of girls schools. 
Regarding views of community members, boys schools are 
higher as compared to girls and co-educational schools. 
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Functioning of Parent-Teacher Association 


Figure 4.7 presents the bar chart regarding proper 
functioning of PTA. In the opinion of teachers of residen- 
tial colony schools, PTA is functioning properly as com- 
pared to views of teachers of village school which is fairly 
low. Similar views are seen for the community members as 
well as headmasters of residential colony which are signifi- 
cantly higher as compared to others. 


Figure 4.8 presents the bar chart on sex-wise cat- 
egory of schools on the proper functioning of PTA. In the 
opinion of teachers of co-educational school, it is seen that 
PTA functioning is significantly proper as compared to 
views of teachers of boys and girls schools. Similar views 
of HMs are seen in the figure. But in the views of commu- 
nity members, it is seen that community members of co- 
educational schools are significantly high as compared to 
views as seen in case of community members of resettle- 


ment / slum colony schools. 
Complaints Regarding Teachers 


Figure 4.9 shows the complaints regarding teachers 
as perceived by headmasters. This figure shows that five 
responses are given by HMs with regard to complaints told 
by community members. These include : teachers do not 
pay attention to children; they do not teach properly. These 
are significantly higher as compared the views regarding 


not assigning home-work, giving corporal punishment, and 
abusing the children. 


Figure 4.10 presents the complaints of community 
members against teachers. It is revealed that eleven re- 
sponses are given by community members. Teachers do not 


pay attention children towards studies, is most significant 
as compared to other responses. 
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Community Mobilization Problems 


Figure 4.11 shows the problems faced in the mobili- 
zation of community as perceived by headmasters. There 
are seven responses as shown in this figure. The most com- 
mon responses are : lack of motivation among community, 
lack of funds for developmental activities in the schools, 
parents not attending PTA meetings regularly, lack of time 
with parents, teachers do not take initiative in mobiliza- 
tion activities and parent do not come forward being illit- 
erate. Similar responses are also given by teachers, as dis- 
cussed in teacher's section. 


Strategies in Increasing Community Participation 


Figure 4.12 shows eight responses given by HMs 
regarding strategies in increasing the community partici- 
pation. The most significant responses are : organization of 
PTA meetings regularly, involving community members in 
celebrating functions, motivating teachers to invite parents 
to discuss the progress of their children, identifying com- 
munity members who are willing to work as volunteer, and 
involvement of NGOs for school improvement. 


Figure 4.13 presents the responses given by com- 
munity members regarding steps to be taken to enhance 
community participation. The community members have 
giveu ten responses in all. Most significant responses are : 
community participation can be increased by forming an 
area education committee in the locality by the school, by 
honouring or recognizing the community people who work 
voluntarily, by involving the community in plan formulated 
by the school authorities. The two responses which are 
given by headmasters are also given by community mem- 
bers. These are : community participation can be increased 
by regularizing PTA meetings and by actively involving 
community in the functions organized by the school. - 
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CONCLUSIONS, ПМРИСАПОМ$ 
AND SUGGESTIONS FOR FURTHER 


RESEARCH 


INTRODUCTION 

This chapter presents the conclusions drawn from the 
analysis of data and interpretations done in the previous 
chapter. The findings and conclusions are drawn keeping 
in view the five general objectives laid down for this study. 
The conclusions are presented in separate sections each 
related to a specific objective. The objectives are about 
community participation in primary schools of MCD as 
perceived by teachers; perceived by headmasters and 
perceived by community members; problems faced in 
mobilizing community in educational programmes and 
finally suggestions about the strategies to improve 
community participation. Conclusions are also drawn on 
the basis of comparative analysis. The findings and 
conclusions have led the researcher to suggest significant 
implications for teachers, headmasters and community 
members. Recommendations are also made for further 
research in this area. These are based on some of the 
limitations of this study. 
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CONCLUSIONS 


Conclusions are presented in the following six sections 
as indicated above. 


Section A : Perception of Teachers 


1. The teachers perceive that community members are 
much aware about the enrolment of their children. 
They also extend cooperation in increasing the 
enrolment of children in the school by persuading 
other members of the community. 

2. Parent's interaction with teachers is not adequate due 
to lack of time on the part of parents. Therefore, 
parent-teacher cooperation is needed. Teachers have 
also expressed that parents do not find enough time 
in helping children in their home-work. However, it 
is found that generally mothers are taking care of 
children helping them in doing home-work. 

де Although teachers feel that they do motivate parents 
to participate in the school activities but deliberate 
and planned efforts are needed in motivating the 
Parents to participate in the school activities. 


4. Teachers have expressed that community members 
render help in organizing school functions, but to a 
little extent. This help is in the form of preparing 
children for Participating in various school activities 
and distribution of sweets on national festival days. 


5. In the perception of teachers, community members 
normally do not opt for voluntarily teaching the weak 
or needy students. 

6. 


Regarding checking of pupil's attendance, teachers 
have revealed that community members provide help 


in monitoring the attendance of children only 
Occasionally. 
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7. 


10. 


11. 


12. 


Оп the aspect of functioning of Parent Teacher 
Association (PTA), teachers expressed that although 
PTAs are existing in all the schools but these do not 
function satisfactory. The PTA meetings are conducted 
in a routine fashion rather than focussing on 
discussions about educational problems. Therefore 
functioning of PTA is to be made useful and it is to be 
made a meaningful forum. 


Regarding sponsoring awards to children and 
felicitating good teachers, community is found 
passive in this regard. However, at certain occasions 
they give awards to children. 

Only a few teachers have expressed that community 
organises literacy and runs NFE and ECCE centres 
in its area. In fact, sincere efforts are needed to 
motivate the community to take part in such 
educational activities. 


Only a few teachers say that provision of guidance 
and counselling services are provided by community. 
However, large number of teachers perceive that such 
services do not exist in community. 

Only a few teachers are of the opinion that community 
members are involved in supervising classes. 
However, large number of teachers do not want 
community involvement in granting leave to teachers. 
About half of the teachers perceived that community 
has made certain complaints against them. The 
nature of complaints mainly relates to fopics such as 
attention not being paid by teachers on children studies”, 
home-work is not regularly assigned or checked, and they 
do not teach properly. 
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Section B : Perception of Headmasters 


"n 


Majority of headmasters perceive that community 
members take initiative in getting admission of their 
children. Community also helps in admission of 
children of other than the community. This seems to 
bea positive indicator of community participation. 


On the aspect of parent interaction with teachers and 
headmasters it is concluded that parents contact them 
and teachers. Some HMs also felt that they try to 
implement the Suggestions given by the community 
members. The nature of suggestions are; giving home- 
work regularly by teachers and to maintain - 
punctuality of children. In the opinion of few HMs, 
parents do help their children in their home-work. 
Majority of HMs hold the opinion that they motivate 
community in the participation of school activities. 
Majority of them expressed that they motivate 
community members through organizing PTA 
meetings, by interacting with them in groups or 
individually and also by sending them information 
in writing. Moreover, concerted efforts are needed in 
enhancing the community participation. 


Construction and repair of school buildings is yet 
another area of community participation. Most of 
the headmasters responded in negative in this regard. 
Only sometimes community members approach the 
area councillors to provide necessary help in some 


village community to provide land for construction 
of school building. 


In providing assistance by community in teaching 
voluntarily to the weak and needy students, majority 
of headmasters perceive that community members 
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do not help in voluntary and remedial teaching of 
children. 

6. Only some headmasters express that community 
provides help in organization of functions. The type 
of help provided includes - participation by 
community in enthusing the children, preparing them 
for participating in cultural activities, in prize 
distribution, in distribution of sweets to children. It is 
observed that headmasters and teachers involve them 
only on a few occasions. It is desirable to involve 
parents regularly and in large number to the school 
functions. 


7.: Majority of HM's expressed that PTAs exist in their 

schools in functional form. It is also observed by nearly 
half of HMs that PTA members know their role and 
duty. Among the functions which are performed by 
PTAs are : works related to children development 
activities, collecting donations and organizing games, 
sports activities, etc. 
It is also evident that role of PTAs is much wider and 
hence efforts are required to make PTA more effective. 
PTA being the major link between community and 
school, it is also noted that so far no area education 
committees have been constituted by school 
communities. 

8. Nearly half of the HMs perceived that community 
renders help in giving awards to children, who are 
meritorious and talented. None of HMs expressed that 
community felicitates good teachers. However, while 
asking their opinion, all of them expressed that good 
teachers should be felicitated by the community 
members due to reasons such as - other teachers will 
get motivated, work capacity will increase, they will gain 
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self confidence and work with enthusiasm. In this respect, 
their accountability will get increased. Teachers would 
also came closer to the community. 

About one-third of HMs expressed that community 
members came to them with complaints about 
teachers. Regarding nature of complaints mainly 
comprise as teachers do not take classes regularly, they 
do not assign home-work regularly and not check it 
properly. Teachers also give corporal punishment and 
abuse the children, school closes early in the evening shifts. 
It seems that an orientation is needed to inculcate in 


them. The value of doing the duty sincerely and also 
be more accountable to their jobs. 


Headmaster's reactions regarding the complaints are 
mainly - They discuss the problems with teachers to know 
the reality, remedy of problems is sought, and discuss the 
problems with both parents and teachers. 

On the aspect of arrangement of activities, field visits 
and establishing reading room facility majority of HMs 


expressed that community do not organize any such 
activities. 


Regarding organizing adult literacy, non-formal 
education, ECCE centres and creches, majority of 
HMs perceive that community does not involved itself 
in such activities. Only few HMs expressed that help 
is provided by community in the form of providing 
space for organizing centres and acting as volunteer 
teachers in teaching the illiterates. It is observed that 
only some voluntary workers, social activists and 
NGOs are mainly helping in establishing these centres. 


Most of the HMs are of the opinion that neither the 
community nor the school has provided any guidance 
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13. 


14. 


services for the children. Almost all HMs express that 
guidance services are very much needed mainly to - 
help children solve the problems and to disseminate 
important information. The facilities mentioned by 
HMs at guidance centres includes - information related 
to jobs, fulfillment of children needs, organizing games 
and sports facilities. However, these centres, if 
established need resource materials, trained 
counsellor and tests related to psychological and social 
development of children. 


Majority of headmasters express that they have never 
involved community members in the supervision of 
classroom teaching and granting of leave to teachers. 
However, involving community in supervising classes, 
many НМв are of opinion that community should be 
involved in supervision, so that they know about 
progress of children and school, teachers become more 
attentive and level of education gets improved. 
Regarding, the view of HMs on involvement of 
community in granting leave to teachers almost all 
respond in negative and express that this is the 
responsibility of school and administration. 

On the issue of implementing welfare schemes for 
children, more than half of HMs express that they do 
invite community members. But for preparing 
institutional plan they neither prepare institutional plan 
and nor invite community members in the preparation 
of institutional plan. However, majority of HMs are in 
favour of preparing the institutional plan and involve 
community in it. Institutional plan is based on the 
principle of optimum utilization of resources available 
within the school and in the community. Since ultimate 
objectiveis the improvement of the school, involvement 
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of management, community, school staff, students is 
essential. 


Section C : Perception of Community Members 


l. Majority of community members are of the opinion 
that they take initiative in getting admission of their 
children and they also persuade other members to 
get enrolled their children in schools. Similar views 
are also expressed by teachers and headmasters. 
Regarding the reasons of taking initiative most 
prominent responses are - they want to educate their 
children, so that they can rise and progress, their children 
will get jobs by education, children should not remain 
illiterate as their parents, children should not be involved 
in household works and must be taught. 


More than half of community members are of the 
opinion that they make contact with headmasters 
and teachers to know about the education of their 
children. Only one third community members say 
that they give suggestions to HMs and teachers. The 
nature of suggestions by community members 
includes - home-work should be given daily, it must be 
checked daily by teachers, if children are not doing their 
home-work must be intimated to parents in writing. Some 
other major suggestions are - teach children with love 
and affection, school diaries should be maintained, if 
vacancies exist teachers could be appointed through PTA 


fund, regularity and punctuality of children must be 
maintained. 


Majority of community members express that they 
provide help and assistance to their children in doing 
their home-work. However, such parents realize their 


limitations of time and send their children to private 
tutors for help. 
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Most of community members are of the opinion that 
they do not contribute anything in repair of school 
building. Community members opinioned that they 
approach the local councillor to get the work done 
through МСО. 

Most of community members reveal that they do not 
extend any help in the organization of school 
functions. Only a few members reported that they 
always provide some help in the organization of 
school functions e.g. preparing children for cultural 
activities, distribution of sweets on national functions, etc. 


On the question of involvement of school teachers 
and HMs in the community functions almost all the 
community members support that school 
functionaries should be involved in the functions of 
community. The reasons mentioned are - the persons 
who are associated with school are part of the society and 
all of them should celebrate all the functions together. 


Most of community members reply in negative for 
the help to be provided to the needy students and 
also to voluntary teaching. Reasons for this is that 
many parents are illiterate. Some are busy in earning 
their livelihood, and hence are tight with time for the 
purpose. 

Most of parents claim that they send their children 
regularly to the school. Women usually get the 
children ready and escort them to school. Some of 
the reasons mentioned for absenteeism include illness 
of children; going back to villages by parents. In order 
to make children regular in school, most of 
community members say that parents must send their 
children regularly to the school. 
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10. 


11. 


12. 


Most of community members expressed that 
community is actively associated in the formation of 
parent-teacher association in the school. Only few 
parents express that the members of PTA know their 
functions well. It is suggested that РТА meetings 
should be held regularly. 


In the opinion of community members the PTA 
should perform functions such as attention be paid to 
children's studies and also attention must be paid to clean 
the environment of the school. 

Large number of community members say that they 
do not provide any help in giving awards to talented 
children and felicitating good and effective teachers. 
However, some community members personally 
expressed to the researcher that in future they can 
give awards to meritorious and talented children. 
Regarding felicitation of teachers almost all 
community members opined that they should start 
felicitating those teachers in future who teach 
children with labour. Other teachers will get 
motivated to teach better. 


Large number of community members say that they 
have not provided help in organizing literacy classes. 
However, regarding establishing creches and early 
child care centres about half of the community 
members expressed that such centres exists but are 
established by Government department and NGOs. 
Majority of community members expressed that they 
should be involved in the supervision of classes in the 
school. Reasons mentioned by them include it will be 
known that children are studying and how teachers teach 
and quality of studies will be known. Reasons mentioned 
for not getting their involvement are - children will 
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13: 


14. 


15. 


16. 


get disturbed Бу seeing parents апа some parents аге 
illiterates. Regarding their involvement in granting 
of leave to teachers largely community members who 
replied in affirmative said that by doing this children's 
studies то not be affected. Those who responded in 
negative reflected that it is internal matter of teachers. 


Almost all community members responded that they 
should be involved in preparing institutional plan for 
the school, so that they can know about what school is 
doing for them and they can also give suggestions about 
improvement of school. 


Most of community members expressed problems 
related to children’s education are children do not take 
care of their studies, they do not complete their home- 
work, children fight among themselves, children spend 
time in playing and poor children do not have study 
materials and clothings etc. Regarding solution to these 
problems, community respond that attention must be paid 
by them on their children’s education, teachers can make 
children understand about their education and all people 
must help needy children in resettlement and slum areas. 


Community members reveal several complaints of 
teachers. Most prominent are not paying attention 
towards children studies, gossiping with each other, not 
solving children’s quarrels, not checking home-work. 
Some responses which are expressed by few members 
are teachers abuse children, they do not use new techniques 
of teaching, do not behave properly with parents and are 
generally get involved in eating and fun making. 

In response to expectation of community members 
from headmasters and teachers, the prominent 
responses are - children should be taught with love and 
care, attention must be paid on cleanliness of children, 
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children must be told about good habits, children must be 
provided with all facilities, corporal punishment must not 
be given and provision of proper water, electricity and 
toilet facilities. Some responses which are not 
prominent are parents must be informed about their 
studies, special schemes for handicapped children, repair 
of school building and government should pay full 
expenses for children. 


Section D : Conclusions of Comparative Analysis 


15 


‘In teachers perceptions cooperation rendered by 
community in increasing the enrolment of children 
in villages are significantly higher than resettlement 
and residential colony. In the headmasters perception 
community in residential colony is providing 
significantly higher cooperation as compared to 
community in resettlement / slum colony. Similarly 
inthe views of community members significantly high 
cooperation is provided as compared to community 
in resettlement / slum colony. In the sex-wise 
category of schools, headmaster perceive that 
community related to boys school provides 
significantly higher cooperation as compared to co- 
educational school. 


In the views of HMs of residential colonies regarding 
parents discussing problem with teachers and 
headmasters, are significantly higher as compared to 
the views of HMs belonging to village and 
resettlement / slum colony. 


In the perception of teachers of residential colony 
parents provide help to children which is significantly 


higher as compared to teachers in village schools. But 
community members in villages have shown 
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significantly higher parental discussion of problems 
as compared to views of community in residential 
colonies. In the sex-wise category of schools, 
responses in this regard by HMs of girls and co- 
educational schools is higher as compared to HMs of 
boys schools. However, more teachers of boys school 
perceived similar problem as compareed to teachers 
of girls schools. More community members of boys 
schools hold this view as compared to girls and co- 
educational schools. 


Larger number of teachers of residential schools 
perceive that PTA is functioning properly as 
compared to the teachers of village schools. In the 
sex-wise category of school more teachers of co- 
educational schools than boys and girls schools hold 
this view. More community members of co- 
educational schools are holding this view than those 
in resettlement colony. 


The HMs view regarding complaints against teachers 
that they do not pay attention to children and they 
do not teach properly are significantly on higher side 
as compared to not assigning home-work, giving 
corporal punishment and abusing the children. In the 
views of community members, teachers do not pay 
attention towards studies is higher than other ten 
responses. 

The most common problems faced in mobilizing 
community are : lack of motivation among 
community, parent not attending PTA meetings, lack 
of time with parents, teachers do not take initiative 
in mobilization activities and parent do not come 
forward in this activity. 
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7. Regarding formulating strategies for increasing 
community participation, most significant responses 
as given by HMs are : Organization of PTA meetings 
regularly, involving community in celebrating 
functions, motivating teachers to invite parents to 
discuss the progress of their children, identifying 
community members willing to work as volunteers 
and involvement of NGOs. Most significant responses 
as given by community members include : Formation 
of Area Education Committees, by honouring 
community members who work voluntarily and by 


involving community in plan formulation by the 
school. 


Section E : Problems faced by Teachers and Headmasters 
in mobilizing Community 


1. Lack of Motivation - There is lack of motivation on the 


part of community because there is no Area 
Education Committee (AEC) in any of the localities - 
village, resettlement colony / slum and residential 
colony. AEC can create awareness in the community 
regarding importance of education for their children. 


2. Poverty - Large sector of the community members are 
poor in these areas and are mainly concerned with 
daily earning for their livelihood. They also have lack 
of time since in many families both the mother and 
father are working. As a result theses community 
members are unable to pay any attention to their 
children. 


3. Illiteracy - Many parents are illiterate. They are unable 
to take initiative to participate in school activities. 


They are also unable in assisting their children to do 
the home-assignments regularly. 
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Ineffective PTAs - Parent Teacher Associations (PTAs) 
are also not doing their functions effectively. PTA 
meetings are not held regularly. In the general body 
meeting not many parents attend the meeting. 


Scarcity of Funds - Schools do not have adequate funds 
for mobilization of community and organization of 
activities. Teachers, headmasters and community 
members neither get donations for developmental 
activities nor they are able to inspire donars. 


Lack of Initiative - Teachers and headmasters do not 
take initiative in mobilization of community resources 
for organizing and conducting socio-educational 
activities. These views are expressed by teachers and : 
headmasters against each other. Teachers also 
expressed that community also does not take initiative 
in mobilization activities. 


Teachers at Fault - Most prominent complaints against 
teachers are : they do not pay attention towards children's 
studies, they do not check home-work regularly and lastly 
they do not pay attention to quarrelsome children. 
Therefore, community members feel that teachers are 
not doing their duty properly. They do not follow 
any code of conduct. Therefore, there is a need to 
pay attention to these problems in consultation with 
HMs and other supervisory authorities staff. Similar 
views are expressed by both headmasters and 
community members against teachers. 


Section F : Promotional Strategies for Community 
Participation 


Following are some of the strategies to promote and 


enhance community participation: 


1. 


Formation о} Area Education Committee (АЕС) - It is 
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seen that in none of the locality any area education 
committee is constituted. It is discussed with all the 
three categories of respondents. These committees can 
play a pivotal role in the implementation of 
educational activities of the village, resettlement 
colony / slum and residential colonies. 


Willing Workers Identification - Identification of 
community members, who are willing to spare time 
and energy towards school improvement programme 
and activities. These voluntary workers should be 
honoured and recognized for their work. 

Voluntary Agencies - Non-governmental Organization 
(NGOs) and voluntary agencies can be actively 
involved, which can mobilize community. They also 
can play significant role in achieving universal 
enrolment, retention and achievement. Over and 
above the NGOs, by their effective and successful 
strategies, can bring about desirable attitudinal 


changes in the parents and keep them on the right 
and progressive lines. 


Formation of "Shramdan" Team -Headmasters and 
teachers must regularly invite community members 
for all the activities, functions, festivals organized in 
the school. They will be organized to do Shramdan 
(Service) for the school development. 

Revitalization of PTAs - Parent Teachers Organization 
- The parents of children who are attending primary 
schools of MCD, headmasters and teachers will be 
motivated to form an active PTA, which organizes 
periodical meetings to discuss the educational and 
administrative problems of that school and find 
workable solution for effective functioning of school. 


Serving Community Needs - School buildings can be 
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10. 


used for the purpose of holding activities and 
functions by the community members. As such they 
will feel that school is a part of society. These can be 
used for remedial teaching classes for weak and 
backward children, providing guidance and 
counselling services in the school, organizing literacy 
classes for illiterate parents. Many of community 
members also desire to use the building for holding 
their social functions such as organizing marriage 
party etc. 

Awareness Campaign - It is suggested to organize rallies, 
raising slogans and pasting posters to aware the 
community regarding educational, social and 
developmental activities. In these activities 
involvement to the children, teachers headmasters 
and parents is highly desirable. 

Teacher Initiative and Enthusiasm - Teachers must take 
initiative in inviting parents to visit the school regularly 
and discuss the progress of their children. They should 
feel concerned about children of community. 
Teachers and headmasters should treat the 
community people with respect. 

The community should be involved in the plans 
formulated by the school authorities. 


IMPLICATIONS 


The Conclusions emanating from this study have far 


reaching and useful implications for achieving universal 
primary education in Delhi. The study was confined to 
know the perception of teachers, headmasters and 
community members in their involvement in the process of 7 
planning, management and implementation of educational 
programmes in primary schools of Municipal Corporation 
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of Delhi. In the study effort is also made to find out the 
difficulties in mobilizing the community as wellas to suggest 
strategies to improve community participation. The main 
conclusions have been listed under each of these aspects. 
On the basis of these conclusions, the study has certain 
implications for teachers, headmasters, community 
members, children, administrators and those personnel who 
are working for the qualitative improvement of primary 
education in Delhi. 


The implications for each of these categories are 
presented below : 


l. Implications for Teachers 


This study has practical implications for teachers as 

they are directly involved in interacting with parents. The 
study has shown that teachers behaviour with children is 
not as is expected from a teacher. They are not paying 
attention towards their studies, do not assigning or checking 
their home-work and also sometimes abuse them. Therefore, 
teachers are required to do some introspection about their 
behaviour towards children. They must be accountable to 
their jobs. These aspects could be discussed with them by 
the headmasters and the community members. However, 
strategies can also be planned to bring attitudinal change 
in them. Community have express concern and made 
complaints against the teachers and vice-versa. Therefore, 
efforts have to made to develop cordial parent-teacher 
contact. This can be achieved by organizing periodical 
meetings with them. On last working day of month or any 
other time could be spared from the regular schedule and 
the parents could discuss the problems of children and their 
education. 


Teachers can also help in organizing rallies, and other 
activity based on awareness programmes for community 
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members. They should also invite parents on special school 
functions, festivals. They should also seek their cooperation 
in organizing functions celebrating festivals in the schools. 


2. Implications for Headmasters 


As headmaster acts as a liasion between the school, 
department and the local community whose children are 
studying in the school. He has to play a lead role in the 
school as well as outside the school. One of the major 
assignments in making contact with parents is the formation 
of Parent-Teacher Association. In constitution of this 
association headmasters should invite all the parents, so 
that among general body of PTA a very well aware, 
dedicated persons with service and corporate spirit will be 
elected as its office bearers. Headmaster must organize the 
meetings of PTA regularly either monthly or bimonthly to 
discuss the problems of school and can request for raising 
donation for developmental activities of school. 


In the preparation of institutional plan, headmaster has 
to act as a co-ordinator. He has to take initiative and on the 
basis of principle of optimum utilization of resources 
available within school and the community. Therefore, he 
must involve the participation of community, teachers and 
children in improving the overall quality and effectiveness 
of the school. 

Regarding the complaints made by community against 
teachers and vice versa headmasters should try to mutually 
reconcile differences and express due regard for the feelings of 
others. He should encourage and provide opportunities for in- 
service education of teachers. Headmaster can depute teachers 
to attend orientation programmes related to school 
improvement, community interaction and value education, etc. 


Headmaster has to take initiative in implementing the 
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promotional strategies for enhancing community 

participation by : 

a Involving community members to participate in 
functions, festivals organized in school and also to 
given them proper regard. 


Q Allowing the community to use school building for 
community functions with the permission of 
authorities in department. 

a Involving NGOs to know the problems at grass root 

level and take their help in community organization. 

Motivating community in improving physical and 

social environment of school. Some of the community 

members are willing to work voluntarily they can 
devote their time and energy for organizing the school 
improvement activities. 


3. Implications for Community Members 
Community members are the main beneficiary of 
education as their children are getting education in the 
school. Any school improvement exercise undertaken is 
ultimately beneficial for them and their children. Therefore, 
community members through active participation in school 
programme share its benefits. Community members in all 
the areas can take initiative in forming Area Education 
Committees which can play a pivotal role in the 
implementation of all educational activities of village, 
resettlement colonies, slums and in other residential 
colonies. These committees must be acquainted with their 
role which they have to play. Members of these committees 
will be provided with an extensive training programme in 
preparation of area education plan, methods of community 
mobilization, strategies to reduce dropout and making 
regularity of attendance of children. 
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In several areas in Delhi schools, ап effort of forming 
'community watch group' is observed, which observes the 
school admission and its functioning. These groups can be 
strengthened as their objective is also to increase community 
involvement in the primary schools for improving its 
functioning. NGOs can also play an important role in 
mobilizing community to participate in the programmes of 
primary schools. 


4. Implications for School Children 


As all categories of respondents have emphasised 
paying of the attention to children's studies. Therefore, 
success of a primary education system depends upon its 
universal enrolment, retention and achievement. And in 
all these aspects community participation is an important 
element. In enrolling the children, the major role is played 
by their parents. For retention of children in primary classes, 
teaching-learning process will have to be child-centred and 
interesting. This to a large extent depends upon the teacher 
and his method of teaching. Therefore, teachers must be 
encouraged to use innovative methods, give them home 
assignments and check it properly and regularly. 

Regarding educationally backward and weak students 
community members may identify such students and can 
provide them free coaching. Attention will have to be paid 
to children by both the parents and teachers to check their 
personal hygiene and overall cleanliness. In addition, a 
guidance and counselling centre should also be provided 
to help in solving personal problems of children. 


5. Implications for Administrators 


The conclusions lead to some implications for the 
educational administrators and supervisors. They may have 
to strengthen supervision and monitoring functions of 
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primary schools regularly. They should also organize 
meetings of the representatives of community such as village 
pradhans, social leaders in resettlement and slum colonies 
and also the representatives of resident welfare associations 
in residential colonies. In such meetings, representatives 
from community get opportunity to share their problems 
regarding children education. Community representatives 
also will have to be involved in the planning meetings of 
MCD. Issues as - survey identify unenrolled children, 
problems of shortage of teachers and lack of proper 
infrastructural facilities could be discussed. 
Administrators may prepare their plans well in advance 
and provide for adequate funds for developmental activities, 
repair of school buildings and provision of new classrooms. 
In such plans area councillors and MLAs should also be 
invited to highlight the problems of education in their area. 


6. Implications for Teacher Educators 
As District Institutes of Education and Training (DIETs) 
are established in NCT of Delhi with an objective of 
improving quality of primary education. These institution 
organize in-service training programmes for teachers of 
MCD schools. These include: value education and teaching 
through innovative methods in various subjects, etc. 
Training programmes could also be organized for the 
representatives of community, PTA members and 
representatives of NGOs in capacity building. Training 
programmes of teachers may be organized by DIET's In- 
service Education Branch, while training of community 
representatives, leaders and PTA representatives may be 
organized by the Planning and Management Branch. 
However, District Resource Unit can organize training for 
NGOs representatives and volunteers of literacy and NFE 
centres. Some programmes could be organized for skill based 
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activities (for income generation) for the needy and poor 
parents bv Work Experience Branch. 


Further, teacher educators undertake action research 
in solving specific problems of teachers and community 
members. Teachers must be encouraged to take up action 
research on their own to make their teaching improve. 
Besides action research, experimental research may also be 
encouraged as a collaborative effort of the DIETs and 
teachers. 


SUGGESTIONS FOR FURTHER RESEARCH 


Based on the findings of the study and taking into 
consideration its limitations and delimitation, following 
suggestions are made for further research in this area. 


1. Case study of selected primary schools where 
successful community participation has been achieved 
may be undertaken. 


2. An indepth study of functioning of Parent Teacher 
Association may be undertaken as an educational 
experiment with planned intervention. 


3. A comparative study of nature and the extent of 
community participation in public schools and govt. 
schools in NCT of Delhi to study the factors 
contributing to effective community school 
interaction. 

4. A comparative study of community participation and 
its impact on school effectiveness may be undertaken 


to study aspects of community which effects school 
performance. 


A study of the role of NGOs in mobilizing community 


for the cause of universalization of elementary 
education. 
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Ethnographic studies on the profile of various 
communities especially the slums of Delhi could also 
be undertaken. 


А concept paper may be prepared with a view to 
develop a paradigm or theoretical model showing 
inter-relationship between various variables and 
processes. Based on this conceptual model, a study 
may be designed and carried out to investigate the 


Psycho-social dynamics of community participation 
in school effectiveness. 
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Research Tool-I 
दिल्‍ली नगर निगम के प्राथमिक विद्यालयों 
में सामुदायिक प्रतिभागिता के अध्ययन से 
संबंधित प्रश्नावली (शिक्षकों हेतु) 


ज्रम f iz: तिथि 
पद... आयु 
विद्यालय का नाम एवं पता 


धर्म 


— RÀ € C Р 


i = ж... 


आवास का पता 


МЫН — = 2 2 = == сеш 


शिक्षण-अनुभव 
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Appendices 


प्र01 


प्र03. 


प्र04. 


प्र05. 


प्रश्नावली 


क्या समुदाय के व्यक्ति अपने बच्चों का दाखिला कराने में 
पहल करते हैं? 


1 हाँ 2 . कभी-कभी 3. नहीं 
- क्या समुदाय के व्यक्ति विद्यालय में नामांकन-संख्या बढ़ाने 
में सहयोग करते हैं? 
1. हाँ + 2. कभी-कभी 3. नहीं 


क्या समुदाय के व्यक्ति अपने बच्चों की पढाई के बारे में 
जानने के लिए आपसे संपर्क करते हैं? 


1. हाँ 2 . कभी-कभी 3. नहीं 


(क) क्या समुदाय के व्यक्ति अपने बच्चों की पढ़ाई के संबंध 
में अपनी समस्याओं के बारे में आपसे चर्चा करले हैं? 


1.हाँ 2 . कभी-कभी 3. नहीं 


(ख) यदि हाँ /कभी-कभी तो क्या वे समस्याओं का समाधान 
करने के लिए सुझाए गए उपायों को अपनाले हैं? 


i. 2. कभी-कभी 3. नहीं 


(क) क्या वे बच्चों की पढ़ाई के संबंध में अपनी तरफ से कोई 
सुझाव आदि देते हैं? 


1.हाँ 2. कभी-कभी 3. नहीं 


(ख) यदि हाँ / कभी-कभी तो दिए गए सुझावों के स्वरूप के 
बारे में बताइए | 


me 


SONS 


(ग) यदि हाँ/कभी-कभी तो क्या आप दिए गए सुझावों को 
अपनाते Š ? 


1 हाँ 2 . कभी-कभी 3. नहीं 


Соттип 


प्र06. 


мо 


чоо 


чото. 


WO 11 
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क्या वे अपने बच्चों के गृह-कार्य में मदद अथवा मार्गदर्शन 
'करते हैं? 


1. = 2. कभी-कभी 3. नहीं 


क्या आप उन्हें प्रेरित करते ë कि वे विद्यालय के किसी भी 
प्रकार के कार्य में अपनी nre fear निभाएँ? 


1. हाँ 2 . कभी-कभी 3. नहीं 


. क्या समुदाय विद्यार्थियों को पढ़ाने में विद्यालय की किसी 


प्रकार से सहायता करता है? 

1. हाँ 2. कभी-कभी 3. नहीं 

(ख) यदि हाँ/कभी-कभी तो सहायता के स्वरूप के बारे में 

बताइए । 
ЕЕЕ ___ 
— © RN 


eee 


(क) क्या समुदाय उत्सव/ समारोह आदि में आपकी अथवा 
विद्यालय की किसी प्रकार से सहायता करता है? 


ї „Жї 2. कभी-कभी з.+ё 
eh RR 
НИИ 


„== 


(क) क्या समुदाय के व्यक्ति पढ़ाई के बारे में 'कोई सुझाव 
देते है ? 


1.हाँ 2. कभी-कभी 3 . नहीं 


(ख) यदि हाँ / कभी-कभी तो दिए गए सुझावों के स्वरूप के 
बारे में बताइए | 


— _ 
oo 


= ÉL 
(क) क्या समुदाय के व्यक्ति गरीब विद्यार्थियों को पढ़ाने में 
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किसी प्रकार की सहायता करते हैं? 


1.हाँ 2. कभी-कभी 3. नहीं 
(ख) यदि हाँ / कभी-कभी तो सहायता के स्वरूप के बारे में 
बताइए | 


5T 
T ——— 


| Send A oe Е 
9012. क्या समुदाय के व्यक्ति विद्यार्थियों अथवा अपने बच्चों की 
उपस्थिति को नियमित बनाने में सहायता करते हैं? 


т. हाँ. 2. कभी-कभी 3. नहीं 


7013 (क) क्या आपके विद्यालय में कोई शिक्षक-अभिभावक 
संघ (पी टी ए ) कार्य रूप में है? 


mE 2. कभी-कभी 3. नहीं 


(ख) यदि हाँ, तो क्या संघ में सम्मिलित समुदाय के व्यक्ति 
अपने कार्य को सही प्रकार से करते हैं? 


1. हाँ 2. कभी-कभी 3. नहीं 


ЯО 14. शिक्षक-अभिभावक संघ QAL) की कार्यकारी बैठक 
एक शैक्षणिक सत्र में कितनी बार होती है? 


|o —— сс ы шаа 
ЧО 1 5. शिक्षक-अभिभावक संघ (पी टी x ) की सामान्य बैठक एक 
शैक्षणिक सत्र में कितनी बार होती है? 


rrr 
WO 16 (95) क्या समुदाय विशिष्ट प्रतिभा वाले विद्यार्थियों को 


प्रोत्साहित करने के लिए किसी प्रकार का पुरस्कार आदि देने 
में पहल करता है? 


नहा 2 . कभी-कभी 3. नहीं 

(ख) यदि हाँ/ कभी-कभी तो बताइए किस प्रकार | 
бишээ 
rn ИОН 


श्र01 (क) क्या समुदाय योग्य शिक्षकों को पुरस्कार/सम्मान देने 
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में पहल करता है? 
1. हाँ 2. कभी-कभी 3. नहीं 
(ख) यदि हाँ/कभी-कभी तो बताइए किस प्रकार | 


чО 18 (क) अवकाश (गर्मियों, सर्दियों, दशहरा) के दिनों में क्या 
समुदाय द्वारा विद्यार्थियों के लिए किसी प्रकार की 
गतिविधियाँ आयोजित की जाती हैं? 


1. हाँ 2 . कभी-कभी 3. नहीं 


чото क्या विद्यालय समुदाय में अनौपचारिक व प्रौढ़ शिक्षा केन्द्रों 
को चलाने में अपनी भूमिका निभाता है? 
1. हाँ 2 . कभी-कभी 3. नहीं 
प्र0 20 . क्या समुदाय के व्यक्ति अनौपचारिक तथा प्रौढ शिक्षा केन्द्रों 
को खोलने/चलाने में किसी प्रकार की सहायता करता है? 
1. हाँ 2 . कभी-कभी 3. नहीं 
(ख) यदि हाँ/ कभी-कभी तो सहयोग का स्वरूप बताइए | 


EP ERR мы = 
4021. क्या समुदाय के व्यक्तियों ने विद्यार्थियों के लिए किसी 
वाचनालय का प्रबंध किया है? 


т.е 2. नहीं 


9022. क्या समुदाय ने किसी प्रकार के केन्द्र की व्यवस्था की है 
जहाँ विद्यार्थी अथवा शिक्षक किसी प्रकार की गतिविधि 
आयोजित कर सकें? 


т. - | 2. नहीं 


WO 23 क्या समुदाय ने छोटे बच्चों के लिए किसी आँगनबाड़ी अथवा 
क्रेच आदि का प्रबंध किया है? 


1.®ї 2. नहीं 
9024. क्या समुदाय के व्यक्तियों ने विद्यार्थियों को मार्गदर्शन 
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अथवा परामर्श देने के लिए किसी केन्द्र अथवा संस्थान 
व्यक्ति की व्यवस्था की है? 
1.हाँ 2. नहीं 
чо 25. क्या विद्यालय की ओर से समुदाय के व्यक्तियों के लिए 
मार्गदर्शन अथवा परामर्श देने की व्यवस्था है? 
1- हाँ 2. नहीं 
9026. . यदि आपके विद्यालय द्वारा विद्यार्थियों के हित में कोई 


योजना लागू की जाती है तो क्या समुदाय उसमें आपकी 
सहायता करता है ? 


1. हाँ 2. че 
9027 क्या आपने समुदाय को कक्षाओं के पर्यवेक्षण में सम्मिलित 
किया है? 
1.हाँ 2. कभी-कभी 3.नहीं 
प्र०28 क्या शिक्षकों को अवकाश प्रदान करने में समुदाय का योगदान 
होना चाहिए? 
1. हाँ 2. नहीं 


3029 क्या समुदाय द्वारा विद्यार्थियों को भ्रमण अथवा (प्लांट R) 
के लिए ले जाया जाता है? 


1.हाँ 2. कभी-कभी 3. नहीं 
ЯОЗО (क) क्या समुदाय को शिक्षक वर्ग से किसी प्रकार की 

शिकायत रहती है? 

1.हाँ 2. कभी-कभी 3. नहीं 

(ख) यदि हाँ/ कभी-कभी तो समस्याओं का स्वरूप बताइए | 


м— . . C C 
—— —.—_—_.———————_———————- 


a 


WO 31 (क) क्‍या आप समुदाय की गतिशीलता को बढ़ाने के संदर्भ 
में किन्हीं समस्याओं का सामना करते हैं? 


ТЕГ 2. कभी-कभी 3. नहीं 
(ख) यदि हाँ/ कभी-कभी तो समस्याओं का स्वरूप के बारे 
में बताइए | 


— = y ool 
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Research Tool-II 
दिल्‍ली नगर निगम के प्राथमिक विद्यालयों 
में सामुदायिक प्रतिभागिता के अध्ययन से 
संबंधित प्रश्नावली (मुख्याध्यापक हेतु) 


नाम जन्म तिथि Цэ rs 
| आयु 
शैक्षिक योग्यताएँ 00000000 लिंग-स्त्री/पुरुष 


विद्यालय का नाम एवं पता 
धर्म 

दूरभाष 

आवास का पता 

दूरभाष 

अनुभव (1) शिक्षण-अनुभव 


(2) प्रशासनिक-अनुभव 


दिनांक हस्ताक्षर 


Чот 


ЧО? 


"OS. 


м04. 


प्र05. 
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प्रश्नावली 


कया समुदाय के व्यक्ति अपने बच्चों का दाखिला कराने में 
पहल करते हैं? 


1. हाँ 2 . कभी-कभी 3. नहीं 
कया समुदाय के व्यक्ति विद्यालय में नामांकन-संख्या बढ़ाने 
में सहयोग करते हैं? 

1. हाँ 2. कभी-कभी 3. नहीं 


कया समुदाय के व्यक्ति अपने बच्चों की पढ़ाई के बारे में 
जानने के लिए आपसे सम्पर्क че हैं? 


1. 2. कभी-कभी 3. नहीं 


क्या समुदाय के व्यक्ति अपने बच्चों की पढ़ाई के सबंध में 
अपनी समस्याओं के बारे में आपसे चर्चा करते हैं? 


1. हाँ 2 . कभी-कभी 3. नहीं 


(ख) यदि हाँ/ कभी-कभी तो क्या वे समस्याओं का समाधान 
करने के लिए सुझाए गये उपायों को अपनाते हैं? 


1.हाँ 2. कभी-कभी 3. नहीं 


(क) क्या वे बच्चों की पढ़ाई के संबंध में अपनी तरफ से कोई 
सुझाव आदि देते हैं? 


T.T 2. कभी-कभी 3. नहीं 


(ख) यदि हाँ/ कभी-कभी तो दिये गए सुझावों के स्वरूप 
के बारे में बताइए | 


M————— M O 
=== LÀ Me 2 __ 


(ग) यदि हाँ/ कभी-कभी तो क्या आप दिए गए सुझावों को 
अपनाते हैं? 


1.हाँ 2. कभी-कभी 3. नहीं 
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yoo 


ЧОТ 


чо 


क्या वे अपने बच्चों के गृह-कार्य में मदद अथवा मार्गदर्शन 
करते हैं? 
] हाँ 2. कभी-कभी 3. नहीं 


क्या आप उन्हें प्रेरित करते हैं कि वे विद्यालय के किसी भी 
प्रकार के कार्य में भागीदारिला निभाएँ? 


1. हाँ 2. कभी-कभी 3. नहीं 


क्या समुदाय विद्यालय के भवन की SERRE की मरम्मत 
आदि में किसी प्रकार से सहायता करता है? 


= 2. कभी-कभी 3. नहीं 

(ख) यदि हाँ/कभी-कभी तो सहायता के स्वरूप के बारे में 

बताइए | 
eee 
-—————— — 
— f 
— o 


- (क) यदि आप बच्चों के लिए कोई कमरा आदि बनवाना 


चाहते हैं तो क्या समुदाय आपकी किसी प्रकार से कोई 
सहायता करता है? 


Tesi 2. कभी-कभी 3. नहीं 


(ख) यदि हाँ/ कभी-कभी तो सहायता के स्वरूप के बारे में 
बताइए | 


=== ИЕН 
— U 
— 


WO 10 (क) क्या समुदाय विद्यार्थियों को पढ़ाने में विद्यालय की 


किसी प्रकार से कोई सहायता करता है? 
1. हाँ 2 . कभी-कभी 3.58 
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(ख) यदि हाँ / कभी-कभी तो सहायता के स्वरूप के बारे में 
बलाइए | 


мо 11 (क) क्या समुदाय उत्सव/ समारोह आदि में आपकी अथवा 
विद्यालय की किसी प्रकार से सहायता करता है? 


ला 2 . कभी-कभी 3. नहीं 


(ख) यदि हाँ/ कभी-कभी तो सहायता के स्वरूप के बारे में 
बताइए | 


WO 1 2 (क) क्या समुदाय के व्यक्ति गरीब विद्यार्थियों को पढ़ाने में 
विद्यालय की किसी प्रकार से कोई सहायता करता है? 


1. हाँ 2 . कभी-कभी 3. नहीं 


(ख) यदि हाँ/ कभी-कभी तो सहायता के स्वरूप के बारे में 
बताइए | 


WO 13 (क) क्या समुदाय के व्यक्ति पढ़ाई की दृष्टि से पिछडे हुए 
विद्यार्थियों के उपचारात्मक शिक्षण में सहायता करते हैं? 


158 2. कभी-कभी 3 . नहीं 
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4014 


ЧО15 


WO 16 


WO17 


उत्तर : 


WO18 


उत्तर : 
чоло 


(ख) यदि हाँ/ कभी-कभी तो सहायता के स्वरूप के बारे में 
बताइए | 


क्या समुदाय के व्यक्ति विद्यार्थियों अथवा अपने बच्चों की 
उपस्थिति को नियमित बनाने में सहायता करते हैं? 


1. हाँ 2 . कभी-कभी 3. नहीं 

क्या समुदाय ने अपने क्षेत्र में कोई शिक्षा समिति गठित की 
है? 

1. हाँ 3. नहीं 

(क) क्या आपके विद्यालय Я कोई शिक्षक-अभिभावक 
संघ (41:27. ए) कार्य रूप में है? 

1. हाँ 3. नहीं 

(ख) यदि हाँ, तो क्या संघ में सम्मिलित समुदाय के व्यक्ति 
अपने कार्य को भली प्रकार से करते हैं? 

1. हाँ 2 . कभी-कभी 3. नहीं 
शिक्षक-अभिभावक संघ (पी टी ч) की कार्यकारी बैठक एक 
शैक्षणिक सत्र में कितनी बार होती है? 


शिक्षक-अभिभावक संघ (पी.टी. ए) की सामान्य बैठक एक 
शैक्षणिक सत्र में कितनी बार होली है? 

(क) क्या समुदाय विशिष्ट प्रतिभा वाले विद्यार्थियों को 
प्रोत्साहित करने के लिए किसी प्रकार के पुरस्कार आदि देने 
में पहल करता है? 

1. हाँ 2 . कभी-कभी 3. नहीं 

(ख) यदि हाँ/कभी-कभी तो बताइए किस प्रकार | 


— 
I 
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WO20 (क) क्या समुदाय योग्य शिक्षकों को पुरस्कार/सम्मान देने 
में पहल करता है? 


1. हाँ 2 . कभी-कभी 3. नहीं 
ख) यदि हाँ/ कभी-कभी तो बताइए किस प्रकार | 


—  . U 
— 
— ОБ 


1021 क्या समुदाय के व्यक्ति आपके पास शिक्षकों से संबंधित 
कोई शिकायत /समस्या लेकर आते हैं? 


1 हाँ 2 . कभी-कभी 3. नहीं 


(ख) यदि हाँ/ कभी-कभी तो शिकायत/समस्या के बारे में 
बताइए | 


=== + 
и 


— —— = ЛИН 
ааа 


Я022 (क) अवकाश (गर्मियों, सर्दियों, दशहरा) के दिनों में क्या 
समुदाय द्वारा विद्यार्थियों के लिए किसी प्रकार की 
गतिविधियाँ आयोजित की जाती हैं? 


1. = 2. कभी-कभी 3. नहीं 
(ख) यदि हाँ/ कभी-कभी तो गतिविधियों/ क्रियाकलापों के 
बारे में बताइए | 
eee UO 
= === — 
— QE 
— — HERE 


WO23 क्‍या विद्यालय समुदाय में अनौपचारिक व प्रौढ़ शिक्षा केन्द्रों 
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$A 2 


WO24 


ЧО25 


ЧО26 


WO27T 


प्र028 


प्र029 


о 


को चलाने में अपनी भूमिका निभाता है? 
1. हाँ 2 . कभी-कभी 3. नहीं 


(क) क्या समुदाय के व्यक्ति अनौपचारिक तथा प्रौढ शिक्षा 
केन्द्रों को खोलने व चलाने में किस प्रकार की सहायता 
"करता है? 


1. हाँ 2. कभी-कभी 3. नहीं 

(ख) यदि हाँ/ कभी-कभी तो सहयोग का स्वरूप बताइए | 
ee 
eee 
д 


НН 


क्या समुदाय के व्यक्तियों ने विद्यार्थियों के लिए वाचनालय 
का प्रबंध किया है? 


1.® 3. नहीं 


क्या समुदाय ने किसी प्रकार के केन्द्र की व्यवस्था की है 
जहाँ विद्यार्थी अथवा शिक्षक किसी प्रकार की गतिविधि 
आयोजित कर सकें? 

1. हाँ 2 नहीं 

वया समुदाय ने छोटे बच्चों के लिए 
a आदि का प्रबन्ध किया है? 
1. हाँ 2. नहीं 

क्या समुदाय के व्यक्तियों ने विद्यार्थियों 
अथवा परामर्श देने के लिए 
व्यक्ति की व्यवस्था की है? 
tee 2. नहीं 
क्या विद्यालय की ओर से समुदाय के व्यक्तियों के लिए 
मार्गदर्शन अथवा परामर्श देने की व्यवस्था है? 

1.हाँ 2. नहीं 


ए किसी आँगनबाड़ी अथवा 


T को मार्गदर्शन 
किसी केन्द्र अथवा संस्थान 
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Я030 यदि आपके विद्यालय द्वारा विद्यार्थियों के हित में काई 


योजना लागू की जाती है तो क्या समुदाय उसमें आपकी 
सहायता करता है? 


1. हाँ 2 . कभी-कभी 3. नहीं 
031 क्या आपने समुदाय को कक्षाओं के पर्यवेक्षण में सम्मिलित 
किया है? 
1.हाँ 2 . कभी-कभी 3. नहीं 
ЯОЗ 2 क्या शिक्षकों को अवकाश प्रदान करने में समुदाय का योगदान 
होना चाहिए? 
1. हाँ 2. नहीं 


ЧОЗЗ क्या विद्यालय द्वारा विद्यालय के हिल में कोई योजना 
बनाई जाती है तो उसमें आपको सम्मिलित किया जाला है? 


1. हाँ 2 . कभी-कभी 3. नहीं 

जब विद्यालय द्वारा विद्यालय के हित में काई योजना 
बनाई जाती है तो उसमें आपको सम्मिलित किया जाता है? 
1.हाँ 2. कभी-कभी 
क्या समुदाय द्वारा विद्यार्थियों को भ्रमण 
के लिए ले जाया जाता है? 


1. हाँ 2. कभी-कभी 3. नहीं 


प्र034 


3. नहीं 
т अथवा (प्लांट टूर) 


ЧОЗ5 
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Research Tool-III 
दिल्ली नगर निगम के प्राथमिक विद्यालयों 


में सामुदायिक प्रतिभागिता के अध्ययन से 
संबंधित प्रश्नावली(समुदाय के लिए) 


| ———— ч ї Їй 

आवासका पता am 
लिंग-स्त्री/पुरुष 

डरमा थम 

शैक्षिक योग्यताएँ 

दूरभाष 


आय (1) स्वयं की आय 


(2) परिवार के सदस्यों की आय 


(3) अन्य स्रोतों से आय 


ħħ 


(कलय o 


प्रिचार Яа संख्या 


दिनांक - हस्ताक्षर 
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401 


мог 


моз 


чо 4. 


uos 
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प्रश्नावली 


क्या आप अपने बच्चों का दाखिला कराने में पहले करते हैं? 
1. हाँ 2 . कभी-कभी 3. नहीं 
कया आप विद्यालय में नामांकन-संख्या बढ़ाने में सहयोग 
करले हैं? 
1. हाँ 2 . कभी-कभी 3. नहीं 


क्या आप अपने बच्चों की पढाई के बारे में जानने के लिए 
विद्यालय प्रमुख अथवा शिक्षक से संपर्क करले हैं? 


1.हाँ 2 . कभी-कभी 3. नहीं 

(क) क्या आप अपने बच्चों को पढ़ाई के संबंध में विद्यालय 
प्रमुख अथवा शिक्षक से अपनी समस्याओं के बारे में चर्चा 
करते हैं? 

а Ег 2. कभी-कभी 3. नहीं 


(ख) यदि हाँ/कभी-कभी लो क्या आप समस्याओं का 
STS करने के लिए सुझाव आदि देले हैं? 


+ हाँ 2 . कभी-कभी 3. नहीं 


(क) क्या आप बच्चों को पढ़ाई के संबंध में अपनी तरफ से 
कोई सुझाव आदि देते है? 


1. हाँ 2. कभी-कभी 3. नहीं 


(ख) यदि हाँ/कभी-कभी तो दिए गए सुझावों के स्वरूप के 
बारे में बताइए | 


таа АБ 
и See 


(ग) यदि ву कभी-कभी तो क्या आपके द्वारा दिए गए 
सुझावों को अपनाया जाता है? 


1781 2. कभी-कभी 3. नहीं 
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woe 


чо”? 


чов 


woo 


чото 


еп आप अपने बच्चों के गृह-कार्य में मदद अथवा मार्गदर्शन 
'करते हैं? 


1. हाँ 2 . कभी-कभी 3. नहीं 


क्या समुदाय के द्वारा विद्यालय-भवन का उपयोग किया 
जाता है? 


1. हाँ 2 . कभी-कभी 3. नहीं 
(ख) यदि हाँ/कभी-कभी तो बताइए कि आप विद्यालय 
-भवन का किस प्रकार उपयोग करते हैं? 


क्या आप विद्यालय के भवन की टूट-फूट की मरम्मत 
आदि में सहायला करले हैं? 


1. हाँ 2 . कभी-कभी 3. नहीं 
(ख) यदि हाँ/ कभी-कभी तो सहायता का स्वरूप बताइए | 


(क) क्या आप शैक्षिक दृष्टि से विद्यार्थियों को पढ़ाने 
(उपचारात्मक शिक्षण) में किसी प्रकार की सहायता करते 
हैं? 

1. हाँ 2 . कभी-कभी 3. नहीं 

(ख) यदि हाँ/ कभी-कभी तो सहायता का स्वरूप बताइए | 


(95) क्या आप विद्यालय के किसी समारोह (वार्षिक सहारोह 
खेल-कूद समारोह आदि में ) उनकी किसी प्रकर की सहायता 
-करते E? 
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1. 2. कभी-कभी 3. नहीं 
(ख) यदि हाँ/ कभी-कभी तो सहायता का स्वरूप बताइए | 


प्र011 (क) क्या आप गरीब विद्यार्थियों को पढ़ाने में किसी प्रकार 
РТ सहायता करते हैं? 


1. 2. कभी-कभी 3. नहीं 
(ख) यदि हाँ/कभी-कभी तो सहायता के स्वरूप के बारे में 
'बलाङ्ए | 


ыЫм——  ..н.  - и)-й-.р 
— R . . _ 


ee 


Я012 क्या आप सामान्य विद्यार्थियों को पढ़ाने में विद्यालय की 
किसी प्रकार से सहायता करते हैं? 


1. हाँ 2 . कभी-कभी 3. नहीं 

(ख) यदि हाँ/कभी-कभी तो सहायता का स्वरूप बताइए | 
—————— 
c REA 


НИИ 
WO13 क्‍या आप विद्यार्थियों अपने बच्चों को नियमित रूप से 


विद्यालय भेजते हैं? 

1. हाँ 2. कभी-कभी 3. नहीं 

(ख) यदि हाँ/कभी-कभी तो अनुपस्थिति का कारण 
बतलाइए । 


= = 
RR RR 
5 EX 
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प्र01 4 


Ч015 


J016 


उत्तर- 


(ग) विद्यार्थियों की उपस्थिति को नियमित बनाने के उपाय 
बताइए | 


क्या आपके समुदाय ने अपने क्षेत्र में कोई शिक्षा-समिति 
गठित की है? 


1. हाँ 2 . नाम.......... 3. नहीं 


(क) क्या समुदाय के व्यक्तियों को शिक्षक-अभिभावक संघ 
में सम्मिलित किया गया है ? 


1. f 2. कभी-कभी 3. नहीं 


(ख) यदि हाँ, तो क्या संघ में सम्मिलित समुदाय के व्यक्ति 
अपने कार्य को भली प्रकार से करते है? 


ЦЭВ! 2. कभी-कभी 3. नहीं 


शिक्षक-अभिभावक संघ (पी टी ए) की कार्यकारी बैठक एक 
शैक्षणिक सत्र में कितनी बार हाती है? 


чо 17 (क) क्या आप विशिष्ट प्रतिभा वाले विद्यार्थियों को प्रोत्साहित 


Wo18 


करने के लिए किसी प्रकार का पुरस्कार/सम्मान आदि देने 
में पहल करते हैं? 


1.हाँ 2. कभी-कभी 3 . नहीं 
(ख) यदि हॉ/कभी-कभी तो बताइए किस प्रकार। 


(क) क्या आप योग्य शिक्षकों को पुरस्कार/सम्मान देने में 
पहल करते हैं? 


1.हाँ 2. कभी-कभी 3. नहीं 
(ख) यदि हाँ/कभी-कभी तो बताइए किस प्रकार। 
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мото (क) क्या आप अवकाश (गर्मियों, सर्दियों , दशहरा) के दिनों 
में विद्‌यार्थियों के लिए किसी प्रकार की गतिविधियाँ आयोजित 
wd हैं? 
1. हाँ 2. कभी-कभी 3. नहीं 
(ख) यदि हाँ/कभी-कभी तो बताइए कि किस-किस प्रकार 
गतिविधियाँ आयोजित करते हैं? 
а. 
a o 


= 
98020 (क) क्या आप अनौपचारिक तथा प्रौढ़ शिक्षा केन्द्रों को 
खोलने व चलाने में किसी प्रकार की सहायता करते हैं? 


1. हाँ 2 . कभी-कभी 3. नहीं 
(ख) यदि हाँ/वःभी-कभी तो सहायता का स्वरूप बताइए | 


— D 
= 
आ ee 


М021 क्या आपने विद्यार्थियों के लिए किसी वाचनालय का प्रबंध 
किया है? 


1. हाँ 2. नहीं 


WO 22 क्या आपने किसी प्रकार के केन्द्र की व्यवस्था की है जहाँ 
विद्यार्थी अथवा शिक्षक किसी प्रकार की गतिविधि आयोजित 
कर सके? 

1. हाँ 2. नहीं 

Я023 क्या आपने छोटे बच्चों के लिए किसी आँगनबाड़ी अथवा 
क्रेच आदि का प्रबंध किया है? 

1.हाँ 2. नहीं 

ЯО 24 (क) क्या आप उस योजना को लागू करने में कोई सहायता 
करते हैं जो विद्यार्थी के हित में हो? 
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41. 2. कभी-कभी 3 . नहीं 
(ख) यदि हाँ, तो बताइए कि किस प्रकार सहायता करते हैं । 


yo25 क्‍या आपको विद्यालय के हित में बनाई गई योजना में 
शामिल किया जाता है? 


1.हाँ 2. कभी-कभी 3 . नहीं 
प्र०26 (क) क्या आप विद्यार्थियों को भ्रमण अथवा (प्लांट टूर) के 
लिए ले जाते हैं? 


(ख) यदि हॉ/कभी-कभी तो स्थानों के बारे में बताइए | 


312 
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Research Tool-IV 


दिल्‍ली नगर निगम के प्राथमिक विद्यालयों 
में सामुदायिक प्रतिभागिता के अध्ययन से 
संबंधित साक्षात्कार-सूची (मुख्याध्यापक के 


प्र01 


чо 2 


чоз 


T04 


प्र05 


प्र06 
чот 


чов 
yoo 


чото 


WO11 


Ч012 


लिए) 
समुदाय के व्यक्ति अपने बच्चों का दाखिला कराने एवं 
नामांकन संख्या बढ़ाने में पहल क्यों करते हैं? 


समुदाय के व्यक्ति अपने बच्चों के बारे में किस प्रकार की 
समस्याएँ बताते हैं? 


क्या वे समस्याओं के समाधान हेतु आपके द्वारा सुझाए 
गए उपायों को अपनाते हैं? किस प्रकार? 


आप उन्हें विद्यालय की किन--किन गतिविधियों में शामिल 
करते हैं? 


आप उन्हें किस प्रकार प्रेरित करले हैं कि वे विद्यालय के 
किसी भी प्रकार के कार्य में अपनी भागीदारी निभाएँ। 


शिक्षक-अभिभावक संघ कौन-कौन से कार्य करती है? 


समुदाय के व्यक्ति शिक्षकों से संबंधित किस प्रकार की 
समस्याएँ लेकर आपके पास आते हैं? 


उन समस्याओं के संदर्भ में आपकी क्या प्रतिक्रिया होली है? 


कया आपके विचार से समुदाय के व्यक्तियों को कक्षाओं के 
पर्यवेक्षण में सम्मिलित किया जाना चाहिये और क्यों? 


क्या शिक्षकों को अवकाश प्रदान करने में समुदाय का योगदान 
होना चाहिये और क्यों? 


क्या आपके विचार से समुदाय द्वारा योग्य शिक्षकों को 
उरस्कार/सम्मान दिया जाना चाहिए और क्यों? 


क्या आप चाहते हैं कि आपके क्षेत्र में बच्चों को परामर्श देने 
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प्र01 3 


प्र01 4 


мо15 
чо16 
WOIT 


के लिए एक केंद्र होना चाहिए और क्यों? 

इस परामर्श केन्द्र में आप किस प्रकार की व्यवसथा/सुविधा 
चाहते हैं? 

क्या आपके विचार से विद्यालय द्वारा संस्थागत योजना 
बनाते समय समुदाय को शामिल किया जाना चाहिये और 
क्यों? 

समुदाय से आपकी क्या अपेक्षाएँ हैं? 


समुदाय की गतिशीलता के संदर्भ में आप किन कठिनाइयों 
РТ सामना करते हैं? 


विद्यालयों में समुदाय की भागीदारिता को बढाने हेतु आप 
किन युक्तियों का सुझाव देंगे? 
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Appendices 
RE, 


Research Tool-V 


दिल्‍ली नगर निगम के प्राथमिक विद्यालयों 
में सामुदायिक प्रतिभागिता के अध्ययन से 
संबंधित साक्षात्कार-सूची (समुदाय के लिए) 


प्र 01 


प्र 02 
"oa 


प्र04 


“05 


ч 06 


प्र011 
प्र01 2 


विद्यालय में बच्चों का दाखिला कराने में आप पहल क्यों 
'करते हैं? 


मान लीजिए विद्यालय में सफाई की व्यवस्था समुचित नहीं 
है, तो आप किस प्रकार सहायता करते हैं? 


शिक्षा की दृष्टि से कमजोर अथवा पिछड़े हुए विद्यार्थियों 
की आप किस प्रकार सहायता करना चाहेंगे? क्या ऐसा होना 


चाहिए? 


कया आपके विचार से समुदाय के उत्सव/समारोह आदि 3 


विद्यालय कर्मियों को शामिल किया जाना चाहिए और 
क्यों? 


आपके विचार से विद्यार्थियों की उपस्थिति को नियमित 
बनाने के लिए कौन-से उपाय किए जाने चाहिये? 


आपके विचार से शिक्षक-अभिभावक संघ को कौन-कौन से 
कार्य करने चाहिए? 


विशिष्ट प्रतिभाशाली विद्यार्थियों को आप किस प्रकार 
करेंगे? 

कया आपके विचार से समुदाय द्वारा योग्य शिक्षकों को 

उरस्कार/ सम्मान दिया जाना चाहिए और क्यों? 

आपको शिक्षकों से किस प्रकार की शिकायतें हैं? 

क्या आप चाहते हैं कि आपके क्षेत्र में बच्चों को परामर्श देने 
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सम्मिलित किया जाना चाहिये और क्यों? 

WO 15 क्या शिक्षकों को अवकाश प्रदान करने में समुदाय का 
योगदान होना चाहिये? 

प्र 016 क्या आपके विचार से विद्यालय द्वारा संस्थागल योजना 
बनाते समय समुदाय को शामिल किया जाना चाहिये और 
क्यों? 

प्र 01 7 विद्यालय-प्रमुख एवं शिक्षकों से आपकी क्या अपेक्षाएँ है? 

प्र 01 8 विद्यालयों में समुदाय की भागीदारिता को बढ़ाने हेतु आप 
कौन-से तरीके बनाएँगे? 
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